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PREFACE 
 
Since our Mid-Cycle Visit in 2019, the maintenance of the WASC was primarily the 
responsibility of the principal, a dean of instruction, two WASC Co-coordinators, and EL 
Coordinators. Two critical areas of follow-up from the Mid-Cycle Visit included a school-wide 
instructional strategy and school instructional time. By the 2021 - 2022 school year, we 
identified, trained, and implemented a school-wide instructional strategy and enhanced our 
instructional school time with a new bell schedule. Our chosen school-wide instructional 
strategy, Sheltered Instruction Observation Protocol (SIOP), empowered teachers with research-
based instructional methodologies for supporting all learners.  The training was prioritized for all 
teachers, and 80% of staff did voluntary training. We lost momentum with SIOP due to the 
challenges of the Pandemic in 2019 and 2020. EL Coordinators resumed training all staff 
members as an ongoing effort to address our school-wide goal (SIOP Training).  These virtual 
connecting challenges caused the adoption of a virtual data collecting and sharing system using 
the WASC Google Classroom and Google Drive. The EL Coordinators will be the site leads for 
further implementation of the SIOP developments.  
 
Due to COVID, our previously scheduled Spring 2022 WASC Self-Study Cycle and Site Visit 
was extended one year to Spring 2023. During the 2020 – 2021 and 2021 – 2022 school years, 
WASC Coordinators led 12 virtual (March 24, 2021 Virtual WASC Period-by-Period Meeting) 
and in-person meetings on the WASC accreditation process to address the criteria and prompts to 
identify our school’s growth areas. Staff gathered current data and evidence to determine focus 
areas for creating school-wide goals. Meetings were either virtual or physical in classrooms. Our 
administration, heterogeneous groups in academics, support staff, and classified representation 
consistently met to discuss the evidence collected (Focus Group Meeting Locations). Information 
was shared with and gathered from our parent and student home groups (Parent Home Group 
Meeting). The WASC Coordinators, Administrators, and Focus Group leaders worked 
collaboratively to ensure all the stakeholders participated in group discussions and surveys on 
their role within the school community.   
 
As a result, our Focus Group Leaders, Administration Team, Activities Director, Athletic 
Directors, and EL Coordinators looked at the data and identified patterns. Our strengths were 
validated, and areas of improvement were prioritized (Identifying Areas of Growth Meeting). 
The natural development of these conversations and subsequent information led to a realization 
that our student learning outcomes are aligned with our new goals but need refinement. Staff 
surveys allowed for the necessary changes to match the latest standards and are part of our plan 
to reintroduce our SLOs to staff and students. All students will be Dynamic, Balanced, 
Honorable, and Scholastic, and the definition of these terms were refined by staff (Staff response 
to revise SLO's).   Preliminary drafts were created and shared with all staff, where feedback was 
shared (Staff Feedback on Action Plan).  A comprehensive action plan was developed focusing 
on three goals: PLC’s will reflect and refine collaboration, inclusivity, and access for all 
students, real-world with career-ready assessments. We created specific strategies for all 
content areas for the collection of data and a measurable goal for specific dates.  
 
 
 
 

https://drive.google.com/file/d/14fw1V2uEyoOLM9i6HXbTM7aHA7NVS-3d/view?usp=sharing
https://classroom.google.com/c/Mjc2NjAwNjExMzM3?cjc=fqpxfyq
https://drive.google.com/file/d/1ZRo6plat1gLtS2f-BnBYNNNTLcFXGoQH/view?usp=sharing
https://docs.google.com/document/d/1YqnuFi1Jrg7fQLFY_NGRVRyI9T3x38HBGOGNNTrN06Y/edit?usp=share_link
https://docs.google.com/presentation/d/1tPjqD1zk2MHBa4HQwyWnCM6Cs2xMt_ChC_45pwHGiD0/edit?usp=sharing
https://docs.google.com/presentation/d/1tPjqD1zk2MHBa4HQwyWnCM6Cs2xMt_ChC_45pwHGiD0/edit?usp=sharing
https://docs.google.com/presentation/d/1mmWKDNPvG1FySuyY1M5Xg29OdpaVhJ0V3ektqjwb2hU/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1UVBxt_fWCeStHldmIrbyLbXOPn5Jb6jPqZ2TeIRLj5o/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1UVBxt_fWCeStHldmIrbyLbXOPn5Jb6jPqZ2TeIRLj5o/edit?usp=sharing
https://docs.google.com/document/d/14YZmV_ER42RAtaY3waHmbbIPMQJtGJmDIkRFjxTawoM/edit?usp=share_link
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Chapter I: Progress Report 

I. Significant Changes and Developments 
Over the past six years, Diamond Bar High School has seen several significant changes in 
multiple areas including administrative personnel, declining enrollment, access to courses, 
campus modernization and upgrades, and implementation of a 1:1 device initiative.  
 
Leadership and Personnel 
 
Administration: 
Since the last Self-Study in 2016, Diamond Bar High School has experienced significant 
turnover in all areas of our school. DBHS has had six administrator changes.  These changes 
included a change in Principal, Assistant Principal, and three changes in Instructional Dean in the 
following years:  2017, 2018, 2021, and 2022.  Additionally, the number of Instructional Deans 
decreased from four to three. As a result, some departments have had as many as three different 
Instructional Deans and/or Department Chairs leading teachers in the past six years.  
 
The current administrative team consists of: 
 

- Principal:  Dr. Reuben Jones (2016) 
- Assistant Principal:  Dr. Elizabeth Chang (2020) 
- Instructional Dean: Gabriel Aguilar (2007)  
- Instructional Dean:  Jennifer Burns (2021) 
- Instructional Dean:  Nicolle Flores (2022) 

 
Student Enrollment 
Student enrollment has declined since 2016 from about 3000 students to 2559.  This decrease in 
student population is due in part to the aging population of Diamond Bar, younger families being 
priced out of the local housing market, and District of Choice legislation allowing students to 
transfer to a school district that participates in this program.  Neighboring districts such as 
Pomona Unified and Rowland Unified did not continue their participation in District of Choice, 
which contributed to the decrease in enrollment. 
 
The 5-A’s: An Organizational Tool 
Diamond Bar High School values the five “A’s” of Academics, Access, Activities, Arts, and 
Athletics so that each student will experience a personalized educational program selected from a 
rigorous, rich, and varied curriculum.  Staff members support every student in realizing his or her 
potential so that every student has a chance for success in college and career and as citizens and 
leaders of the 21st century.  Below are significant changes or developments in the 5-A’s across 
the Diamond Bar High School campus. 
 

ACADEMICS 
Distance Learning 
Learner needs have been affected by distance learning in the capacity of cognitive, social, and 
emotional development. From informal student feedback through a survey given at the end of the 
2020-2021 school year, students were not enthusiastic about digital presentations (using media, 
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videos, etc.) and requested that teachers refrain from presentations requiring screen time for 
instruction at the beginning of the year to allow students to acclimate back to in-person 
environments. We understood this feedback from students to mean teachers should focus on 
relationships and allow students to interact with each other as much as possible. Administration 
also encouraged teachers to watch for visible distress in class and have the freedom to reteach 
whenever necessary.  
 
Large learning gaps appeared in the subject area of Math. More students than previous years 
dropped a level in Math or requested to take a break from Algebra II and Trig Math Analysis 
according to Grade Level Coordinator (GLC) class request forms.  The observation was that 
most students requesting a drop were students who took Pre-Algebra or Algebra I during the 
shutdown and distance learning.  Parents (CAAP & HOPE Parent Groups) met with school 
administration and discussed the need to help provide additional support to students in math. 
These conversations included District Office Administrators and resulted in Diamond Bar High 
School creating a Saturday Math Boot Camp to help support student’s math needs.  The purpose 
of the four hour “Math Boot Camp'' was to provide an opportunity for students to brush up on 
Algebra I and Algebra 2 skills in case they missed fundamental skills during distance learning. 
Students were recruited by teacher gradebooks scoring C or below, GLC invitation, flier with 
their ineligibility letters, and published on parent weekly “Brahma Briefings.” On the Late Start 
days prior to finals, DBHS’s United Student Body (USB) hosted a “Cocoa and Cram” tutoring 
day in the library. Online and in person tutoring was also provided by CSF and private listings 
resources put together by the guidance team.  DBHS continues to offer Math Boot Camps three 
times a semester, and CSF tutoring is offered Monday through Thursday every week with 
morning and afternoon sessions. 
 
In addition to classroom support, the Wellness Center provided information on how to reach out 
for help through lunchtime activities and a schoolwide video. Teachers also worked on reaching 
out to students with concerns and formed a mentorship program for regular small group lunch 
time meetings. For additional support, Grade Level Coordinators utilized warm hand off referrals 
to Care Solace for counseling or therapy.  At this time, the Wellness Center hosts several on-
campus events like Thrive and Kindness Week to promote student social-emotional learning and 
overall well-being. 
 
New Courses 
Since the mid-cycle visit in 2019, Diamond Bar High School added the following courses: 

- Introduction to Algebra 
- Financial Algebra 
- Statistics in Sports 
- Industrial Design Engineering Academy 1  
- Chemistry thru Forensics 
- AP Human Geography 
- Animation 

 
New Bell Schedule - Teacher Collaboration Late Starts 
During the Fall of 2016, the newly formed Data Team (2016 WASC Action Plan item) began 
discussions about our school bell schedule. The Data Team evaluated other school bell 



Diamond Bar High School ACS WASC Self-Study   

6 

schedules, researched collaboration schedules, block scheduling and various tutorial programs. 
Staff surveys demonstrated our contentment with our current bell schedule and openness to 
explore how we might increase staff collaboration time and investigate alternative uses of 
instructional school minutes. In 2018-2019, due to construction projects on campus, we adjusted 
our passing periods to allow time for students to move from temporary classrooms 
(affectionately called “Downtown DB”) to the main part of campus. The pilot “Construction Bell 
Schedule” increased the passing period from six minutes to nine minutes. In the 2019 - 2020 
school year, the Construction Bell Schedule was made permanent.   
 
SB 328 Late Start Bill was passed in 2019 and went into effect in Fall of 2022. As a result of SB 
328, our district facilitated school-wide discussions about adjusting our bell schedule. The 
process included all-staff surveys and conversations about collaboration, shortening lunch time, 
brunch timed and passing period to allow for our compliance with the 8:30 AM start time, and 
also increase collaboration time. For decades, DBHS has had one Late Start day of collaboration 
per month (10 Late Start days per year). Based upon staff feedback, the majority were committed 
to increasing collaboration to weekly meetings. This school-wide collaborative effort resulted in 
a “pilot” bell schedule for the 2022-2023 school year which shortened lunch and brunch time and 
added weekly collaboration during the instructional day. Staff agreed to evaluate the pilot bell 
schedule during the Spring of 2023. Informal feedback from staff identify positive opinions 
about weekly collaboration, but feel brunch time is too short and should be increased. 
 
The EL Program at Diamond Bar High School has experienced significant changes since the 
mid-year visit.  Prior to AB2735, DBHS had on its master schedule sheltered English classes at 
every grade level.  In 2019-2020, Designated ELD classes (ELD I, II, and III) replaced all 
sheltered classes.  Students at ELPAC level 1 receive a double block of English, and students at 
ELPAC levels 2-3 are placed in one Designated English class and one Integrated English class.  
Designated classes work to support the instructional program in English and provide additional 
support in reading, writing, listening and speaking, as well as support in understanding and 
passing the ELPAC exam.  In 2022-2023, The EL Program implemented new curriculum with 
several textbook adoptions, including Read 180 and System 44 for ELD I and English 3D for 
ELD II (upper) and ELD III.  National Geographic is used to support writing instruction across 
all ELD levels.  
 

ACCESS 
 
At Diamond Bar High School, Access is about ensuring students have equal and equitable 
opportunities to all aspects of our school. Access is about a school culture that removes barriers 
(conscious and subconscious) and creates belonging and inclusivity for all students. 
 

- Number of AP exams is currently 2809  
- Wellness Coordinator position 
- Brahma Briefings - Principal’s Weekly Newsletter 
- Parent Square 
- Increased industry partnerships: Spyder 3D, Knott’s Berry Farm, Disney/ABC Studios 
- Construction: Science, Music (Fall 2022) 
- School Fundraising: Loss of BINGO 
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Technology:  Devices and Classrooms 
The new computer labs, laptop and iPad carts, and new buildings/facilities have affected student 
learning in many positive ways. The new computer labs have enabled staff to administer the 
SBAC exam for all eleventh-grade students. The laptops and iPad carts have increased the 
opportunities for 1:1 student use of technology during instructional time and have increased 
students' access to additional resources inside the classroom. The iPad carts have given students 
the ability to test educational applications. Computer labs and locations such as the library allow 
students the ability to start and complete assignments individually through access to their Google 
Drive accounts provided by the school district. Students can also share documents and projects 
through Google Drive with other students which promotes collaboration among peers.  
 
Additionally, classrooms have become more technologically interactive, creating 21st Century 
learners, providing greater access to information and technology, and promoting a more 
individualized learning experience. Many teachers have LCD projectors and document cameras. 
Classrooms in the Math and World Language buildings have LCD projectors mounted from the 
ceilings. Students can participate in interactive lessons with their smartphones with websites 
such as Kahoot.it. Additionally, many classrooms have utilized digital portfolios through 
Turnitin.com and Google Classroom. 
 
1:1 Technology Program Highlights: 

- During Distance Learning, DBHS removed Chromebooks from the carts and checked 
them out to any student who asked. 

- When DBHS returned to onsite instruction, we decided to not return Chromebooks to the 
carts. Instead, DBHS wanted every student to have a device they could use at home and 
in the classroom. Students have the option to bring their own device or check out a 
Chromebook from the school. 

- 65% of students checked out Chromebooks this year. 
- Almost all classrooms have mounted projectors except for classes in the portables waiting 

for the completion of modernization. 
- The number of desktop computer labs declined with Computer Animation, Engineering, 

Virtual Business, Stagecraft, Yearbook and Journalism moving to Windows laptop carts. 
- The following classes have desktop labs installed: Computer Science, Architecture, 

Green Up & Go, Photography, Computer Systems, Computer Graphics, Video 
Production, and Computer Aided Design (CAD). 

- All students have Google Accounts and have licenses for Microsoft Office 365. 
- Adobe Creative Cloud licenses are issued to students who need them for instructional 

purposes. 

Facilities / School Improvements 
Some of the noteworthy facilities developments across the DBHS campus include: 
 
Completed in 2017 

- Remodeling of USB room (new walls, new floor, new ceiling, new cabinets)  
- New gymnasium floor, scoreboards and shot clocks 
- New weight room in the stadium team room 
- Grass replaced with turf in quad 
- Tennis court resurfacing  
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- New forensic science classroom 
- LED lighting of outside all buildings 
- Added mini-blinds in all classrooms 
- New sound system in the Walt Holmes Stadium/Elfelt Field (purchased by CAPA) 

 
Completed in 2018  

- Parking lot solar panel installation 
- Painting of outside grounds  
- Tree planting 
- 10 new air conditioning units 
- Safety upgrades on existing gates  
- 200- and 300-building and technology upgrades (new ceilings, paint, mounted projectors 

with speakers) 
- New benches installed around campus  

 
Completed in 2019 

- Interim housing located on upper fields (500 building teachers will be moved to
 portables for 2 years)  

- New security cameras installed (~200) 
- New lunch tables installed (purchased by Brahma Foundation) 
- Painting of outside grounds 

 
Completed in 2020 

- Synthetic turf on the football field 
- Completed in 2022 
- 500-building modernization - new science building 
- Music building - new construction 

 
Special Education 
Teachers are continuing to work with Resource Specialists and Special Education teachers to 
meet the needs of mainstreamed SPED/504 students in their classes. Nine resource specialists 
rotate through general education classrooms to support our mainstreamed students.  During the 
2016 - 2017 school year, school administration identified the need to better support the IEP 
process by altering the role of our Grade Level Coordinators as “Admin Designee” and ensure 
that all IEPs would include a member of the Administration team present (Dean, Assistant 
Principal, or Principal). In addition, our Special Education Department has seen a significant 
change in personnel with seven out of nine new Special Education teachers. The personnel shift 
has allowed for continued improvement and support for our Special Education students. 
 

ACTIVITIES 
 

At Diamond Bar High School, we strongly support co-curricular and extra-curricular activities 
which enhance our students’ experience on campus. Listed below are a few highlights: 

- Drive-through graduation, pictures, banquets, Halloween “Spooktacular” 
- Increase cultural awareness celebrations (AAPI, Hispanic Heritage, Footsteps to 

Freedom, Open Letter Project) 
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- SEL Initiatives/Trainings (“Grub Club,” THRIVE, SEL Council, Teacher-to-Student 
Mentoring)  

- Caught in the Act recognition and raffles over school wide announcements. 
 

ARTS 
 

The following additions have been made to the Visual and Performing Arts Programs: 
- Animation 
- New Performing Arts Directors (Choir, Dance, Drama) 
- Golden Bell Award for Performing Arts 

 
ATHLETICS 

 
Since our 2019 Mid-Cycle Visit, there have been significant changes in our Athletics 
department.  These changes include:  
 

-  Co-Athletic Director Model 
-  Pep is now a CIF sport 
-  Changes in Athletic League Membership (Re-Leaguing): Palomares League (2016), 

Mount Baldy League (2018), and Hacienda League (2020) 
 
Athletics has 24 Programs that include:  
 

- Fall Sports - Boys Cross Country, Girls Cross Country, Football, Girls Golf, Girls 
Tennis, Volleyball, Boys Water Polo 

- Winter Sports - Boys Basketball, Girls Basketball, Boys Soccer, Girls Soccer, Traditional 
Competitive Cheer, Girls Water Polo, Boys Wrestling, Girls Wrestling 

- Spring Sports - Co-ed Badminton, Baseball, Boys Golf, Softball, Boys Swimming & 
Dive, Girls Swimming & Dive, Boys Tennis, Boys Track & Field, Girls Track & Field 

 
II. Implementation and Monitoring of Schoolwide Action Plan 
The key features of the Walnut Valley Unified School District's Local Control and 
Accountability Plan (LCAP) center around the overall review, reflection, and refinement of the 
work accomplished in previous years. As local stakeholders engaged in analyzing outcome data, 
it was clear that the focus was to continue building on previous accomplishments and to improve 
our targeted services for unduplicated pupils (Low-Income, Foster Youth, English Learners).  
 
The LCAP goals reflect the unified vision of Walnut Valley with Diamond Bar High School’s 
2016 WASC Action Plan goals.  
 
WVUSD LCAP Report 
 
The leadership team consisting of the Principal, Assistant Principal, and three Instructional 
Deans is primarily responsible for ensuring that the school-wide action plan is implemented and 
monitored.  The principal reviews the action plan prior to the start of each school year to ensure 
that DBHS’s goals align with the overall action plan.  Further, each goal is evaluated in terms of 

https://4.files.edl.io/1d8d/09/21/22/182816-6e002c58-8e12-41d8-81c7-d94bfde0193e.pdf
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its direct connection and facilitation of the action plan.  The goals are presented to and approved 
by the superintendent and our school board.  When this happens, the leadership team discusses 
implementation of these goals and presents them at staff and PLC meetings at the start of the 
school year. Staff members are encouraged to adopt these school goals when establishing their 
personal professional goals for the year. These efforts support our school’s progress towards 
action plan items.  
 
During weekly leadership meetings, members of the leadership team report on school-wide 
matters and issues which include progress on the action plan and goals as well as factors that 
have impeded or may potentially impede progress. Furthermore, the leadership team monitors 
and adjusts the action plan as the needs of the school change. 
 
The goals that are developed for the site also are reported to the Board of Trustees each 
February.  At the mid-February Board of Trustees meeting, the leadership team meets with other 
leadership teams from the district, district office administration, and board members.  Each 
member of our leadership team explains our goals and outcomes to the board members, who can 
then ask questions and make comments regarding those goals. At the end of the year, the 
leadership team reviews progress toward these goals and our action plan. The principal also 
conducts a review with our superintendent and a cabinet member.  
 
III. Analysis of the Schoolwide Action Plan and Critical Areas for Follow-Up 
 
Overview 
 
2016 Areas of Growth Needs Identified by DBHS: 

- Close the achievement gap for students in all academic content areas while preparing 
students for the rigor of Common Core, college and career. 

- Improve the way information is gathered and disseminated to all stakeholders. 
- Address the social emotional learning needs of students in order to achieve a more 

balanced and holistic approach to their education. 
 
The Visiting Committee concurred with the school’s identified areas of growth outlined in the 
schoolwide action plan during the 2016 visit. In addition to the needs above, the Visiting 
Committee during the 2019 Midterm review identified the following areas to be addressed: 
 

- Build capacity within staff to utilize collaboration time effectively with a focus on 
student engagement and learning. 

- Develop a coherent school wide adoption of 21st century instructional strategies that 
foster innovation and drive a focus on student engagement and learning. 

 
During the 2019 mid-cycle self-study process, the action plan remained the same, but the 
following refinements were added as growth targets to the 2016 plan. 
 
Refinements to Goal # 1:  Close the achievement gap for students in all academic content areas 
while preparing students for the rigor of Common Core, college and career. 

- Target 1 (a):  Deconstruct current lesson and/or practices to evaluate effectiveness in 



Diamond Bar High School ACS WASC Self-Study   

11 

meeting Common Core State Standards 
▪ Refinement to Target 1 (a) Deconstruct current lessons to identify alignment of 

standards, learning objectives, instructional activities and DOK level/s to evaluate 
effectiveness in meeting Common Core State Standards or Next Generation 
Science Standards 

- Target 1 (e):  Investigate and adopt Common Core aligned textbooks for science by May 
2019. 

▪ Refinement to Target 1 (e) Investigate and adopt Next Generation Science 
Standards-aligned textbooks in science by May 2021. 

- Target 1 (g):  Create Common Core-aligned common assessments in all curricular areas. 
▪ Refinement to Target1 (g) Create Common Core or Next Generation Science 

Standards-aligned assessments in all curricular areas.   
- Target 2 (d):  Establish and maintain a Remind.com account for each class. 

▪ Refinement to Target 2 (d): Establish and maintain home school communication 
using technology resources available. 

- Target 3 (b):  Examine and follow up on the feasibility of hiring additional EL aides as 
needed. 

▪ Refinement to Target 3 (b): Examine and follow up the feasibility of hiring an 
additional EL teacher.   

- Target 3 (d):  Create a rubric that examines each EL student’s listening, speaking, 
writing, and reading capabilities in conjunction with class grades, teacher input, and 
CELDT scores as a measure of mastery and academic success. 

▪ Refinement to Target 3 (d): Train staff members in the capabilities of Aries 
software for examining each EL student’s listening, speaking, writing, and 
reading capabilities in conjunction with class grades, years in US schools, all 
interventions, teacher input, and ELPAC scores.   

 
 

Area of Growth #1:  Close the achievement gap for students in all academic content areas 
while preparing students for the rigor of Common Core, college and career. 

LCAP Alignment:  Goal 2: Student Achievement:  
 Access, Innovation and College and Career Readiness 

Target #1: Create, refine, and use curriculum to help students analyze, interpret, and 
incorporate multiple perspectives into one viewpoint.  

Target #1 Action Steps for Area of Growth #1: 
- Deconstruct current lessons and/or practices to evaluate effectiveness in meeting 

Common Core State Standards 
Refinement to Target 1 (a):  Deconstruct current lessons and/or practices to evaluate 
effectiveness in meeting Common Core State Standards or Next Generation Science Standards 

- Use the Depth of Knowledge levels to develop and adjust lessons to meet the rigor of 
Common Core state standards. 

- Adjust pacing guides as needed to allow for spiral learning which will increase the 
frequency of student interaction with challenging concepts.   
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- Investigate and adopt Common Core-aligned textbooks for math by May 2017.  
- Investigate and adopt Common Core-aligned textbooks for science by May 2019. 

Refinement to Target 1 (e) Investigate and adopt Next Generation Science Standards aligned 
textbooks in science by May 2021. 

- Investigate and adopt Common Core-aligned textbooks for social science by May 2021. 
- Create Common Core-aligned common assessments in all curricular areas. 

Refinement to Target 1 (g):  Create Common Core or Next Generation Science Standards-
aligned assessments in all curricular areas.  

Summary of Progress: 
The Data Team at Diamond Bar High School created a Common Core and Next Generation 
Science Standards lesson plan reflection form that was presented to staff at the October 16, 
2018 late start meeting.  The goal of this form was to create a user-friendly way to capture 
lesson plans from various subjects as well as teachers' reflections on how instructional 
activities within their lessons aligned to Common Core, Depth of Knowledge, and Next 
Generation Science Standards.  As of December 2018, a majority of staff completed at least 
three Google form entries that documented their lessons’ alignment to Common Core State 
Standards/Next Generation Science Standards and Depth of Knowledge levels.   
 
Pacing guides are reviewed by instructors/PLC groups to address the need to support increased 
interaction with challenging concepts. 
 
DBHS adopted the Illuminate Data and Assessment online program in the 2016-2017 school 
year with the purpose of having a digital data gathering and disseminating tool to create 
Common Core-aligned assessments and analyze student achievement data within PLCs.  In the 
fall of 2016, five staff members were trained in the system and served as a resource to staff 
using the online portal.  In the school year 2018-2019, several late start meetings were utilized 
as PLC time to implement, create and share data on common assessments. The results of these 
meetings have been captured via Google form and have been shared with the entire staff.  As 
of the last data collection, each PLC created at least one common core and/or Next Generation 
Science Standards (NGSS)-aligned assessment.  Since the adoption of the 2016 WASC action 
plan, NGSS has been fully adopted and implemented by the science department.  As of 
December 2018, 86% of the 29 PLCs had uploaded at least one Common Core/ Next 
Generation Science Standards-aligned assessment as reported from the September 18, 2018 
PLC Google form responses.   
 
Adoption of Textbooks and Instructional Materials by Core Curriculum Area 
 

Target #2: Identify causes and create support for at-risk students on a continual basis. 

Target #2 Action Steps for Area of Growth #1 
- Monitor students in all classes, but particularly those in the targeted classes (English I,  

Biology, Geometry, and World History) and identify at-risk students every grading 
period who have D’s and F’s. 

- Informally survey at-risk students. 

https://docs.google.com/document/d/1XhzbKeZqgpFM7HMuJyptk8Q0pU-cvxvo4SsioidK75E/edit?usp=sharing
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- Provide supports for at-risk students. 
- Establish and maintain a Remind.com account for each class. 

Refinement to Target 2 (d): Establish and maintain home-school communication using 
technology resources available. 

- Investigate and follow-up on the feasibility of decreasing class sizes in content area  
            classes. 

Summary of Progress: 
This year PLC groups have focused on using Illuminate Data and Assessment for meaningful 
collaboration and discussion of student achievement.  As Illuminate Data and Assessment and 
discussion of common assessments has become the norm for PLC time, this has led to the 
discussion of professional development and classroom interventions that have been used in 
targeting the achievement gap.   
 
The Grade Level Coordinators check trending patterns through the D/F list at each grading 
period to meet 1:1 with students, contact parents, and adjust schedules if needed. Academic 
counseling is provided along with a social-emotional check for wellness and balance. GLCs 
also contact teachers to maintain an open dialogue in case interventions are necessary or home 
supports are needed. At-risk students are identified through all grade levels and either listed for 
radar services or identified for district collaboration of placement/services considerations. 
 
The Diamond Bar High School Administration team has emphasized the use of data-informed 
decision making.  PLCs use common assessment data to analyze student results to implement 
interventions with the goal of improving student achievement. This, in turn, has provided a 
platform for teachers to discuss the interventions they have implemented in their classes. 
Teachers use these conversations to consistently make data-informed decisions for at-risk 
students struggling to demonstrate proficiency.  
 
Teachers on a PGP cycle are required to submit lesson plans that are Common Core/Next 
Generation Science Standards-aligned prior to any formal observation.  In collaboration with 
their Instructional Dean, teachers are assessed on their professional goals to ensure alignment 
to the California Standards for the Teaching Profession. Teachers are encouraged to choose 
goals that include elements of Depth of Knowledge with appropriate scaffolds and 
differentiation strategies to increase rigor and critical thinking with support in their classrooms.  
 
During the 2015-2016 school year, teachers participated in instructional rounds in small teams. 
Engaging in instructional rounds following adoption of Illuminate Data and Assessment and 
examination and analysis of lesson plans was purposefully planned so teachers would have the 
opportunity to visit classrooms with a critical eye towards best practices as well as practices 
supporting at-risk students. 
Survey and support for at-risk students usually takes place in Academic Support classes.  In 
these support classes, teachers monitor student progress in all classes. Over the past few years, 
the administration has taken a careful look at the master schedule to ensure that teachers 
overseeing these classes are invested in the motivation and success of students and take 
ownership of providing just-in-time intervention and supports to students.  Additionally, the 
Pathways Academy teachers have weekly discussions about student progress.  Student 
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interests, concerns and behaviors are analyzed by the Pathways team and used to identify 
instructional plans to increase engagement of students. 

Target #3: Teachers of EL students, EL Coordinators, and Instructional Dean will assess the 
effectiveness of the current English Learner Program. 

Target #3 Action Steps for Area of Growth #1: 
- Analyze grades and examine reclassification rates of EL students to identify causes 

impeding academic success.  
- Examine and follow-up on the feasibility of hiring additional EL aides as needed. 

Refinement to Target 3 (b): Examine and follow up the feasibility of hiring an additional EL 
teacher.   

- Investigate the feasibility of decreasing class sizes in sheltered content classes. 
- Create a rubric that examines each EL student’s listening, speaking, writing, and 

reading capabilities in conjunction with class grades, teacher input, and ELPAC scores 
as a measure of mastery and academic success. 

Refinement to Target 3 (d): Train staff members in the capabilities of Aeries software for 
examining each EL student’s listening, speaking, writing, and reading capabilities in 
conjunction with class grades, years in US schools, all interventions, teacher input, and 
ELPAC scores.   

Summary of Progress: 
The EL Coordinator historically reviews D/F grades at the end of each grading period when 
progress reports are distributed to students.  The Coordinator who held the position from 1987-
2021 met with students individually and discussed available supports with students.   
 
In the 2021-2022 school year, two EL Co-Coordinators were hired to oversee the EL program.  
One of the coordinators, Esther Cho, was a current DBHS English/ELD teacher.  A second EL 
Co-Coordinator, Nicolle Flores, was a new hire.  Flores, an English/ELD teacher, previously 
taught both high school and middle school and was an EL Facilitator at Claremont Unified 
School District prior to joining DBHS.  In 2022-2023, Nicolle Flores was promoted to the 
position of Instructional Dean, and Trina Dreyer, a former elementary school teacher and 
principal, was hired to replace Flores as EL Co-Coordinator. 
 
In the 2021-2022 school year, the EL Co-Coordinators implemented an in-class study hall 
every Thursday in Designated ELD classes.  During study hall, the coordinators met with their 
students to check on their progress in content area classes. Coordinators reviewed grades with 
students, monitored missing assignments, helped students set academic and personal goals, and 
in some cases, reached out to the content teachers for clarification on assignments and ways to 
support the student.  From this study hall period, coordinators determined that Tier 2 and Tier 
3 vocabulary was one barrier to success in content classes.  As a result, EL Coordinators 
implemented a systematic review of AWL vocabulary in their Designated Classes to support 
students. 
 
DBHS’s current EL Coordinators, Esther Cho and Trina Dreyer, met with EL students earning 
multiple D and F grades in the fall of 2022.  Out of 49 students currently earning these grades, 
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the coordinators met with about 25 students on a designated pull-out day.  Plans are in place to 
meet with the remaining students during the coordinators’ EL prep period.  

Target #4:  Create ongoing opportunities for staff development that would support teacher 
effectiveness to close the achievement gap for all students. 

Target #4 Action Steps for Area of Growth #1: 
- Identify current professional development needs and provide opportunities for PD 

(especially in CCSS and differentiated instruction). 
- Provide a platform to share learning from professional development with members of 

the same curricular area or PLC. 
- Provide academic content teachers on Professional Growth Plan (PGP) cycle 

opportunity to develop lessons tied to CCSS and DOK and implement during formal 
and informal observations. 

- Teachers conduct instructional rounds once per semester, gather data and discuss best 
practices. 

Summary of Progress: 
Staff development is supported through a new teacher induction program where a teacher is 
paired with a mentor teacher.  The administrative team also provides several on-
boarding/development opportunities for new teachers throughout their first year.  During the 
2021-2022 school year (following the school closure), the EL Co-Coordinators re-introduced 
the school’s schoolwide instructional strategies approach, SIOP, to the DBHS staff.  During 
the December staff meeting, the co-coordinators introduced a SIOP survey to gather 
information about teacher experience, need, and interest.  Based on this survey, the co-
coordinators developed a proposal for SIOP professional development.  On March 29, 2022, 
the co-coordinators facilitated a staff professional development training on the SIOP method.  
As a follow-up to this March training, an informal SIOP collaboration time was offered to 
teachers during lunch; this “SIOP Sit-Down at Lunch” introduced specific strategies for 
Comprehensible Input and Assessment.  These two SIOP components were identified by the 
co-coordinators as the two components that would immediately speak to both needs of teachers 
and students.  Additionally, with the timing so close to the end of the school year, the co-
coordinators determined that support in differentiated assessment could be helpful with finals 
so close.  This 2022-2023 school year, the EL Co-Coordinators have scheduled a SIOP PD for 
new teachers on January 11, 2023 and January 25, 2023.  This professional development 
training will introduce new teachers to the eight components of the SIOP method as well as 
spend in depth time with Comprehensible Input and Assessment (at the January 25th training, 
staff who would like a refresher in these two components from the prior year will also be 
invited to attend). 

 
Area of Growth #2:  Improve the way information is gathered and disseminated to all 
stakeholders. 

LCAP Alignment:  Goal 3: Involvement: Stakeholder Participation and Involvement 

Target #1:  Create a school-wide Data Team to constantly engage in the Focus on Learning 

https://forms.gle/uR8pKnSkTjQ2v3xM6
https://docs.google.com/document/d/17pQtyzOeKcNmZLl1Q5Bxuej5q8cUX681qsdNJmJaD5Y/edit?usp=sharing
https://docs.google.com/presentation/d/1L4v1bqLYWoy4ozihhBpVe97FbkK6KbcuJS0YOVCFKXc/edit?usp=sharing
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Self-Study Cycle 

Target #1 Action Steps for Area of Growth #2: 
- Create a Data Team consisting of curricular area teachers and staff including but not 

limited to: English, Social Science, Science, Math, Foreign Language, Registrar, 
Guidance Secretary, one GLC, and a district Liaison, all under the supervision of the 
Principal.  Monitor and re-staff Data Team as needed.   

- Gather and analyze student schoolwide and district data/information to report out.  
Identify significant trends in the data and collect into a shared folder (Google or other).  

- Disseminate information to staff, parents and community. 
- Evaluate the effectiveness of the data gathering system and the dissemination of that 

data to all stakeholders.   
 

Summary of Progress: 
The Diamond Bar High School Data Team was established during the 2016-17 school year.  
This team consisted of 17 members of which 13 are teachers.  The remaining members 
included the registrar, an administrative assistant, a GLC and a representative from 
administration.  Since its creation, the Data Team has accomplished the following: 

- Research and discussion of a new bell schedule. 
- Creation of Common Core / Next Generation Science Standards / DOK Aligned Lesson 

Form. 
- Creation of a Professional Development Google form. 
- Longitudinal analysis of D and F rates over the past five years. 
- Conducted staff presentations highlighting trends regarding D and F rates over the last 

five years. 
 
Currently, there remains a need for identifying and collecting an efficient and systematic way 
of gathering and disseminating data to stakeholders.  The Data Team has not been able to 
access data systematically and routinely in order to share information with the school 
community. Additionally, in 2020 DBHS recognized the need to improve data tracking in 
Aeries and conducted a substantial review of how data was entered and coded within the 
system.  This has increased the accuracy of the data used, but has also resulted in new baseline 
data for monitoring our progress.   

Target #2:  Establish means of data collection on critical learner needs and train staff on a 
schoolwide data collection system. 

Target #2 Action Steps for Area of Growth #2: 
- Identify and implement a common data gathering process for all curricular areas using 

tools such as Data Director and/or Illuminate.  
- Analyze common assessment data to measure student achievement.  Analysis may 

include data on analysis/interpretation of multiple perspectives into one viewpoint. 
These findings will be used to drive future instruction.   

Summary of Progress: 
Diamond Bar High School has adopted Illuminate Data and Assessment as its schoolwide 
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common data gathering process for all curricular areas. Several staff members were trained to 
be Illuminate Data and Assessment trainers during the 2016-17 school year. During the 2017-
18 school year several departments including English piloted using Illuminate Data and 
Assessment as the main tool for testing in their classes. At the start of the 2018-19 school year, 
all staff were trained (by Illuminate teacher-trainers) in how to use Illuminate Data and 
Assessment and were given the task of uploading at least one common assessment by the next 
late start meeting. Since then, common assessments have been implemented in most PLCs.  
PLCs are in different stages of gathering and analyzing this data to inform instruction.  

Target #3:  Establish regular meeting time for district representative/s to review district goals 
and pertinent information for the current school year with DBHS staff.  

Target #3 Action Steps for Area of Growth #2: 
- Invite district representative to meet regularly with school site staff to review district 

goals and pertinent information. 
- Evaluate effectiveness of district information dissemination.  

Summary of Progress: 
The principal and administration team routinely meet with district representatives regarding 
district goals and pertinent information for the current school year. The principal has a District 
Administrator Coach for individual leadership support and overall school leadership guidance 
including WASC Action Plan Goals (2016- 17: Deputy Superintendent; 2017-18: 
Superintendent; and 2018-19: Director of Human Resources). Diamond Bar High School’s 
administrative team attends monthly leadership meetings at the District office. From these 
meetings, information is then disseminated to staff via department or whole staff meetings. 
The Assistant Principal attends quarterly network for job alike topics such as discipline, master 
schedule, and new assembly bills. Grade Level Coordinators attend quarterly counselor 
network meetings on topics of scheduling, academic support, social-emotional wellness, threat 
assessment, and discipline.  Programs in support of special populations (EL and SPED) also 
have their own district representatives (ELD Specialist and Director of Education Services) 
and meet with them regularly regarding goals for their specific programs.   
 
EL Coordinators at DBHS meet regularly with the district ELD Specialist.  Meetings typically 
occur four times a year and are conducted with other EL Coordinators across the district. At 
these meetings, the ELD Specialist provides information pertaining to site ELAC meetings, 
important forms for EL placement, ELPAC data, and other programmatic updates.  
 
The SPED team meets annually with district personnel in which they review the latest IEP 
legislation and implications for WVUSD.  Additionally, DBHS is assigned a SPED TOSA that 
provides support for IEPs, instruction, and training.  During the 2020-21 school year the new 
director of special ed met frequently with all sites to gather feedback and create goals for the 
department.   

 
Area of Growth #3:  Address the social emotional learning needs of students in order to 
achieve a more balanced and holistic approach to their education. 
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LCAP Alignment:  Goal 4: Safety and Wellness 

Target #1:  Promote the Wellness Center, DB Forum and expand Wellness Center services. 

Target #1 Action Steps for Area of Growth #3: 
- Identify students who would benefit from Wellness Center services.  
- Publicize Wellness Center, DB Forum, and Wellness Center services. 
- Create a wellness internship for students. 
- Create and implement in-class workshops for students on wellness issues to improve 

student learning/focus/achievement. 
- Build a Wellness Center library complete with self-help books, articles, DVDs, etc. to 

address wellness issues and develop a check-out system for students and teachers.  

Summary of Progress: 
The Diamond Bar High School Wellness Center opened in January of 2016.  Its mission is to 
provide wellness education and resources, in addition to trained peer counselors who can assist 
students in a supportive environment in order to empower them to develop healthy strategies 
for personal management, thereby improving school climate and promoting academic success. 
Since it was opened, the Wellness Center has been a major resource for staff and students for 
addressing social and emotional learning needs on campus. Students can self-refer to the 
Wellness Center and staff can refer students as well.  The center offers stress and anxiety 
relief, progressive relaxation exercises, and guided meditation designed to help students reduce 
stress. After students complete a Wellness Cycle, they complete a survey regarding services 
provided. According to the spring 2018 wellness report, 86.8% of students who took part in 
Wellness Center services were self-referred.  The major reasons for visiting the Wellness 
Center were Social/Relationship Issues (47.7%), Family Related Issues (39%), School-Related 
Issues (29.7%) and Academic Stress (29%). The Wellness Center is staffed by 20 wellness 
interns. At the start of the 2018-19 school year a majority of English classes toured the 
Wellness Center.   
 
After only 15 months of operation, the accomplishments of the Wellness Center were 
recognized by The California School Boards Association (CSBA) earning the prestigious 2017 
Golden Bell Award for its innovative efforts in addressing the wellness needs of all students on 
campus.   
 
Since its inception the Wellness Center has organized and hosted various campaigns and 
student activities. DB Forum was developed in 2005 to provide Diamond Bar High School 
students with a unique learning opportunity outside of the class in which they collaboratively 
analyzed challenging wellness issues for teens with their peers in a safe workshop 
environment. DB Forum is hosted in October and February of each school year. In addition to 
DB Forum, the Wellness Center hosted TEDx DBHS in the fall of 2017 which gave students 
the platform to share a variety of TED-inspired talks throughout the day. That first TEDx 
DBHS was a success, and spots were completely booked for all periods during the fall 2018 
TEDx DBHS. The Wellness Center launched the “Kindness Isn’t Cheesy” Campaign in spring 
of 2018 in which they embraced the Great Kindness Challenge during Kindness Week.   
In 2021, the Wellness Center replaced DB Forum with Thrive, a workshop series promoting 
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the resilience and persistence of students to work through challenging life events.  In fall of 
2022, the Wellness Center held two Thrive events.  The first Thrive focused on supporting the 
transition of DBHS 9th and 10th graders while the second Thrive event was open to students at 
all grade levels. Students who attended Thrive participated periods 1-4 during the school day. 
 
The Wellness Center library is open to any staff member and there are resources (over 50 
books and 5 videos) on wellness topics like: stress and anger management; healthy 
relationships; leadership; goal setting; drug, eating and other addictions; meditation, and 
mindfulness. Although it has not been particularly promoted with the staff, any staff can 
contact or drop by the Wellness Center and check out any of the resources for their students.  
Students have access to wellness resources online, or they can drop by the Wellness Center to 
pick up a one-page resource on a variety of topics. 

Target #2:  Develop data collection protocols used to monitor student response to Wellness 
services and adjust as necessary. 

Target #2 Action Steps for Area of Growth #3: 
- Monitor the effectiveness of the Wellness Center in helping students to feel better.  

Gather data monthly to analyze trends.   
- Monitor the effectiveness of wellness workshops.  Gather data after each workshop to 

analyze trends.   

Summary of Progress: 
After each student receives services from the Wellness Center, they complete a survey 
regarding the effectiveness of the services rendered.  This data is collected and disseminated to 
staff via the Wellness Report Card. Additionally after each event or campaign hosted by the 
Wellness Center, students and staff are surveyed regarding its effectiveness.   
 
During distance learning, teachers have provided social/emotional support through afternoon 
tutorials and through extra minutes after each class to address individual needs and questions. 
In addition, teachers have offered additional support to students by providing alternative 
assessments during tutorial time.  Additional social/emotional support was provided by the 
GLC’s through Wellness Wednesdays. Videos feature forgiveness, goal setting, etc. GLC’s 
posted the videos on their web pages each Wednesday for students to view. 

 
Critical Area of Need #4:  Build capacity within staff to utilize collaboration time 
effectively with a focus on student engagement and learning. 

LCAP Alignment:   
Goal 1: Engagement: Student Voice and Connectedness to School Community 

Goal 2:  Student Achievement:  
 Access, Innovation and College and Career Readiness 

Target #1:  Modify bell schedule to create opportunity for professional collaboration. 

Summary of Progress: 
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Staff meetings, break-out groups, and online polls were held to gather stakeholder input 
regarding a proposed bell schedule. Sample schedules were shared with staff, and staff were 
invited to a series of period-by-period meetings to discuss feedback with the administrative 
team. The administrative team conducted a staff vote, and based on the feedback, staff agreed 
to implement the current bell schedule for the 2022-2023 school year as a pilot with plans to 
re-evaluate the bell schedule for the 2023-2024 school year. 

Target #2: Establish an action plan as a framework for professional collaboration and learning. 

Summary of Progress: 
The current late start bell schedule allows for weekly professional collaboration and learning. 
Teachers in their respective departments drive the agenda for late start schedules.  Based on 
informal observations of the Instructional Deans, email communication, and the creation and 
revision of Google shared drive documents, teachers are using their collaboration time to 
lesson plan, discuss and develop plans for horizontal and vertical articulation, review 
assessment data, and identify students needing intervention. 

 
Critical Area of Need #5:  Develop a coherent school wide adoption of 21st century 
instructional strategies that foster innovation and drive a focus on student engagement 
and learning. 

LCAP Alignment:   
Goal 1: Engagement: Student Voice and Connectedness to School Community 

Goal 2:  Student Achievement:  
 Access, Innovation and College and Career Readiness 

Target #1:  Establish Sheltered Instruction Observation Protocol (SIOP) as the school-wide 
instructional model to be used in all classes. 

Target #1 Action Steps for Critical Area of Need #5: 
- Send EL Coordinator to SIOP Training of Trainers 
- Provide professional development in SIOP to entire staff (facilitated by EL 

Coordinator) 
- Re-introduce SIOP (post COVID) as school wide instructional strategy (facilitated by 

EL Co-Coordinators) 
 
 

Summary of Progress: 
The EL program coordinator (1987-2021) was trained as a SIOP trainer in the summer of 
2019.  The selection of SIOP as the school-wide instructional model was primarily the result of 
AB2735 that eliminated sheltered classes for the 2019-2020 school year.  In the spring of 
2020, the coordinator provided training to a majority of staff.  This professional development 
occurred just prior to the school closure. Teachers were introduced to all eight components of 
SIOP.  However, due to the instructional urgency of remote learning, there was a temporary 
shift from SIOP to educational technology literacy for staff due to the challenges of distance 
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learning. 
 
In the 2021-2022 school year, a new ELD teacher/EL Coordinator was hired (now 
Instructional Dean, Nicolle Flores). Nicolle Flores joined DBHS English/ELD teacher, Esther 
Cho, as an EL Co-Coordinator.  Both Esther Cho and Nicolle Flores were trained as SIOP 
Trainers in the Fall of 2021. The premise behind the coordinators being SIOP-trained was to 
provide a “refresher” of the SIOP method to the DBHS staff, many of whom at the time were 
newly hired.  On March 29, 2022, Esther Cho and Nicolle Flores facilitated a re-introduction 
of the SIOP method to staff members during a period-by-period meeting. Flores and Cho 
created a SIOP virtual museum to provide additional support and teaching resources to 
teachers. The SIOP virtual museum was launched on April 4, 2022, and teachers, to this day, 
are able to review materials in the virtual museum to help them plan their instruction. 
Throughout the months of April through May (2022), teachers were working on 
implementation of the SIOP components of comprehensible input and review and assessment. 
To provide ongoing instructional support in these two SIOP components, teachers were invited 
to a SIOP Sit-Down at Lunch on May 10, 2022.  At this voluntary lunchtime PD, teachers 
reviewed the components and learned additional strategies to support access and assessment of 
learning.  
 
A new EL Co-Coordinator was hired in the fall of 2022 to replace Nicolle Flores.  The roles of 
EL Co-Coordinators are now being shared by Esther Cho and Trina Dreyer.  EL Coordinators 
are currently preparing for two SIOP professional development training sessions in January 
2023.  The first January training will focus on introducing SIOP’s eight components to new 
teachers hired in 2022-2023, and the second training will re-introduce the two components 
rolled out in the preceding year:  Comprehensible Input and Assessment.  Additionally, plans 
for future SIOP trainings for DBHS staff are being drafted by the Coordinators; these plans 
will consist of training and instructional support in the remaining six SIOP components. 

  

https://docs.google.com/document/d/17pQtyzOeKcNmZLl1Q5Bxuej5q8cUX681qsdNJmJaD5Y/edit?usp=sharing
https://docs.google.com/presentation/d/18hLisca-v4GYk4jYkszIyKY0V6zcnXwTZdbB8zzpJho/edit?usp=sharing
https://docs.google.com/presentation/d/18hLisca-v4GYk4jYkszIyKY0V6zcnXwTZdbB8zzpJho/edit?usp=sharing
https://docs.google.com/presentation/d/1ACC09rtEblFG_VQdVAEWrbYAfkR8JF-ecRsT17cZDvs/edit?usp=sharing
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Chapter II: Student/ Community Profile and Supporting Data Findings 
 
General Background and History 
 
Diamond Bar is a multi-ethnic, upper middle-class bedroom community stretching along the 57 
and 60 freeways on the eastern edge of Los Angeles County. In 2021, the population of Diamond 
Bar was 53,857, the median income was $100,730.  The city is served by two different school 
districts, Pomona Unified on the north side and Walnut Valley Unified on the southern side.  
Diamond Bar is also an affluent and aging community. Since 2018, the segment of the 
population of Diamond Bar has remained relatively the same with 59.1% of the population 
identifying as Asian. Compared to the average community in the State of California, Diamond 
Bar has more foreign-born residents (45.4%), more residents who speak a language other than 
English at home (60,3%), a higher homeownership rate (76%), more people who have graduated 
from high school (93.6%), and more residents with a college degree (54%). The city also has 
fewer people below the poverty line (6.5%). 
 

- Census City of Diamond Bar Demographics 2021 
 
Parent/Community Organizations 
Diamond Bar High School has a strong tradition of organized parent participation.  The 
Magnificent 7 is the umbrella organization over our seven parent groups, including the Brahma 
Boosters, Brahma Foundation, Council of African American Parents (CAAP), Chinese American 
Parent Association (CAPA), Hispanic Organization of Parents and Education (HOPE), Korean 
American Parent Association (KAPA), and South Asian Parent Association (SAPA). 
Representatives from each of the seven parent groups meet during the Mag 7 meetings, which 
are held on the second Thursday of each month to communicate and collaborate with each other. 
Independently, each parent organization has established goals for promoting active engagement 
of parents through advocacy and fundraising.  Our parent groups have given generously to 
provide important upgrades and resources for our school. 
 
Community Foundation Programs 
The Walnut Valley Educational Foundation (WVEF) is an independent, non-profit organization 
dedicated to ensuring a quality education for the students of the Walnut Valley Unified School 
District. To that end, WVEF provides financial support and develops fiscal resources to fund a 
wide variety of enrichment and extracurricular opportunities for students and staff within the 
Walnut Valley Unified School District (WVUSD). 
 
Dedicated2Learning (D2L) is a non-profit organization founded by retired WVUSD educators.  
They are dedicated to providing financial support for quality programs and services that benefit 
staff and students throughout the United States and the world.  Additionally, D2L hosts tuition-
based educational programs during the summer on multiple campuses, including Diamond Bar 
High School.   
 
School/business Relationships 
Diamond Bar High School has established industry partnerships with local businesses to provide 
students opportunities for career exploration, professional mentorship and employment.  Formal 

https://www.census.gov/quickfacts/fact/table/diamondbarcitycalifornia/PST045221
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partnerships have been established in the following areas: 
- Brahma Tech Academy Internship Program 
- Workability & Transition Partnership Program   
- CTE Advisory Committee  
- Pathways Communications Academy Mentorship Program 

 
The Diamond Bar High School staff consists of 205 staff members with 129 certificated and 76 
classified staff.  The school has a unique administrative structure with an administration team 
consisting of three Instructional Deans, a Vice Principal and Principal.  When Diamond Bar High 
School (DBHS) opened in 1982 it began with a unique administrative and counseling structure 
that is still in place today. Today, the school has one Principal and one Assistant Principal in 
charge of counseling, discipline, and the master schedule. Four Instructional Deans, who are 
school site administrators, supervise all curricular areas including observing and supporting 
teachers and developing curriculum. The Operations Manager is in charge of the custodial staff, 
food services, and all other aspects of the physical plant. Because of budget cuts in 2010, the 
number of instructional deans was reduced from four to three other than in the 2018-19 school 
year.   In the spring of 2016, at the time of the most 2016 WASC self-study, Diamond Bar High 
School was alternating between two interim principals.  Diamond Bar’s current principal, Dr. 
Reuben Jones, started in the fall of 2016.  Since 2016 we have had three different Vice Principals 
with our current Vice Principal, Elizabeth Cheng, starting during the 2020-21 school year.  Of 
the three instructional deans who participated in the 2016 self-study, one remains as an 
instructional dean, and two were promoted to new administrative positions. During the 2020-21 
school year Administration consisted of two instructional deans, a department chair, a vice 
principal and the principal.  Beginning with the 2021-22 academic year the Administrative team 
has returned to having three instructional deans with the promotion of the math/science 
Department Chair, Jennifer Burns, and the EL Co-Coordinator Nicolle Flores to the position of 
Instructional Dean.  
 
DBHS has nine Grade Level Coordinators (GLCs) and one Intervention Counselor who are 
responsible for all counseling and discipline. Each of the graduating classes has its own pair of 
GLCs who counsel and remain with the same caseload of students throughout their four years of 
high school. Often spoken of as a parent on campus, the GLCs schedule classes, monitor grades 
and ensure students are on track for graduation, provide career, college, and scholarship 
information, counsel and provide consequences for discipline referrals, and provide social and 
emotional counseling for each student. Every six weeks, the GLCs get a report of all of the 
students on their caseload who have earned D’s and F’s in their classes. The GLCs then check-in 
with students to remind students of tutoring options, ways to communicate with their teachers to 
improve their grades, methods to improve their study habits, and the consequences of their 
failing grades.  GLCs intensify their efforts during senior year to help as many students as 
possible to earn a diploma.   
 
DBHS Staff Ethnicity 
 
Vision Statement 
Diamond Bar High School will be a premier school committed to the intellectual, physical and 
social development of every student. Diamond Bar will be a community where every student’s 

https://docs.google.com/spreadsheets/d/1B9sB_X2dmCva-3u2h6Ze3Z6KrcrnMEiP/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
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cultural heritage enriches the learning experience for all students. 
 
Mission 
Diamond Bar will value the five “A’s” of Academics, Access, Activities, Arts, and Athletics so 
that each student will experience a personalized educational program selected from a rigorous, 
rich, and varied curriculum. Students will be challenged to discover their unique gifts and talents; 
staff members will support every student in realizing his or her potential. Working in partnership 
with parents and the community, the Diamond Bar High School staff will provide learning 
opportunities that reach beyond the boundaries of the classroom and ensure every student a 
chance for success in college and career, and as citizens and leaders of the 21st century. 
  
Student Learner Outcomes (SLO) 2016-2022 
Diamond Bar High School Brahmas are:              

Dynamic 
- Creative, critical problem solvers 
- Clear communicators in speaking, reading and writing 
- Positive risk-takers 
 
Balanced 
- Prepared for college and career success 
- Committed to personal growth and wellness 
- Globally aware and informed individuals 
Honorable 
- Embodiment of honesty, responsibility and integrity 
- Respectful of diversity 
- Responsible advocates for the community 
Scholastic 
- Collaborative, active learners 
- Technologically responsible and innovative 
- Courageous students who tackle challenges 

 
Schoolwide Learner Outcomes (SLO) 2022 – Present 

- TBD Fall 2021. Working to update but for now working with 2016 SLOs. 
 
Process for Schoolwide Learner Outcomes Development and Adoption 
In the fall of 2015 Diamond Bar High School staff met in their ACS-WASC focus groups to 
review the Vision, Mission and Student Learner Outcomes (SLOs) and adopted the SLOs of 
Dynamic, Balanced, Honorable and Scholastic.  In Fall 2021, instructors worked in PLC groups 
to review the SLOs, provide feedback towards updating the descriptive language, and discuss 
evidence of the SLOs in practice.  A google form was provided for staff members to collect staff 
feedback, which was reviewed to construct updated language for the SLOs. 
 
Brief History of Past ACS WASC Accreditations 
Since Diamond Bar High School’s opening, we have received six-year Accreditations with three-
year Mid-Cycle Visits. Diamond Bar High School has no program mandates at this time.  Due to 
the COVID-19 pandemic, Diamond Bar High School’s Self Study was delayed a year from a 
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scheduled visit during the Spring of 2022 to the Spring of 2023.   
 
Local Control Accountability Plan (LCAP) 
The District LCAP goals have been shaped to align with the District's five focus areas (student 
achievement, strengthening relationships, fiscal stability, leadership development, safety, and 
wellness) along with the eight state priorities. Additionally, the District has aligned 
measurements of actions and services to the metrics outlined in the California State Dashboard 
and local indicators. WVUSD continued following a systematic process in engaging with and 
involving various stakeholders in the review and refinement of the LCAP. This year, the District 
once again convened its 40-member LCAP Advisory Council to engage throughout the 2020-21 
school year, all conducting virtually adhering to the health and safety guidelines. During the first 
quarter, the LCAP Advisory Council convened to review the Learning Continuity and 
Attendance Plan and analyze local data on academic performance and attendance rate to assess 
the current learning progress of students. The LCAP Advisory Council met for the second 
quarter to hear directly from principals on student engagement and academic progress during 
Distance Learning. The meeting also elicited input from the LCAP Advisory Council on drafting 
the new LCAP goals to address the eight state priorities. The third meeting with the LCAP 
Advisory Council involved looking at local data to inform the finalized goals and actions needed 
to meet the goals. 
 
The LCAP Advisory Council members consisted of site/District administrators, teachers, 
classified staff, support staff, parents (including unduplicated count parents), students, and 
representatives from both labor associations. This diverse group of stakeholders met throughout 
the year to reflect upon the work being accomplished in the District related to the 2019-2020 
LCAP goals and 2020/2021 Learning Continuity and Attendance Plan to guide and influence the 
goals and actions for the 2021-2024 LCAP. The Council's participation for the past two years has 
assisted in better understanding and assessing the effectiveness of District actions and services. 
The LCAP Advisory Council followed a reflective cycle of continuous improvement in better 
understanding the school district and school site needs. The operative word that was used in the 
three meetings together was "reflection." The Advisory Council was challenged to constantly 
reflect on both quantitative and qualitative data and to ask themselves, "what does the data say, 
and what does the data suggest?" The Advisory Council analyzed and reflected upon various 
quantitative data sets, including local assessment results, surveys on Distance Learning and 
reopening plans, and published items on the CA School Dashboard. 
 
To better understand the District, data was collected from a variety of sources, including the 
voices from teachers, classified employees, parents (including unduplicated count parents), 
community members, elementary & secondary students, District English Learner Advisory 
Committee (DELAC), both labor associations, and management teams. In addition, a survey was 
sent electronically to all parents and most students. Nearly 3,000 WVUSD stakeholders provided 
input in support of our LCAP. During the DELAC meetings, updates and progress on English 
Learner students and the LCAP progress were shared regularly throughout the year. At the 
monthly Coordinating Council meetings, the Superintendent and Cabinet members shared 
updates on the reopening plan, the LCAP process, and learning recovery actions to mitigate 
learning loss. The Coordinating Council members are parent representatives from all 15 school 
sites who provide input and feedback as we discuss the current progress of student learning and 
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District plans. Altogether, these experiences were invaluable in gathering critical data used to 
determine recommendations for this LCAP. 
 
Stakeholder engagement and solicitation of feedback from staff, parents, students, and 
community informed the District of developing the 2021-2024 LCAP. Feedback from the 
different stakeholders such as the Diversity Think Tank advised the District for educational 
equity where every student has access to educational resources and rigor they need at the right 
moment in their education. Site instructional leaders and administration provided feedback on 
the need for equitable learning environments, especially as we prepare for a full return to in 
person instruction for the new school year. Equitable learning environments will ensure 
culturally responsive practices to respond to the diversity of the school or classroom community. 
Continuing support with technology for teachers, students, and families was a consistent thread 
in all the feedback received from surveys and focus group meetings. Professional development to 
support staff with integrating technology applications and platforms to continue beyond Distance 
Learning to reimagine teaching and learning was communicated by teachers from surveys and 
focus group meetings. Input from English learners' parents shared their concern about their child 
understanding the instruction when English proficiency is limited. Parents requested more one-
on-one or small group instruction for English Learners with teachers and bilingual aides to 
ensure the English Learners were supported with their learning. The teacher focus groups, parent 
meetings, surveys, and input from site principals indicated a priority for social and emotional 
learning. Students are isolated and experiencing different levels of trauma or adverse experience 
due to the COVID-19 pandemic. The survey results from parents on reopening plans indicate 
that social-emotional learning and socialization will be crucial to the reintegration process. The 
parent survey also provided feedback on safety and health protocols that were the top priority for 
the parent community. Face coverings and frequent sanitation and cleaning were the top 
indicators to ensure a safe reopening. Readiness surveys from certificated, classified, and 
management staff indicated that in-person instruction is the best learning mode for students since 
access to resources and staff for wrap-around services are readily available at all school sites. 
However, all groups indicated safety and health as the top priority as considerations for 
transitioning to in-person school. The survey results from secondary students in grades 6-12 
indicated that the biggest challenges for Distance Learning were inconsistency with WIFI 
connection, balancing screen time with homework, and isolation from peers and extracurricular 
activities. Overwhelmingly, students indicated that the highlights of Distance Learning had been 
the ability to stay focused without distraction from peers, time to work on homework, and 
teacher communication and daily interaction. Most of the students indicated that they feel safe 
when schools return to in person instruction. Having all staff and students wear masks, and 
improved sanitation and cleaning were the top protocols the students advocated to have in place 
for in-person instruction. 
 
The LCAP Advisory Council sent their work to the Superintendent and his Cabinet. During this 
phase, the Cabinet was informed of the process and recommendations by all stakeholders. 
Following the work by Cabinet, a full presentation was made to the Board of Trustees about the 
process. This presentation was conducted on April 21, 2021. Each Board member had the 
opportunity to provide comments and input. To meet compliance, the LCAP Advisory Council 
meetings were set to include all stakeholders. Ongoing input was provided by parents of English 
Learners, guardians of Foster Youth, staff members that support English Learners, and foster 
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youth. Also included were parents of socio-economic disadvantaged students. Representation 
also included classified and teacher associations, classified employees, teachers, and community 
members. Additionally, District representatives convened a meeting with the East San Gabriel 
Valley SELPA Executive Director, Dr. Scott Turner, to ensure our LCAP was inclusive of 
Special Education student needs. To meet the Education Code requirements, meetings were held 
to share the new three-year LCAP and share the Annual Update from 2019/2020 and update 
from the current year for the Learning Continuity and Attendance Plan. The Coordinating 
Council included parent representatives from all school sites who met monthly with the 
Superintendent and executive cabinet members to receive district updates such as the LCAP and 
elicit input with the goals and actions outlined in the new LCAP. The Coordinating Council 
served as the Parent Advisory Council for the LCAP stakeholder requirement. These parents also 
represented our Low-Income, Foster Youth, and English Learners. The Superintendent's 
designee presented LCAP information, and there were no questions. There was also a meeting 
composed of English Learner parents through the District English Learner Advisory Council 
(DELAC), where the LCAP shared and elicited input regarding the goals and actions. LCAP 
information was presented as well as the Annual Update. During the Coordinating Council and 
the DELAC meetings, minutes were taken on the questions and comments regarding the LCAP 
during the virtual meetings. The minutes which included the verbal exchange of comments and 
questions regarding the LCAP, were shared with the members who attended the meeting and 
formally voted for approval at subsequent meetings. As required by the Education Code, a Public 
Hearing was held on Wednesday, June 9, 2021, for the Local Control and Accountability Plan 
(LCAP). The LCAP and the board agenda were available for the public on the District website 
prior to the board meeting. The public had opportunities to submit written comments regarding 
specific actions and expenditures in the LCAP. No comments were received during the Public 
Hearing. Subsequently, the Board of Trustees adopted the LCAP and Budget on June 16, 2021. 
 
The Walnut Valley Unified School District serves a student population of approximately 14,600. 
The District takes pride in the fact that it develops an awareness and appreciation for the cultural 
and ethnic diversity represented on every campus. Walnut Valley students experience a rigorous 
academic program. Every student’s progress is monitored and a variety of interventions are 
offered to learners needing additional assistance. Through personal attention and concerted 
school team efforts, students are able to meet their post-secondary goals. 
 
The District’s high academic ranking reflects its efforts to provide targeted instruction for 
students with special learning needs. Students are served by state and federal programs such as 
Special Education, Title I, and English Language Development. Instructional support centers 
such as the English Immersion Center (Mandarin and Korean) and the Reading Clinic provide 
intensive small group instruction. 
 
Walnut Valley students have numerous opportunities to enrich their educational experience 
through a variety of clubs, athletic teams, and student government. Walnut Valley recognizes the 
importance of educating the whole child and therefore continues to offer fine arts and performing 
arts programs to elementary and secondary students. 
 
Reflected in the Local Control and Accountability Plan (LCAP) is a commitment to serving all 
students in Walnut Valley. As the Local Control Funding Formula (LCFF) has progressed, the 
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LCAP has transitioned into a vision and guidance plan for the Walnut Valley Unified School 
District. Building healthy relationships, being fiscally stable, having a strong focus on student 
achievement, and building leaders within the organization are four of the top priorities set by the 
Board of Trustees and the Superintendent. 
 
The key features of the Walnut Valley Unified School District's Local Control and 
Accountability Plan (LCAP) center around the overall review, reflection, and refinement of the 
work accomplished in previous years. As local stakeholders engaged in analyzing outcome data, 
it was clear that the focus was to continue building on previous accomplishments and to improve 
our targeted services for unduplicated pupils (Low-Income, Foster Youth, English Learners).  
 
The six LCAP goals below reflect the unified vision of Walnut Valley with Diamond Bar High 
School’s 2016-present WASC action plan goals.  
 
LCAP Goals: 

- Goal 1: Engagement: Student Voice and Connectedness to School and Community 
▪ The District will provide educational equity for all students to increase student voice 

and engagement, connectedness to school and community, and inspire productive 
persistence in ALL students to graduate from high school as college and career ready. 

 
- Goal 2: Student Achievement: Access, Innovation, College & Career Readiness 

▪ With an equity lens, WVUSD will provide rigorous curriculum and instruction with 
access to various programs to increase student achievement, including critical 
thinking skills, academic rigor, creativity, and digital literacy in all subject areas to 
prepare them for college and career-readiness. 

 
- Goal 3: Involvement: Stakeholder Participation and Involvement 

▪ WVUSD will provide parents and other local stakeholders opportunities for active 
participation and involvement in the decision-making process. Stakeholders 
contribute to the educational process to ensure equity, access, and success for all 
students. We establish a culture that encourages collaborative relationships among 
our students, staff, parents, educational, business, and community partners. 

 
- Goal 4: Safety and Wellness 

▪ WVUSD will promote a safe, respectful, equitable, and inclusive learning 
environment essential to student success. We foster a culture that promotes the 
students, staff, and parents' emotional health, emotional and physical safety and well-
being 

 
School Program Data -- Description of Programs 
 
DBHS has nine Grade Level Coordinators (GLCs) and one Intervention Counselor who are 
responsible for all counseling and discipline. Each of the graduating classes has its own pair of 
GLCs who counsel and remain with the same caseload of students throughout their four years of 
high school. Often spoken of as a parent on campus, the GLCs schedule classes, monitor grades 
and ensure students are on track for graduation, provide career, college, and scholarship 
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information, counsel and provide consequences for discipline referrals, and provide social and 
emotional counseling for each student. Every six weeks, the GLCs get a report of all of the 
students on their caseload who have earned D’s and F’s in their classes. The GLCs then check-in 
with students to remind students of tutoring options, ways to communicate with their teachers to 
improve their grades, methods to improve their study habits, and the consequences of their 
failing grades.  GLCs intensify their efforts during senior year to help as many students as 
possible to earn a diploma.   
 
A hallmark of the strong connection with the student and their parents is the summer registration 
appointment when the GLC has a personal meeting with every individual student and his or her 
parent or guardian.  During this meeting, the GLC helps the student update his or her four-year 
plan, reviews the upcoming schedule of classes, discusses concerns from the past and provides 
general information and advice for the coming year. The ninth GLC is both the counselor and 
director for the Pathways Communications Academy (PCA), serving as a GLC for all her 
students while also working with the PCA faculty and maintaining grant funding. Finally, an 
Intervention Counselor supervises our Academic Intervention Program, the entire 504 case load, 
and provides additional counseling for students in need. 
 
The DBHS campus sits on just over 31.5 acres. With more than 2500 students, it is a packed, 
lively place. We have maintained a single lunch to keep the activities program unified. Students 
have the option of getting lunch at one of four satellite facilities on campus in addition to the 
lunch windows by the kitchen. The campus was built in stages. The gym, locker rooms, 500 
buildings, and about half of the 200 and 400 buildings are the oldest part of campus as they were 
built in 1980-1982. In 1992, the gym was enlarged, the 200 and 400 buildings were doubled in 
size, the theater and fine and performing arts complex (800 Building) was built, and a new 
administration building was added. The 300 building was added in 2002, and the 600 building 
and the pool were added in 2013.  In the summer of 2019 the modernization of the 500 building 
began along with the construction of a new band and orchestra building.  The new science 
building modernization created 18 state of the art science classrooms.   
 
Diamond Bar High School strives to maintain a safe, healthy, nurturing and orderly campus for 
our students and staff. We have adequate classroom space on campus and all of our teachers 
teach in their own classrooms; this allows for organizational efficiency. In 2013, the math 
department was consolidated in the new 600 building consisting of 20 state-of-the-art learning 
centers fostering a positive learning environment. That same year, the new Denis Paul Aquatic 
Center opened providing a collegiate-level athletic experience for our students; this modern 
facility includes a 12-lane pool, locker rooms with public restrooms, coach and team rooms, and 
two fully-equipped fitness rooms located below the pool offices. Bond Measures S and Y 
(passed in 2007) funded these two facilities. 
 
In 2014, the Diamond Bar High School’s fire alarm system was updated; this enables the entire 
campus to be monitored from a central location, thus providing better notification and emergency 
response. The Career and College Readiness Center has been redesigned to better fit the evolving 
digital media available to our students in college and employment searches. On January 29, 2016 
the Diamond Bar High School Wellness Center opened. The Wellness Center is committed to 
providing wellness education and resources, in addition to providing trained peer counselors who 
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assist students in a supportive environment in order to empower students to develop healthy 
strategies for personal management, to improve school climate and to promote academic success. 
 
The Operations Team consists of 12 custodians, two athletic equipment technicians, one pool 
technician, and the school finance office, all guided by the leadership and vision of the 
Operations Manager.  The Operations team meets weekly to discuss and debrief recent events 
and anticipate the needs of upcoming events. The operations team works with staff and students 
to ensure each school day runs smoothly.  In addition, the operations team is readily available to 
meet teachers’ needs.   
 
Diamond Bar High School is supported by a number of parent organizations that include:  
Korean American Parents Association (KAPA), Chinese American Parents Association (CAPA), 
Brahma Boosters, Southeast Asian Parents Association (SAPA), Council of African American 
Parents (CAAP), Hispanic Organization for Parents and Education (HOPE), and Brahma 
Foundation. Each of these groups supports the campus through fundraising efforts, helps educate 
parents in the community and supports student achievement. The presidents of these seven 
organizations meet once per month to work on joint projects and to ensure that all parent groups 
work collaboratively to create a better school for all students. These parent groups are augmented 
by the fundraising efforts of band parents and sports team parents as well. The school maintains 
a number of business relationships through its various academies. Pathways Communications 
Academy has ongoing relations with CDS Productions, Boruah Productions, City of Diamond 
Bar, Schools First Federal Credit Union and National College Resources Board. Their post-
secondary partners include Mount San Antonio College (Mt. SAC) and East San Gabriel ROP;  
The Performing Arts Academy maintains connections with UCLA, USC, Cal State Fullerton, 
in addition to ongoing relationships with guest professors and guest conductors from top-tiered 
musical schools from around the country. The Brahma Tech Academy establishes partnerships 
with the companies for potential internships.  Some companies that Brahma Tech students have 
acquired internships from include the following: City of Hope, Boeing, Kaiser Permanente, 
AQMD, Red Cross Summer Program, and Walnut Valley Water District.  The Brahma Tech 
Academy Coordinator is meeting with the LA Metro Transportation Authority in February to 
establish a partnership for potential internships.  Due to the limited number of high school 
internships, (Less than 25% of companies are willing to take on the responsibility of a minor on 
board.), Brahma Tech students are also allowed to sign up for certain college research programs 
instead. Some of these programs are MIT Summer Programs, Loma Linda Apprenticeship 
Bridge to College (ABC) Program, Science and Engineering Apprenticeship Program (SEAP), 
Wharton’s Leadership in the Business World, USC Summer Programs, COSMOS, and Johns 
Hopkins University Engineering Innovation Summer Program.  Project Lead the Way is in the 
process of developing local business partners, and currently relies on national partners such as 
Autodesk and National Instruments. 
 
Currently, 2544 Diamond Bar students attend class anywhere from five to seven periods a day. 
Regardless of the programs in which the students are involved, they are required to complete 
four years of English, three years of math, three years of history, two years of science, two years 
of P.E., and the necessary electives to meet the 220-unit graduation requirement. All academic 
content classes are aligned with Common Core standards along with any appropriate state-
adopted subject specific standards. There are a number of programs and pathways from which 
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students may choose to meet those requirements.         
 
Pathways Communications Academy (PCA) incorporates the concepts of multiple 
intelligences, career guidance, interactive instruction and cooperative learning, applied learning, 
and interpersonal relationships into their broad spectrum of college prep and career technical 
electives. The PCA has partnerships with local businesses and educational institutions so that 
students will have "real life" experiences which will help them to be competitive in the job 
market. The PCA, currently services 60 students in grades 10-12, follows the school-within-a-
school model, and offers Common Core curriculum infused with a technical education focus. In 
the PCA, students participate in block scheduling of pure PCA courses in the morning, and then 
they are integrated in school-wide courses for the remainder of the learning day. The PCA 
curriculum incorporates cross-curricular courses, occupational preparation in the form of 
mentoring, college visits, job shadowing, and project-based learning.  
 
As students participate in the PCA they receive mentoring from professionals in the community 
and video industry experts. Students also participate in local college workshops with Mt. San 
Antonio College. PCA students write, produce and film the school-wide news production “The 
Stampede.” They also work closely with the on-campus Career Center to help coordinate the 
Career Fair for the entire DBHS student population each year and to provide career and college 
support for the students in the PCA. Previously mentioned, the PCA has its own designated 
Grade Level Coordinator (GLC)/Academy Coordinator whose qualifications include the Pupil 
Services Credential. This Coordinator also services PCA students in academic and personal 
counseling, and college and career preparation. 
 
Because of the block scheduling structure, the PCA has its own brunch (nutrition break) that 
allows the staff to be available for student support, intervention, and meetings. All staff who 
teach in the PCA have a common prep period. The entire team meets each Wednesday during 
their prep period to coordinate lessons, plan PCA activities, and discuss student issues and 
concerns. This is a common time for the staff to analyze data, as well as to reflect and refresh 
current practices with student success in mind. Some teachers in the PCA teach multiple grade 
levels, which allows frequent interaction and support between students and staff. 
 
The PCA uses a voluntary student and teacher recommended process to identify interested ninth 
grade students. At least fifty percent of each new PCA class must meet four of five criteria used 
to determine student eligibility. These are: irregular attendance, past record of underachievement, 
low motivation or disinterest in the regular academic program, economically disadvantaged, and 
below basic SBAC scores. The remainder of the incoming class is not required to meet any 
criteria. Over the course of 23 years, the PCA has evolved to include its own student government 
leaders who assist in promoting the family-like atmosphere, and in organizing student 
recognition events. In addition to core academics, the PCA also offers multiple levels of digital 
video production, cross-age tutoring, service-learning, Adobe Premiere Pro, a college and career 
preparation portfolio, and desktop publishing. When sophomores enter the PCA, they participate 
in an introductory unit that provides information about the PCA, such as its structure and set-up 
and the future path students are expected to complete over the next three years. In addition, 
during this unit students learn about their specific learning styles in order to help foster study 
skills and strategies. It is a goal that all PCA seniors will graduate with an electronic portfolio, 

https://docs.google.com/presentation/d/1vrLV4urbxYEFHW8DuHj4D_2r975DNyZFaUrd2SfMgYk/edit?usp=sharing
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expertise and experience in digital communications, and that they will be college and career 
ready. 
 
The International Baccalaureate (IB) Program has graduated Diamond Bar High School 
students with an IB Diploma since 2005. At the ninth and tenth grade levels it provides hundreds 
of students the opportunity to take advanced coursework to prepare for the IB Diploma Program 
during grades 11 and 12. It also provides students outside of the IB program the opportunity to 
take advanced courses such as HL Math and HL Music Theory.  Currently, there are nine senior 
and five junior IB Diploma Candidates. Though the program is small, it allows for a committed 
group of students to receive a unique global education, while it enables DBHS to stay 
competitive with area schools, contributes to maintaining our student enrollment, and continues 
to improve instructional strategies and materials. 
 
Current enrollment # of students 

- Grade 9 (IB Prep): 140 
- Grade 10 (IB Prep): 110 
- Grade 11 (IB Diploma Program): 14 
- Grade 12 (IB Diploma Program): 9 

 
The Brahma Technology Academy is a four-year honors-level, academic certificate and 
diploma program with an emphasis on the relevance and application of science, technology, 
engineering and math (STEM) in a global society. The Brahma Tech curriculum, under the 
auspices of its teacher/director spans, consists of an entry-level course, Computer Systems is 
articulated with Mount San Antonio College, and concludes with a 150-hour internship in a 
related field.  Students who successfully complete the program receive a STEM certificate in 
addition to a diploma from Diamond Bar High School.  
 
Throughout the Brahma Tech Program, students select courses from one of four strands: 
Computer Science, PLTW Engineering & Architecture, Digital Media & Design, or Information 
& Communication Technologies; or students can explore various areas by selecting across the 
strands. The capstone course in the academy is the online Internship course which prepares 
students for the previously mentioned 150-hour summer internship in a related STEM field. 
 
All Brahma Tech Academy courses are offered at DBHS and are taught by highly qualified staff 
members. Students in the academy are mentored by upperclassmen and are encouraged to take 
challenging courses in their field of interest. Brahma Tech Academy conducts annual 
orientations for each class level in the academy providing guidance in planning and in setting 
goals. Students are encouraged to join and to participate in activities organized by nationally 
recognized groups such as FIRST Robotics Competition (FRC), SWENext (Society of Women 
Engineers), FBLA and HOSA. In addition, women in the Brahma Tech Academy are encouraged 
to apply to NCWIT, the National Center for Women in Information Technology who sponsor the 
Aspirations in Computing Award. The Academy has had multiple winners over the last several 
years, both at the state and national levels. Recognition by NCWIT opens doors for these young 
women as they become part of an online network receiving exclusive information with 
opportunities and invitations for employment at places such as Google and Yahoo. Each year, 
visiting Brahma Tech Academy alumni talk with students about preparing for college, college 
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life and transitioning from high school to college. 
 
Project Lead the Way (PLTW) is a rigorous engineering program that is part of a nationwide 
curriculum whose philosophy is “Learning-by-Doing” and this philosophy permeates through 
their emphasis on project-based learning.  Our four-year engineering pathway exposes students 
to real world engineering problems, industry standard software applications, and collaborative 
technical skills that will help them prepare for a major and/or career in engineering.   As of the 
2017-18 school year, 91 students (31% female) are enrolled across all of the classes in the four-
year pathway.  Though students have very impacted schedules due to their desire to also 
participate in the Advanced Placement (AP), IB, Honors, and/or Performing Arts programs, 
many of them choose to take a seven-period schedule to ensure they have room for an 
engineering class. The enrollment requirements for taking classes in the engineering program are 
very minimal (completion or concurrent enrollment in Algebra for the first-year class) to ensure 
that we provide an opportunity for as many students as possible to be exposed to this curriculum.  
Though this nationwide curriculum is rigorous, since it draws from advanced mathematics, 
statistics, and science concepts, our DBHS students more than met the challenge, with only two 
students out of the 91 garnering a “D” or “F.”  DBHS has been recognized as a PLTW 
Distinguished School by virtue of their performance on the End-of-Course (EOC) Assessments 
given by PLTW.  This was a prestigious award as DBHS was one of just 133 high schools across 
the U.S. that was given this honor. The lack of barriers to participation along with the quality of 
the program and instruction are hallmarks of PLTW.  
 
As of 2018-19, DBHS has added the PLTW/AP Computer Science Program.  Currently, the 
Computer Science pathway includes two levels: AP Computer Science Principles and AP 
Computer Science A.  The response to these classes from the student population has been very 
positive as there are currently 170 students enrolled in this new academic strand, with females 
making up 31% of these classes, as well as 12% being students who are designated English 
Language Learners (ELL).  These courses not only build knowledge and skills in computer 
science and programming, they also provide students the opportunity to develop essential real-
life skills such as problem solving, critical and creative thinking, and collaboration.   
 
The Performing Arts Academy Advanced Music Program offers a thorough and 
comprehensive curriculum aimed at developing a high level of musicianship for young musicians 
committed to the field of music. The program is designed to serve as a pre-college prep program 
for those who have the potential to pursue music at the university level. It also provides a 
conservatory experience for those who are devoted to music but have interests in different fields 
for their career. Students are accepted into the program based on a performance audition, 
interview, and theory tests.  Priority is given to artistic and technical merit, with only a limited 
number of highly qualified individuals accepted. 
 
The Performing Arts Academy, in its thirteenth year, provides a comprehensive program in 
addition to providing conservatory-like opportunities in a comprehensive high school setting for 
students wanting to major in music in college and students whose talents are at high enough 
levels to make them more desirable to universities, regardless of major. Teacher/director, 
partnerships with local universities such as USC, UCLA, and Cal State Fullerton, and local arts 
organizations such as Pacific Symphony Youth Organization are utilized to give additional 
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support and opportunities to students. Numerous universities send individuals and small groups 
to work with our academy students and recruit DBHS students for their university programs. 
 
The Performing Arts Academy provides students receive direct instruction from a combination 
of credentialed teachers and working professionals. Extended opportunities such as master 
classes, seminars, recording sessions, internships, and collaborations are offered on-site at local 
universities and local studios. The students involved in the program are serious students of 
music, all with multiple years of experience with their instruments. They are given initial 
placement tests in theory and performance, followed by an orientation for the students and 
parents to help establish the unique curriculum for each student. Most students perform in 
multiple on- and off-campus groups. Students meet with staff daily, with most having group and 
individual instruction outside school time. Students are assessed through both written and 
performance tests, culminating in semester juries (live performances in front of a panel of 
experts) and recitals. 
 
Transitional support is provided for seniors in the form of college placement assistance. Staff 
assists the students with pre-screening recordings and preparation for live auditions. Students are 
also trained in how to connect with the university and conservatory applied faculty, and 
assistance is given in setting up one-on-one lessons with the university staff to help with the 
admission process.  
  
Through a partnership with San Gabriel Valley ROP, Diamond Bar High School offers nine 
Career Technical Education (CTE) pathways for students seeking hands-on, engaging, and 
career-centric courses.  The eight pathways include Digital Video Production, Commercial 
Music, Business Management/ Entrepreneurship, Theatrical Production & Design, Public 
Service, Architectural Design and Engineering, Health Careers, and Manufacturing and Product 
Development.  Over the past few years, the CTE team has worked to earn A-G approval for these 
courses as well as create articulations with Mt. SAC.  Besides gaining real-world, hands-on 
experience, students who take these classes have the opportunity to take certification exams.  The 
CTE program also offers additional enrichment through Career Technical Student Organizations 
(CTSOs), which include Future Business Leader of America, Distributive Education Clubs of 
America (DECA), Skills USA, and the Health Occupation Student Association (HOSA).  Our 
CTE programs have benefitted from grant funding, including Perkins, CTEIG, K12 Strong 
Workforce Program, and Specialized Secondary Programs (SSP). 
 
Diamond Bar High School is not a Title 1 school; therefore, our intervention programs are all 
site-based. EL students and EL teachers receive the support of four part-time EL aides who assist 
the teachers with the core curriculum. 
 
Programs for Special Populations and Intervention Resources 
 
The English Language Development (ELD) program at Diamond Bar High School currently 
serves 152 English Learners (EL) students and 20 Reclassified Fluent English Proficient (RFEP) 
students for a total of 172 students. We have two Designated ELD teachers; and two EL Co-
Coordinators who have two sections devoted to supporting staff, English Learners, and RFEP 
students.  
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All ELD I students are scheduled for two back-to-back sections of ELD classes for targeted and 
specific language intervention and language acquisition skill building. All classes are approved 
for UC credit except for English Language Development I (ELD I) and English Language 
Development II (ELD II) which allow students to earn high school graduation credit only. 
 
Seventy staff members, including instructional and bilingual aides and teachers, have attended 
Sheltered Instruction Observation Protocol (SIOP) training; thus far, we reached over 63% SIOP 
training completion. SIOP training provides multi-level scaffolded and differentiated teaching 
and learning strategies.  
 
The special education department consists of nine education specialists, 19 instructional aides, 
two speech language pathologists, one Transition/Workability I specialist, and three educational 
psychologists.  The department services 192 students. Instructional aides are assigned to different 
teachers both general education and special education or serve as a one-on-one aide.  A majority 
of instructional aides spend their days in core general education classes providing direct 
instructional support to teachers and students.  Students with testing accommodations can access 
them through the collaboration room which is supervised by a different education specialist each 
period.   
The special education department offers specialized academic instruction (SAI) courses for 
English, history, mathematics, science, and Transition.  Students enrolled in SAI English 
participate in an intensive and structured reading intervention program, Language!. Students then 
have the opportunity to move into a co-taught course (Expository Reading and Writing) their 
senior year or a bridge English class offered within the special education department. The 
Transition course is designed to give students instruction in essential life skills, including but not 
limited to: work experience, time and money management, cooking, interpersonal skills, 
independent living, utilizing community resources, problem solving, and making healthy 
choices. The Advanced Career Education Development, ACED, course is designed to support 
the Department of Rehabilitation’s mission of, “Employment, independence, and equality for all 
Californians with disabilities.”  Students are provided instruction and/or services in: career skills, 
job preparation and placement, career-related field trips, interpersonal skills, independent living, 
college/trade school opportunities, and more.  Besides the transition courses, all students with 
IEPs have access to the Workability program, which aids in helping them find and maintain 
employment while in high school.   
  
Diamond Bar High School houses part of the Special Education Local Plan Area (SELPA) 
Autism Spectrum Disorder (ASD) & ASDi program.  The ASD and ASDi program have their 
own dedicated educational psychologist, instructional aides and speech/language pathologist.  
Both the ASD and ASDi programs offer specialized services for students on the spectrum.  ASDi 
is designed for students who need greater support than students in the ASD program.  ASD 
classes designed for students with a diagnosis of autism or who are identified with Autistic 
Spectrum Disorder and require specialized methods in the following areas: functional academics, 
communication, structure environments, behavior support, social skills and sensory. The ASDi 
program also provides opportunity for one-on-one instruction and incorporates a structured teach 
(TEACCH) program which caters to ASDi student's visual processing strength.  
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The Academic Support Program is a class that provides students with the skills needed to 
succeed in their academic classes. The support program has an Intervention GLC and a full-time 
teacher who helps students receive resources and strategies to facilitate goal setting, 
organization, career exploration, and planning. Students daily have the opportunity to complete 
homework and projects, prepare for tests, get academic assistance from peer tutors or work on a 
computer tutorial program. While this program requires GLC approval, parents can request this 
class for their children, and teachers can also refer students to this class. There are currently six 
sections available for students to enroll in, one class for almost every period of the school day.  
Since its inception, several staffing configurations have been used, having different teachers 
every period. Since the 2015-16 school year a single teacher teaches five of the periods with 
another teacher teaching the sixth, providing greater stability.  The program can assist up to 15 
students per period. During the fall of 2018, 79 students were enrolled in Academic Support. 
 
The Diamond Bar High School wellness staff is committed to providing wellness education and 
resources, in addition to trained peer counselors who can assist students in a supportive 
environment in order to empower them to develop healthy strategies for personal management, 
improve school climate and promote academic success.   
 
Diamond Bar High School offers online classes (i.e., Edgenuity) for students who need to 
recover credits taken in Adult Education classes through Walnut Adult School. The online 
courses are offered after school on campus and are supervised by a certificated teacher and one 
GLC.  During Summer School, an independent company, Dedicated to Learning, offers two 
online courses: Health and ICT, that are accepted for credit by the school. There is also a 
procedure that enables students to take online courses at other institutions for credit that can be 
added to their Diamond Bar transcript. 
 
Schoolwide Learner Outcomes/Graduate Profile 
In the spring of 2015, our staff developed new Schoolwide Learner Outcomes based on what 
traits we would like to see our students possess. Teachers and staff agreed upon the major 
categories of Dynamic, Balanced, Honorable, and Scholastic because these traits help to embody 
our vision, and these words create a sense of ownership with our students since the words form 
an acronym for DBHS.  In the spring of 2021, the staff revisited the SLOs and, as a staff, agreed 
to review the SLOs in the fall to make sure they still reflect our students and campus.  In the 
Student Learning Outcomes (SLOs) -2021 Updates survey a majority of staff reported they 
would like to keep the current SLOs of DBHS.  Staff provided suggestions for updating the 
definition for each SLO and its evidence. The consensus was the definition and evidence for the 
SLOs needed to be more inclusive of our diverse student body and experiences (e.g. not all 
students take AP classes). The Data Team met to review the staff feedback and use this feedback 
to update the SLOs on 10/28/21 & 12/2/21.   
 
During the self-study process in the spring of 2022, focus groups and students/staff home groups 
shared that the SLOs were present but not emphasized in their classes.  To address this need, the 
Pathways Communications Academy Digital Video Production Program is creating a short film 
highlighting how SLOs play out in average DBHS students' lives.  This film will be shown to all 
staff and students and will be a springboard for further meaningful integration of the SLOs into 
instruction and extracurricular activities.   

https://docs.google.com/spreadsheets/d/1UVBxt_fWCeStHldmIrbyLbXOPn5Jb6jPqZ2TeIRLj5o/edit?usp=sharing
https://docs.google.com/presentation/d/1WaNDJpwMa-qekI75iHiq_R_K23Z08esX1Lkg-ohdNyE/edit?usp=sharing
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With the consistent leadership of Dr. Jones since the fall of 2016 and stability in our 
administrative team Diamond Bar High School has been able to use this Self Study cycle as an 
opportunity to put consistent and formalized procedures and processes in place regarding WASC 
and the Data Team.  This and the School Community Profile have contributed to a campus with 
different needs and goals than in 2016.   
  
Demographic Data 
Diamond Bar High School serves a population of 2,544 students.  There are 104 more males than 
females.  The largest demographic is Asian, with 59.6%, followed by Latino/Hispanic at 18.58% 
of the population.  The number of socioeconomically disadvantaged students has remained stable 
at around 20% since the 2019 Midterm visit. No students are currently enrolled in foster care, 
and 0.51% of our current students experience homelessness.   
 

- Student Enrollment by Gender and Grade Level 
- Enrollment by Ethnicity/Race 2020-21 
- Total Student Population by Year 
- Primary Home Language by Year 

 
Language Proficiency  
Diamond Bar High School currently serves a population of 147 English Learners and 20 students 
reclassified from English Learner (EL) status to Fluent English Proficient (RFEP) status.  The 
ELD Proficiency Levels are relatively proportional, with 20 students at ELPAC level 4; 36 at 
level 3; 35 at level 2; and 16 at level 1.   
 

- 2022-23 DBHS EL Data 
- 2021-22- DBHS EL Data 
- Historical DBHS EL Data 

 
Data on Addressing the Eight State Priorities: 
 
LCFF Priority 1 - Basics (Teachers, Instructional Materials, Facilities) 
Diamond bar high school has a highly qualified and experienced staff with 67% of staff members 
holding a master’s degree or higher.  All teachers are fully credentialed and teach in their subject 
area of competence, or with the allowable authorizations for instruction permitted by EC 
§44258.7 (b)(c)(d) and EC §44263, as annually monitored by the WVUSD HR department. 
DBHS has one teacher with national board certification, one teacher, and two administrators with 
a doctorate.  DBHS has no intern teachers in the 2022-23 school year.   
 
All textbooks used in the core curriculum at Diamond Bar High School are aligned with the 
California Content Standards and Frameworks. The district's Board approves standards-based 
instructional materials of Trustees. The district follows the State Board of Education's six-year 
adoption cycle for core content materials and the eight-year cycle for textbook adoptions in 
foreign language, visual and performing arts, and health. 
 
Annually, Dr. Jones and the administration team provide a theme for the direction of the school 

https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit#gid=1770913358
https://docs.google.com/spreadsheets/d/1wBrL_hSxx_s2Z0hhWsVfnC6Ru8EWqoUY8ESZpY9dPt4/edit#gid=2077496315&range=A14
https://docs.google.com/spreadsheets/d/1wBrL_hSxx_s2Z0hhWsVfnC6Ru8EWqoUY8ESZpY9dPt4/edit#gid=1270722403&range=A8
https://docs.google.com/spreadsheets/d/1wBrL_hSxx_s2Z0hhWsVfnC6Ru8EWqoUY8ESZpY9dPt4/edit#gid=1141229267&range=A37
https://docs.google.com/spreadsheets/d/1PnpzHrXOC2Olmt5bm1VH6Z-Ymfzi-0Gubw86EGM24pc/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1UEd5Ek_5kPY1zDu-B-VNY1Blc_hrinY9/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
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year.  The theme for the 2022-23 school year is raising the bar.  This theme was partially inspired 
by the work of the focus group teams and leaders during the Spring of 2022.  During the 2021-22 
school year, all staff attended two SIOP training to provide further support for our school-wide 
instructional strategy of SIOP.  The overarching theme for the 2021-2022 school year for Walnut 
Valley Unified School District is to help staff and students. Due to the shortage of teacher 
substitutes, WVUSD has optimized professional development opportunities to shorter increments 
after school. With the continued focus on increasing capacity, some of the main PD opportunities 
included but are not limited to Social Emotional Learning Council, Project GLAD, SIOP, 
Intervention Training for Intervention Teachers, Student Success Team Training, Induction, 
Assistant Principal Academy, Textbook Pilot, CPI, Counselors' Network, Renaissance Learning, 
and Google Certification. 
 
On Wednesday, September 16, 2020, the Walnut Valley Unified School District's Board of 
Trustees held a public hearing to certify the extent to which textbooks and instructional materials 
have been provided to students. The Board of Trustees adopted Resolution #21-07 which 
certifies as required by Education Code §60119 (1) that textbooks and instructional materials 
were provided to all students, including English learners, in the district to the extent that each 
pupil has a textbook or instructional materials, or both, to use in class and to take home, (2) 
sufficient textbooks and instructional materials were provided to each student, including English 
learners, that are aligned to the academic content standards and consistent with the cycles and 
content of the curriculum frameworks in math, science, history-social science, and 
English/language arts, (3) sufficient textbooks or instructional materials were provided to each 
pupil enrolled in foreign language or health classes, and (4) sufficient laboratory science 
equipment was available for science laboratory classes offered in grades 9-12 inclusive. 
 
The district's maintenance department inspects Diamond Bar High School on an annual basis in 
accordance with Education Code §17592.72(c)(1). Diamond Bar High School uses a school site 
inspection survey to identify unsafe conditions and facility improvement needs. The most recent 
school inspection took place on Thursday, September 23, 2021. No emergency repairs were 
needed, and no unsafe conditions were found. At the beginning of the fiscal year 2021-22 all 
restrooms were fully functional and available for student use.  
 

- 2021-22 School Accountability Report Card 
 
LCFF Priority 2 - Implementation of Academic Standards 
Teachers are evaluated through the WVUSD Formative Assessment and Professional 
Development for teachers.  This is aligned with the California Standards for the Teaching 
Profession (CSTP), the successful implementation of academic standards in the classroom, and 
the California Formative Assessment and Support System for Teachers (CFASST).   
 
Since adopting the Common Core State Standards and the Next Generation Science Standards, 
WVUSD and DBHS have worked to pilot and adopt new textbooks.  The most recent textbook 
adoption was the English department which piloted several textbooks during the 2021-23 school 
year and adopted a new CCSS aligned textbook for the 2022-23 school year.   

- WVUSD Formative Assessment and Professional Development for Teachers 
- 2021-22 School Accountability Report Card 

https://4.files.edl.io/191c/09/08/22/154112-e67c3996-dff7-4ddc-9939-1e8e7d473f04.pdf
https://docs.google.com/document/d/0B72uojPgUxTueTdNRUVsUk80NW8/edit?usp=sharing&ouid=105900435880172246530&resourcekey=0-l1muxV4HLDrkiNbgx_EeeQ&rtpof=true&sd=true
https://4.files.edl.io/191c/09/08/22/154112-e67c3996-dff7-4ddc-9939-1e8e7d473f04.pdf
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LCFF Priority 3 - Parent Engagement 
Parents are encouraged to get involved in their child's learning environment either by 
volunteering in the classroom, participating in a decision-making group, or simply attending 
school events. Parents stay informed on upcoming events and school activities through 
ConnectEd (automated telephone message delivery system), Principal's Weekly Memo (Brahma 
Briefing), the school marquee, social media (Twitter, Instagram, & Facebook), the school 
website, teacher websites, GLC Quarterly, senior bulletins, voice mail, the "Magnificent 7", and 
informal contact with staff members.  

- 2021-22 School Accountability Report Card 
 
LCFF Priority 4 - Performance on Standardized Tests 
CAASPP Results  
Diamond Bar High School has consistently performed above the state average for English 
Language Arts/Literacy and Math CAASPP since the test was first administered.  As with the 
state of California, the level of achievement varies by student group.  When comparing the state 
of California CAASPP scores to that of Diamond Bar High School, the following achievement 
results point to potential preliminary areas of growth: 

- 2021-22 CAASPP Mathematics Students with Disabilities 
▪ Standard Exceeded- 11.5% higher than the state average 
▪ Standard Not Met- 0.47% higher than the state average 

- 2021-22 CAASPP English Language Arts/Literacy English Learners 
▪ Standard Exceed- 0% for ELLs at Diamond Bar High School (2.29% below state 

average) 
▪ Standard not met, Standard Nearly Met, and Standard not met are all within 5% of 

the state average 
- 2021-22 CAASPP Mathematics Race and Ethnicity - White  

▪ Standard Exceed- 0.5% above state average 
▪ Standard Met- 4.7% above state average 

- 2021-22 CAASPP Mathematics Race and Ethnicity - Two or more races 
▪ Standard Exceeded-35.49% above state average 
▪ Standard Met- 0% (21.43% below state average) 
▪ Standard Nearly- Met 5.56% (17.78% above than state average) 
▪ Standard Not Met- 33.33% (3.72% above state average) 

- 2021-22 CAASPP- All Students State of California and Diamond Bar High School 
Comparison  

- 2021-22 CAASPP- Students with Disabilities State of California and Diamond Bar High 
School Comparison 

- 2021-22 CAASPP- Economically Disadvantaged State of California and Diamond Bar 
High School Comparison  

- 2021-22 CAASPP- Results by English-Language Fluency State of California and 
Diamond Bar High School Comparison 

- 2021-22 CAASPP- Results by Race and Ethnicity State of California and Diamond Bar 
High School Comparison 

- Historical CAASPP Results  
 

https://4.files.edl.io/191c/09/08/22/154112-e67c3996-dff7-4ddc-9939-1e8e7d473f04.pdf
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=2&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=4&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=5&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=5&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGroup=1&lstGrade=13&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGroup=1&lstGrade=13&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=2&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=2&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=3&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=3&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=4&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=4&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=5&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://caaspp-elpac.ets.org/caaspp/CompareReportSB?ps=true&lstTestYear=2022&lstTestType=B&lstGrade=13&lstGroup=5&lstSchoolType=A&lstCds1=00000000000000&lstCds2=19734601932862&lstNav=srch&lstFocus=a
https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
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College and Career Readiness 
Due to the COVID-19 pandemic, state law has suspended the reporting of state and local 
indicators for College and Career Readiness on the 2020 Dashboard with the last reported year 
being the 2019-20 school year.  In the 2019-20 school year, the rate for all students in college 
and career readiness was 76.7%. The rate broken down by ethnicity is as follows: Asian (87.3%), 
Hispanic (54.5%), African American (50%), and white (59.3%). To support improvements in 
this area, all CTE course pathways have been reviewed for appropriate sequencing.  All CTE 
course outlines have been reviewed, updated, and submitted for A-G approval.  In Fall 2022, 
DBHS completed the Federal Program Monitoring process for our CTE courses, and we are 
actively updating CTE Pathway marketing materials as recommended by the FPM visiting 
member. 
   
ELPAC  
During the 2021-22 administration of the ELPAC, 14% of 128 students were re-designated fluent 
English proficient, while in 2020-20 0% were re-designated. Additional re-designation is 
scheduled for December of 2022. 
  
Advanced Placement  
DBHS has a fairly consistent AP pass rate of above 80% with the 2022 pass rate of 86.4% and 
the lowest pass rate of 80.82% in the 2020-21 school year.  During the 2021-22 school year, 
1,063 students took the AP exams in the spring of 2022.  Of those students, the highest 
demographic was 852 Asian/Filipino students followed by 80 Latino/Hispanic students.   
 
International Baccalaureate 
The IB exam pass rate has remained consistent despite a slight increase in candidates. IB prep 
enrollment has declined while the junior and senior enrollment has slightly increased. The pass 
rate in all areas has remained consistent over three years. Depending on the subject tested, the 
pass rate has varied from a passing score of 4-7. The exam scores maintained the worldwide 
grade average in the 2019 administration.  
 
SAT & ACT 
During the 2021-22 school year, the mean SAT score was 1324, with an Evidence-Based 
Reading score of 641 and a Math score of 683.  The mean ACT score composite was 29.1.  Due 
to the de-emphasis of test scores on college applications across the US and especially in the UC 
system, the SAT and ACT data is not as robust as in previous years.   
 
D & F Rate 
Data on D & F grade marks is collected upon the completion of each semester.  A review of the 
data from the last three semesters (Spring 2021, Fall 2021, Spring 2022) reveals that the courses 
with the highest occurrences of students earning marks of D or F for their semester grade include 
Algebra 1, Geometry, Algebra 2, English 1 and English 2.  
 
LCFF priority 5 - Pupil Engagement  
Graduation Rate 
In the 2020-21 school year, the DBHS graduation rate was 97.8% which is higher than the state 
rate at 87.3%.  The following is the 2020-21 graduation rate broken down by ethnicity: Asian 
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(98%), Filipino (96.3%), Latino/Hispanic (97.3%), African American (100%), and white 
(96.3%).   

- Historical Graduation Rate 
 
Chronic Absenteeism 
During the 2020-21 school year the rate of chronic absenteeism was 0.7% for all students; the 
three highest demographics of chronic absenteeism were Latino/Hispanic (1.3%), white (1%), 
and Socioeconomically disadvantaged students (0.9%).  As a result of the statewide physical 
school closures that occurred in February/March 2020 due to the COVID-19 pandemic, the CDE 
has determined that the 2019–20 data are not valid and reliable for the 2019–20 academic year; 
therefore, the CDE has not processed these data and they are unavailable for public release. 

- Historical Chronic Absenteeism Rate 
Dropout Rate 
The dropout rate for all students per graduating cohort during the 2020-21 academic year was 
0.8%.  The three highest demographics were Asian (3.7%), White (1.8%), and Latino/Hispanic 
(0.6%). 

- Historical Dropout Rate 
 
Average Daily Rate of Attendance 
The average daily rate of attendance for the 2022-23 school year was 96.45% before the end of 
the 2022 fall semester.   

- Historical Attendance Data 
 
LCFF Priority 6 - School Climate 
Suspension Rate 
Overall, the DBHS had a 3.9% suspension rate from 2019-2020 and ended up at 5.6% in 2020- 
2021. In the 2020-21 school year, the breakdown by ethnicity is as follows: African American 
population (0.3%), Asian (1.5%), Hispanic (2.5%), and white (1.2%). 

- Historical Suspension Rate 
 
Expulsion Rate  
Diamond Bar High School has a very low history of expulsions. Since the 2019 midterm review 
DBHS has had zero expulsions.  
 
Discipline referrals 
In the 2021-22 school, there were a total of 1,519 referrals, of these referrals, 1,049 were male, 
and 467 were female.  The two largest groups regarding ethnicity are Asian, with 603 referrals, 
and Hispanic, with 541 referrals.  

- Historical Referrals Rate & Infractions  
 
Athletics 
Athletics are inherently educational and provide valuable lessons– teamwork, sportsmanship, and 
perseverance. Brahma coaches and athletes ascribe to the “Purple Pride, Gold Standard.” Our 
athletic programs focus on character development, good sportsmanship, and athletic excellence. 
Student-athletes have the opportunity to participate in three seasons of league competition. There 
are 852 students participating in at least one sport, and there are 24 different sports programs 

https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1IUUbQE6Pinc4U2emB5ZAsZq9QHB4x2Q6/edit?usp=sharing&ouid=105900435880172246530&rtpof=true&sd=true


Diamond Bar High School ACS WASC Self-Study   

42 

offered and 51 different levels, including frosh, junior varsity, and varsity. 
 
Activities 
United Student Body (USB) is run by a student-elected Executive Board of student leaders who 
oversee school-wide activities, which extend to 80 active clubs, performing arts programs, and 
all athletics. School leadership is distributed through various opportunities through both macro 
and micro levels to include organizations, departments, and clubs; this includes community 
liaisons and parent groups that help to support instructional staff and school programs. United 
Student Body (USB) supports over 80 active clubs led by over 70 staff members who oversee 
and advise those clubs. Our USB program organizes all-school pep rallies, Renaissance 
giveaways, House of Representatives monthly meetings, and Inter-Organizational Council (IOC) 
Club while maintaining school culture and climate. Grade Level Google Classrooms is used to 
disseminate grade level-specific information regarding academics and activities. Our student 
government, the Unified Student Body, participates in leadership and training to improve the 
school culture at DBHS.  
 
Arts 
DBHS has a prolific performing arts program. In anticipation of the grand opening of our new 
state-of-the-art Instrumental Music Building, we plan to house our Performing Art Academy, 
Thundering Herd Marching Band, Colorguard, Drumline, Orchestra, Wind Ensemble, and 
Concert Band in the three-story music studio and concert hall. We offer skill-based tiered levels 
of Choir, Dance, Drama, Commercial Music Rock Band and Stagecraft. The performing arts 
program is proud of the whole school spring musical and our Commercial Music Rock Band. 
Our Rock Band performs during lunchtime and games, and our dance team performs at school 
activities and state/national competitions. Diamond Bar High School is heavily involved in 
visual and performing arts on campus. Around 35% of students each school year engage in 
various activities such as; Marching Band, Choir, Dance Team, Drama, Color Guard, Orchestra. 
 
Wellness and Peer Counseling 
An important part of student engagement includes our Peer Counseling and Wellness Program. 
Our Wellness program hosts lunchtime activities, creating opportunities for students to get 
involved. Our Wellness program has a partnership with Pet Prescriptions, a volunteer program 
where dogs and students can safely interact. All students are invited to attend “Thrive:” A 
Wellness Forum, which focuses on teaching our students specific strategies for addressing 
social-emotional development. Another part of our wellness program includes a volunteer 
Teacher Student Mentor program. This mentor program supports students who may be 
experiencing difficulty connecting to or engaging in a large comprehensive high school by 
meeting with teachers in a lunch bunch. Students are referred by their Grade Level Coordinators 
(GLCs) for another opportunity to build relationships on campus. 
 
Safety Committee 
The Safety Committee meets once a month to discuss, schedule, and refine evacuation 
procedures.  Additionally, the committee discusses training for the health and safety of all 
students and staff (e.g. EpiPen and seizure training).   
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LCFF Priority 7 - Access to a Broad Course of Study 
In 2022-23, Diamond Bar High School offered nine (9) unique Career Technical Education 
(CTE) pathways and a California Partnership Academy. Our CTE pathways include Digital 
Video Production, Commercial Music, Health Sciences, Architecture, Engineering, Criminal 
Justice, Stagecraft, Business Management, and Computer Science. Our Partnership Academy, 
Pathways Communication Academy (PCA) is also a program available to sophomores, juniors, 
and seniors. These programs seek to prepare students for college and career readiness and 
provide work-based instructional experiences. All CTE Pathways are evaluated and supervised 
by the East San Gabriel Valley Regional Occupational Program. 
 
Due to the COVID-19 pandemic, state law has suspended the reporting of state and local 
indicators for College and Career Readiness on the 2020 Dashboard with the last reported year 
being the 2019-20 school year.  In the 2019-20 school year, the rate for all students in college 
and career readiness was 76.7%.  The rate broken down by ethnicity is as follows: Asian 
(87.3%), Hispanic (54.5%), African American (50%), and white (59.3%).   
 
The UC a-g completion rate for 2020-21 is 76.4%.  The rate broken down by ethnicity is as 
follows: Asian (84.4%), Hispanic (63.6%), African American (60%), and white (61.1%).   
 

- USC Advance Study Report Class of 2024 
- USC Advance Study Report Class of 2025 

 
LCFF Priority 8 - Other Pupil Outcomes 
DBHS is not a title I school and thus does not receive title I funds.  Each department has its 
annual budget managed and allocated by the instructional deans.  Brahma Foundation is an 
independent 5013c nonprofit organization consisting of interested parents, community leaders, 
school personnel, and a USB representative to conduct fundraising activities.   
 

- DBHS Budget 2022-23 
- Brahma Foundation  

 
Implications of the Data 
DBHS has many accolades and areas of strength. Our staff, students, and parents feel we have a 
safe, well-maintained campus with high-quality instructional programs. There is a priority to 
create the capacity for DBHS community members to continue to collaborate (1 day per month 
to weekly meetings), make connections, train in leadership, volunteer, and continue the traditions 
of excellence. Our CAASPP scores generally demonstrate achievement of 10% or above the state 
standards.   
 
DBHS would benefit from systematic and strategic data analysis of test scores, pupil engagement 
metrics. In regards to CAASPP, the high level of achievement is not equal among all student 
groups. Students with disabilities, white students, and students of two or more races perform 
below DBHS overall average close to the state average in mathematics. Similarly, 0% of English 
Learners exceeded the standards in English Language Arts, which is 2.29% below the state 
average.   
 

https://drive.google.com/file/d/19M5baJtnHJHgiuTjD_JefKExuClqJf0O/view?usp=sharing
https://drive.google.com/file/d/1frJ9dKcjpfhtLtlQQdF3m8Lj1PsKbMlG/view?usp=sharing
https://drive.google.com/file/d/1LgDM6USud3X-XLGMlXHZQqgf4eBhAUaQ/view
https://dbhs.wvusd.k12.ca.us/apps/pages/index.jsp?uREC_ID=65172&type=d&pREC_ID=104104
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Another area that could use further analysis by demographics is discipline.  The two largest 
populations at DBHS are Asian (59.47%), and Latino/Hispanic (18.7%), and these two 
populations also have the highest number of referrals Asian (603) and Latino/Hispanic (541).  
However, given that Asian students make up over 40.8% more of the DBHS population than 
Hispanic/Latino students, the data reveals an overrepresentation of referrals for this group. 
Additional data analysis is needed to examine the number of disciplinary occurrences by 
individual students to account for single versus multiple incidents.   
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Chapter III: Self-Study Findings 
 
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources 

A1.    Vision and Purpose Criterion 

The school has a clearly stated vision and mission (purpose) based on its student needs, current 
educational research, including equity, diversity, and inclusion, the district Local Control and 
Accountability Plan (LCAP), and the belief that all students can achieve at high academic levels. 
Supported by the governing board and the district LCAP, the school’s purpose is defined further 
by schoolwide learner outcomes and the academic standards. 

Indicators 

A1.1. Vision – Mission – Schoolwide Learner Outcomes – Profile: The school has established 
a clear, coherent vision and mission (purpose) of what students should know and demonstrate; it 
is based upon high-quality standards and is congruent with research, practices, the 
student/community profile data, a belief that all students can learn and be college and career ready, 
and aligned with district goals for students. 
A1.2. Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes: There are 
effective processes in place to ensure involvement of all stakeholders in the development and 
periodic refinement of the vision, mission, and schoolwide learner outcomes. 
A1.3. Understanding of Vision, Mission, Schoolwide Learner Outcomes, District LCAP: 
Students, parents, and other stakeholders of the school and business community demonstrate 
understanding of and commitment to the vision, mission, the schoolwide learner outcomes, and 
the district LCAP. 
A1. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 
 

Findings Supporting Evidence 
A 1.1- DBHS has a clearly stated vision and mission aligned with 
the district Local Control and Accountability Plan (LCAP) and 
DBHS School Accountability Report Card (SARC).  This is 
translated into corresponding DBHS Student Learner Outcomes 
(SLOs).  The DBHS Course Description Book shows a variety and 
levels of course offerings, and there are a variety of clubs that 
support the latter goals.   
 
Percent met or exceeded for DBHS: ELA (80%); Math (73%); 
Science (52%) on CAASPP in the year 2018-19 according to 
DBHS SARC for 2019-20 school year.  Dropout Rate and 
Graduation Rate for DBHS: 2016-17 (dropout: 0.3%; graduation 
rate: 97.9%); 2017-18 (dropout: 1%; graduation rate: 98.2%); 

Jamboard from 3/11/21 
 
Jamboard from 1/11/22 
DBHS SLOs 
DBHS Vision and Mission 
SARC 
LCAP 

https://jamboard.google.com/d/1Ftty3HzCS32vdaP4WdMoTJE5BOtpspJ-5kIRJsYCgGQ/edit?usp=sharing
https://jamboard.google.com/d/1MPYWfWoXu8zQhXuWRIaSmkPabzy1SKnTSHl0MZ8on_M/edit?usp=sharing
https://1.cdn.edl.io/5MCikR98G5hClHxYxLLFn8fgkCEmnY3t4RAnS6w32OOV0Q0v.pdf
https://dbhs.wvusd.k12.ca.us/apps/pages/index.jsp?uREC_ID=64353&type=d&pREC_ID=853448
https://www.wvusd.org/apps/pages/index.jsp?uREC_ID=54529&type=d&pREC_ID=898672
https://4.files.edl.io/a044/09/08/21/224642-7e9cd0a8-ec0a-4fe5-9bdf-249fc7ba2d3e.pdf
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2018-19 (dropout: 1.4%; graduation rate: 97%) according to 
DBHS SARC for 2019-20 school year.   
 
Participation: # of pupils participating in CTE (1125); % of pupils 
completing a CTE program and earning a high school diploma 
(67.7%); % of CTE courses sequenced or articulated between the 
school and institutions of postsecondary education (90.9%).  
According to DBHS SARC for the 2019-20 school year, UC/CSU 
Course Measure: 2018-19 Pupils enrolled in courses required for 
UC/CSU Admission (99.09%); 2017-18 Graduates who completed 
all courses required for UC/CSU admission (77.81%). 
According to the DBHS staff, Mission/vision statements aren't 
always posted in classrooms or purposefully emphasized.  Most 
staff can't recite or remember our school's vision/mission.  We 
may need annual reminders of our SLOs.  There needs to be more 
integration of 21st-century learning standards and curriculum 
including critical thinking and digital literacy. These should be 
kept in mind just as we do for ELD standards.  Integration of ISTE 
Standards https://www.iste.org/iste-standards.  Life skills are often 
put on the back burner to pass tests.  Most students appear to be 
college-ready, but more emphasis on career readiness may be 
needed.  So many of our students are only focused on academics 
and getting into their "dream school" with the prestige that they 
lose focus on what comes after that--career and quality of life.  
Pathways have a different vision/mission statement.   
 
A 1.2- The DBHS Vision statement, mission statement, and SLOs 
are generated by staff in WASC focus group meetings.  In October 
of 2021 the current SLOs were sent out for all group review at the 
beginning of the WASC self-study. Each staff member was asked 
to provide input.  Using a google doc and in group meetings, we 
reexamined the vision statement, mission statement, and SLOs. 
Each staff member was able to provide input regarding revising 
and editing. The vision, mission, and SLOs are examined and 
revised each time we go through the self-study WASC process.  
The Data Team viewed recommended edits to synthesize input and 
make recommendations to staff for the final approval process.  All 
staff stakeholders are involved in developing the vision, mission, 
and SLOs. We share feedback results with our parent groups 
through MAG 7, student groups, meetings, parent orientations, and 
school communication.  In October 2021, staff was surveyed about 
the relevance of the current (2016) SLOs.  Most staff shared that 
the current SLOs should remain, but the evidence for each SLO 
should be revised to reflect all students.   
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Staff feedback suggests that our DBHS mission statement needs to 
be one sentence, have the majority of staff bought into it, be 
updated annually, and be emphasized routinely.  Staff in our focus 
group shared that we must continue to strive to guide lessons based 
on student needs, not teacher discretion.  We must ensure our 
mission reflects what we currently do for ALL students.  Some 
staff members shared that we may not need to rewrite the vision 
and mission. It's the execution that matters. How are we 
implementing it?  We need more time for collaboration to discuss 
strategies and issues across departments. 
 
A 1.3- The mission, vision, and SLOs are communicated to staff 
through Data Team presentations in staff meetings and advertised 
in our school media, websites, and student handbook. It is 
communicated to the community through parent groups and our 
school website. It is also communicated in parent orientations, 
Back to School Night, and Open House.  Another way we 
communicate our SLOs is through classroom posters and 
decorative school banners displayed throughout campus, mainly in 
the upper quad area.  There is evidence of how highly regarded 
DBHS is and the positive reputation of our school. Many out-of-
district students and parents move here for their students to attend 
DBHS.  These are presented indirectly through classroom syllabi 
and Agenda books.  Our parent group, CAPA, is looking to 
support our extracurricular activities on our campus with a mini-
grant. 
  
According to DBHS staff feedback, many teachers reported being 
unaware of the SLOs or do not pay attention to them. Some staff 
also reported a lack of awareness of the research behind the SLOs, 
and were unaware that the staff survey asked their feedback if we 
should revise them. Some teachers implement the SLOs without 
realizing it.  Currently, there is no training on how to implement 
SLOs into lesson plans.  When focus groups discussed the problem 
of not integrating the SLOs into lesson plans in the focus group, a 
few staff members shared that any school-wide initiative should be 
integrated regularly, planned, and organized.  Teachers question 
whether or not the pandemic changed our expectations of being a 
successful DBHS student.  Parents want high grades; students 
want to get through the day.  Teachers shared that parents are 
focused on grades and getting into the best colleges that they 
unintentionally de-emphasize career-ready courses. This is evident 
in students being in multiple AP classes and not getting to take 
electives.  If it isn't emphasized by leadership and most staff, don't 
remember it, then not sure how students can demonstrate their 
understanding.  Stakeholders see school as the generalized idea of 
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education (good grades, courses taken, etc.).  During focus group 
meetings, several staff members shared that the SLOs are 
emphasized leading up to a WASC review; otherwise, there is no 
emphasis on the SLOs.   
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A2. Governance Criterion 

The governing board (a) has policies and bylaws and the school’s purpose is aligned with them to 
support the achievement of the schoolwide learner outcomes, academic standards, and college- 
and career-readiness standards based on data-driven instructional decisions for the school; (b) 
delegates implementation of these policies to the professional staff; and (c) monitors results 
regularly and approves the single schoolwide action plan/SPSA and its relationship to the Local 
Control and Accountability Plan (LCAP). 

Indicators 

A2.1. Understanding the Role of the Governing Board and District Administration: The 
school community understands the governing authority’s role, including how stakeholders can be 
involved. 
A2.2. Relationship between Governing Board and School: The school’s stakeholders 
understand the relationship between the governing board’s decisions, expectations, and initiatives 
that guide the work of the school. 
A2.3. Uniform Complaint Procedures: The school leadership understands and utilizes the 
Uniform Complaint Procedures from the district. 
A2. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 
 

Findings Supporting Evidence 
A 2.1- Board meetings are open to the public, and stakeholders 
understand that the board approves the curriculum.  According 
to staff feedback, many stakeholders do not understand the 
Board’s role.  DBHS staff would like more board 
communication, perhaps at regular staff meetings.  Staff at 
focus group meetings shared some things that are supposed to 
be board approved, yet we do not hear if they are approved.  
Examples: Board approval for guest speakers, board approval 
for Mt. SAC summer school advancement, if we want to do a 
project requiring a certain amount of money, we need board 
approval.  
 
A 2.2- Some DBHS staff agree that we understand our school 
board’s role and how stakeholders can get involved in our 
district.  The school board is a governing board and sets 
policy.  They represent power.  Many parents understand the 
relationship due to people advocating policies for their 
children. 
 
On the other hand, many DBHS staff stakeholders have a poor 
understanding of the relationship between the governing 
board's decisions, expectations, and initiatives that guide the 

Jamboard from 3/11/21 
 
Jamboard from 1/11/22 
DBHS SLOs 
DBHS Vision and Mission 
SARC 
LCAP 

https://jamboard.google.com/d/1Ftty3HzCS32vdaP4WdMoTJE5BOtpspJ-5kIRJsYCgGQ/edit?usp=sharing
https://jamboard.google.com/d/1MPYWfWoXu8zQhXuWRIaSmkPabzy1SKnTSHl0MZ8on_M/edit?usp=sharing
https://1.cdn.edl.io/5MCikR98G5hClHxYxLLFn8fgkCEmnY3t4RAnS6w32OOV0Q0v.pdf
https://dbhs.wvusd.k12.ca.us/apps/pages/index.jsp?uREC_ID=64353&type=d&pREC_ID=853448
https://www.wvusd.org/apps/pages/index.jsp?uREC_ID=54529&type=d&pREC_ID=898672
https://4.files.edl.io/a044/09/08/21/224642-7e9cd0a8-ec0a-4fe5-9bdf-249fc7ba2d3e.pdf
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school's work.  Many are unclear on how to get involved in the 
governing board/district administration process.  To some, it 
seems that it is a one-way direction in which the board makes 
decisions, and the schools follow.  It is unclear to some as to 
who sets the vision and direction of the district/school.  Some 
stakeholders understand that there are pillars of expectations 
for the district (i.e., leadership development, building 
relationships, and fiscal responsibility).  Some stakeholders 
feel it would be wise to regularly inform the 
stakeholders/schools of their decisions and rationale.  The staff 
assumes that the board conveys information to principals and 
that they take it from there.  Staff suggests making board 
meetings more accessible/visible via circulating minutes and 
streaming their meetings.   
 
A 2.3- Yes, our leadership team (Principal, Assistant Principal, 
Deans, & Directors) understands the overview of the Uniform 
Complaint Procedure, and the Principal and Assistant Principal 
execute, communicate, and coordinate the process.  Many 
DBHS staff stakeholders were unsure about this and assumed 
that the DBHS administration and then Human Resources or 
Teachers’ Union guide this process.  Many stakeholders claim 
that they have not had to file a complaint.  
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A3. Leadership: Data-Informed Decision-Making and Continuous School Improvement 
Criterion 

Based on multiple sources of data, the school leadership, parent/community, and staff make 
decisions and initiate activities that focus on all students achieving the schoolwide learner 
outcomes, academic standards, and college- and career-readiness standards. The school leadership 
and staff annually monitor and refine the schoolwide action plan/SPSA and make 
recommendations to modify the LCAP as needed. 

Indicators 

A3.1. Broad-Based, Inclusive, and Collaborative: The school’s broad-based, inclusive, 
collaborative planning process is a continuous improvement cycle that a) assesses data to 
determine student needs, b) collaboratively determines and implements strategies and actions and 
c) monitors results and impact on student success. 

A3.2. School Action Plan/SPSA Correlated to Student Learning: The school’s schoolwide 
action plan/SPSA is directly correlated to and driven by the analysis of student achievement data 
and other data and aligned with district LCAP. 

A3.3. Collective Accountability to Support Learning: The school leadership and staff 
demonstrate shared decision-making, responsibility, and self-reflection on actions and 
accountability for implementing practices, programs, actions, and services that support student 
learning. 

A3.4. Internal Communication and Planning: The school has effective existing structures for 
internal communication, planning, and resolving differences. 
A3. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
A 3.1- Yes, as evident in: PLC's, Professional Growth Plan 
(PGP), Textbook adoption, SIOP Training, Tutorial Time Task 
Force, CAASPP Scores Review, AP Scores & IB/ Graduation 
Rates, Annual career fairs that bring in business partners and 
colleges for students awareness, D & F Rate review from Data 
Team to staff (identifies at-risk students, underprivileged 
students, and students with specialized programs), Staff 
Training Days (Aug & Feb), Professional Development shared 
with PLC's, Construction/Modernization discussions, Parent, 
Student, & Staff Surveys, Results of Mt. SAC Articulation 
Exams, Back to school event/ Open house, Registration 
process, School Calendar of events, Safety Committee 
discussions and activity, Implementation of strategies to close 
the achievement gap (i.e. tutoring, math boot camps, posting 
information on Google Classroom), Improving school wide 
instructional strategies, 6-week grade (ineligibility) monitoring 

Jamboard from 3/11/21 
 
Jamboard from 1/11/22 
DBHS SLOs 
DBHS Vision and Mission 
SARC 
LCAP 

https://jamboard.google.com/d/1Ftty3HzCS32vdaP4WdMoTJE5BOtpspJ-5kIRJsYCgGQ/edit?usp=sharing
https://jamboard.google.com/d/1MPYWfWoXu8zQhXuWRIaSmkPabzy1SKnTSHl0MZ8on_M/edit?usp=sharing
https://1.cdn.edl.io/5MCikR98G5hClHxYxLLFn8fgkCEmnY3t4RAnS6w32OOV0Q0v.pdf
https://dbhs.wvusd.k12.ca.us/apps/pages/index.jsp?uREC_ID=64353&type=d&pREC_ID=853448
https://www.wvusd.org/apps/pages/index.jsp?uREC_ID=54529&type=d&pREC_ID=898672
https://4.files.edl.io/a044/09/08/21/224642-7e9cd0a8-ec0a-4fe5-9bdf-249fc7ba2d3e.pdf


Diamond Bar High School ACS WASC Self-Study   

52 

for extra-curricular activity participation, Academic 
counseling with students about deficient grades, Brahma Tech 
Internship Fair (Brahma Tech students complete 150 hours 
during summer internships, Mentor evaluations), 
Superintendent's Student Advisory Council – a small group of 
students meet monthly with the Superintendent, Special Ed 
Exit Interviews - Track transition school to career, Students 
receiving industrial certifications through ROP courses. 
Communication is sent home at all grading periods for 
unsatisfactory grades. Consistent Updates to Technology, 
WIFI, laptops, software, and programs, AP Teachers review 
AP scores and student performance in order to adjust 
instruction based on student performance, Illuminate 
assessment software is available for grading, reports, trends in 
data, etc., and the Increase of teacher collaboration time.   
 
Regarding modernization, staff group construction design 
meetings were held along with virtual walkthroughs with 
architects.  The teachers designed state-of-the-art science 
rooms.  There are a variety of ways that teachers collaborate to 
improve their lessons and address student concerns 
continuously. 

● Staff collaborates at meetings 
● Teachers can have Google Docs with notes from past 

units that students can access for later connection of 
units of learning 

● Placement of Instructional Aides in classrooms.   
● Grade Level Coordinators (GLCs)  

○ Senior Teachers and GLC's work together to 
motivate D and F students to raise their grades 
to ensure graduation.   

○ GLCs are approachable and efficient in 
communicating with teachers to assist 
struggling students.  

○ Senior Monitoring Sheets for teachers to inform 
GLCs of any students in danger of failing 
courses near the end of each semester. 

● Subject areas are placed together in common buildings 
-- effective now (or will be for teacher collaboration & 
proximity).   

● Deans help with supplies for instructional aides and 
ROP programs.  There is an effective use of summer 
school to remediate deficient grades.   

● This year (2020-21), more than ever, we have utilized 
surveys. We should look to continue this process in 
moving forward to hear the voice of all stakeholders.  



Diamond Bar High School ACS WASC Self-Study   

53 

The  
● Pathways program uses the following to ensure 

continuous reflection and improvement: 
○ Small class sizes (about 20 students per class) 
○ 6 Teachers for the entire program 
○ Wednesday Pathways team meetings 
○ 4/6 teachers are in the 300’s building and are 

able to meet informally throughout the day 
● CTE courses that help students to be career or college 

ready.   
● Aeries (grading, attendance, special case) reflects 

collective student data.  
○  Aeries is very effective to monitor and track 

student success. It is a great way to inform 
students, parents/guardians, teachers, GLCs, 
and administration.   

● Special Ed Case Carrier Summer Registration 
Academic Planning - Status check, grad updates.  We 
need to know if parents feel the latter is successful.     

Some teachers provided additional feedback regarding areas to 
improve: Sometimes, PLC meetings become a "catching up" 
with our colleagues.  Staff Meetings should include open-
ended questions.  There is too much information.  How are we 
assessing students' development of soft skills? Or do we just 
focus on academics? Many students graduate with minimal 
soft skills.  PLC time for assessing student needs is ineffective 
due to the lack of time.  Most of the time, PLCs are used for 
tasks for other things (e.g., school-wide things, WASC).  It is 
rare for us to sit and reflect as a department on how to help 
them out.  We (Science) have never focused on student needs 
in PLC discussions.  EL support system: EL learners and D/F 
students come to mind. We no longer have classes dedicated to 
EL students. This has made it much more challenging to get 
them the support they need.  ELLs have two dedicated English 
classes, one for ELD and one as a college prep English class.  
There are no longer sheltered classes at DBHS (e.g., Sheltered 
Biology).  It is too soon to KNOW if collapsing the sheltered 
classes has had a positive impact, with that staff member 
leaning towards ineffective.   Students do not come in, 
knowing how to study.  I don't know if they are ever taught to 
study.  Part of the problem is that our community is so high 
achieving that it does not seem necessary for most students.  D 
and F rate review:  not effective.  What do we really do to help 
the problem besides additional time and more chances?  We 
lower our standards instead of addressing the system-wide 
issue.  We have not done anything to make them better 
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students (just lower standards so that they will pass).  ROP - 
Textbook adoption through DBHS, Mt. SAC, and budget; it's a 
bit of a struggle.   
 
During the COVID pandemic, the bell schedule was limited to 
½ day.  Teachers commented: Some PLC groups have 
struggled to meet due to COVID.  Each PLC used different 
methods to remain in contact, such as weekly meetings or 
emails. 
 
A 3.2- Yes, our school action plan (1- Implementation of 
School Wide Instructional Strategies: SIOP, & 2) Increase 
capacity of how w instructional time) is correlated and driven 
by student achievement data and aligned with LCAP Goals (1- 
Safety, 2 - Curriculum, 3 - Collaboration, 4 - Access to 
programs, 5 - Attendance, 6 - SEL).  One teacher commented, 
“I think part of the school wants it to be. Some parts of the 
school are not concerned with analysis or school-wide data.  
They use the data they gather in their classroom.”  Another 
teacher commented, “COVID has skewed the current data 
without state testing.  But yes, the school's action plan is 
driven by student achievement data.” 
 
A 3.3- Yes, as evident in: Staff Meetings, Focus Group 
Meetings, PLC's, GLC interaction w/ students & parents, Bell 
Schedules, At lunch/After school tutoring (in-person 
instruction), Tutorial period (distance learning), AERIES, 
Parent, Student, & Staff Surveys. One of our deans meets with 
ROP teachers regularly to ask about materials needed, student 
progress, etc., Advising extracurricular activities, Brahma 
Tech conducts after school workshops on career development, 
WASC (shared decision making), PLC time allows us to meet 
with our peers to figure out best teaching strategies, Surveys 
(i.e. bell schedules), Brahma Tech prepares students for 
summer internships, GLC's have a minimum of 4 meetings 
with students annually. Due Process meeting, course 
scheduling, summer registration appointments, and on-going 
counseling for academic, social/emotional, or behavior issues, 
the safety committee meetings, shared decision-making is 
happening, Peer-to-peer (teacher) collaboration is great; lots of 
shared decision-making, Textbook adoption across the board 
has been a collaborative process with all departments.  
Surveys have been effective and taken into consideration.   For 
example, the bell schedule has been determined by the staff.  
Another example is that Science teachers had a direct say in 



Diamond Bar High School ACS WASC Self-Study   

55 

the layout and resources for the new Science Building.  
English: adopted Latin and Greek root assessments and books.  
Perhaps it is not implemented in all classes.  
 
Some teachers provided additional feedback regarding areas to 
improve: Which students are we engaging when seeking input 
about our school? USB, high achieving. Do we need to hear 
more from those who are struggling: EL Students, Sp. Ed, or 
Gen Ed?  Administration listens to high-achieving students--
not to ALL students.  Do we need to find a more effective way 
to gather student communication from all types of students?  
Google Classroom and Aeries need to pair better when 
exporting grades.  Late assignments do not always export 
properly.  Decisions aren't always based on what all 
teachers/stakeholders want.  
 
A 3.4- Yes, as evident in: Weekly Brahma Briefing to staff, 
students & parents, Emails to staff, parents, and students are 
effective for outreach. Dean interest survey for teaching 
assignment, Summer letter to staff w/ teaching assignment, 
and Parent, Student, & Staff Surveys, Game Management 
Meetings - Football Basketball, Bi-Monthly All-Staff 
Meetings, Bi weekly operations staff meetings, Weekly GLC 
Meetings are effective and crucial for all of their common 
goals, making sure they are on the same page, Weekly Admin 
Team Meeting - Coordinating Council, Staff feedback survey 
after weekly admin email's to see if it was effective, Weekly 
Video & Printed Bulletin reviewed by USB, Items on Bull 
Sheet are copied onto DBHS.org., Staff Home Page -links and 
resources, developing and offering focus groups to help make 
informed decisions. The staff directory helps connect staff on 
campus, Weekly Update/Newsletters from the Deans, and 
Regular meetings of Campus Security Staff. 
 
Some teachers provided additional feedback regarding areas to 
potentially improve: An activities calendar that includes 
athletics, student activities, and outside organizations - It 
would be better if they could be pulled together, and it needs 
to be updated more often. Game Management Meetings - 
Football, and Basketball are very important and occasionally 
are ineffective because not everyone is present.  
 
PLC- They are needed but hard for a teacher teaching multiple 
subjects to meet with all subject alike groups. For ROP, it is a 
good time to collaborate on common topics of interest. 
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Weekly Bullsheet - Students don't listen to PA 
announcements. Bi-Monthly All-Staff Meeting (Could be 
more effectively done through email). Could choose topics 
better. Meetings important for building community. Don't 
answer questions for individuals during group meetings. 
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A4. Staff:  Qualified and Professional Development Criterion 

Qualified staff and leadership facilitate achievement of the student academic standards and the 
schoolwide learner outcomes through a system of preparation, induction, and ongoing professional 
development. There is a systematic approach to continuous improvement through professional 
development based on student performance data, student needs, and research. 

Indicators 
A4.1. Qualifications and Preparation of Staff: The school has confidence in district and school 
procedures to ensure that leadership and staff are qualified based on staff background, training, 
and preparation. The processes to assign staff members and provide appropriate orientation for all 
assignments maximizes the expertise of the staff members in relation to impact on quality student 
learning. 
A4.2. Professional Development and Learning: The school effectively supports professional 
development/learning with time, personnel, material, and fiscal resources to facilitate all students 
achieving the academic, college- and career-readiness standards, and the schoolwide learner 
outcomes. 
A4.3. Measurable Effect of Professional Development on Student Learning: There are 
effective processes in place to assess the measurable effect of professional development on teacher 
practice and the impact it has on student performance. 
A4.4. Supervision and Evaluation: The school implements effective supervision and evaluation 
procedures in order to promote professional growth of staff. 
A4.5. Communication and Understanding of School Policies and Procedures: The school 
implements a clear system to communicate administrator and faculty written policies, procedures, 
and handbooks that define responsibilities, operational practices, decision-making processes, and 
relationships of leadership and staff. 

A4. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
A4.1. Qualifications and Preparation of Staff: 

Diamond Bar High School teachers are credentialed in their 
content area(s), are student-centered, and demonstrate a 
passion for the educational, emotional, and mental well-being 
for all members of the school.  There are some issues when it 
comes to ROP instructors.  Many ROP teachers are trained 
professionals and not trained teachers.  Consequently, there is 
a high turnover rate amongst the ROP staff.  Additionally, 
there was a sense from teachers that while the school hired 
well-qualified content educators, not enough coaches were 
hired.   

Regarding hiring new teachers, DBHS teachers commented 
that new hires should be malleable, kid-centered, effective 
communicators, demonstrate social skills, be passionate about 
education, and be willing to get involved on campus.  

Jamboard from 2/8/22 

https://jamboard.google.com/d/1snGNPVeG4AYb_FHyETTmq0qCB0Ufl5ye0K_KevhqbGs/edit?usp=sharing
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Additionally, Group A WASC focus group members felt that 
the administration tries to get “more bang for their buck” by 
hiring someone who can do multiple roles rather than hiring 
the best candidate for the teaching role.  Consequently, it 
seems to group members that many sports programs have 
suffered by not having coaches on campus.   
 
Also, ROP is a revolving door of teachers.  ROP teachers face 
issues due to being experience-oriented professional educators 
rather than credential-content-oriented educators. 
 
A4.2. Professional Development and Learning: 

Teachers at DBHS have four non-student days that can be 
used for professional development annually.  The first three 
days occur before the start of the year and include teacher prep 
time, annual training, and district meetings.  The main non-
student school-wide professional development day occurs in 
February.  Ten late start days are dedicated to collaborative 
work throughout the academic year. In non-WASC years, 
these Late Start days are used as “Professional Learning 
Communities, " allowing teachers to work with other liked 
content educators, whole departments, or entire staff meetings.  
Additionally, DBHS administration supports professional 
development in various learning levels (AP, IB, EL, and other 
programs).   

Professional development at Diamond Bar High School has 
focused on new software that allows better communication 
between teachers, students, administration, and the 
community.  Software like google classroom has been well 
supported with technical training and certification.  

DBHS teachers brought up that due to the distance/online 
learning, collaboration within content and department 
curriculum has stalled, while WASC collaboration amongst 
departments was the main focus.  There is a need to go back to 
content and/or department focus PLC’s.    

Feedback from teachers during WASC meetings stated that 
Google Classroom/Tech training is well supported.  Training 
in AP, EL, IB, and other programs has been available but 
funds are limited to provide yearly access to these programs.  
Consequently, teachers must get grants to fundraise the money 
needed to attend extensive professional development.   

Regarding professional development, many teachers expressed 
the need to observe other teachers but lamented that there 
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wasn’t a dedicated collaboration time.  Educators stated that 
the increase in professional development, internally and 
externally, would help close the academic gap at DBHS.  Until 
the 2022-23 school year, DBHS Administration was 
significantly limited by the small amount of non-student 
meeting time (10 late starts).  With the addition of weekly 
collaboration time, 40 minutes on Wednesdays, there are more 
opportunities for teachers to brainstorm, collaborate, and have 
time for professional development.   
 
A4.3. Measurable Effect of Professional Development on 
Student Learning: 

At DBHS, teachers are evaluated periodically, depending on 
their years of service.  The evaluation consists of a stated goal 
and an observation by the administrator of whether the stated 
goal was accomplished.  

● Summative assessment  
● Administrators need to guide the departments to 

establish goals for a year.  
● A defined metric of evaluation should be determined. 
● Peer observations 

A4.4. Supervision and Evaluation: 

At DBHS, teachers are evaluated by their Dean periodically 
depending on their year of service.  The teacher selects a set of 
curricular goals, these goals are implemented in class and via 
observation by a school site dean, the teacher is evaluated.  
Teachers must be evaluated periodically by department 
administrator (Dean) and a Professional Growth Plan (PGP) 
must be established. 

Newly hired 1st year teachers must enter the Induction 
Program (old BTSA) helps in mentoring new teachers.  The 
new teacher is partnered with a mentor teacher who leads the 
new teacher through lesson development and evaluates the 
developed lesson.  The mentor teacher meets approximately 
once a week with the inductee to discuss the highs and lows of 
the week.   

A4.5. Communication and Understanding of School 
Policies and Procedures 

DBHS has a well-appointed and managed website for both 
community and faculty.  For faculty, the staff home website 
has links to grade books, online curricular sites, upcoming 
events, google classroom, and various assessment sites.  The 
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school site that the community uses allows parents, students, 
and other community members to access curricular sites and to 
communicate with school faculty.   

Additionally, new teachers meet with their deans and other 
administrators. Teacher feedback during WASC meetings, 
stated at the beginning of the year to learn how to acclimate to 
all the various school-wide procedures.  This can be done via 
the online staff homepage.  It is well organized and acts as a 
mode of communication between staff, administration, and 
community. Additionally, the new teacher meeting helps 
acclimate new hires to the school physically and culturally.  A 
hard copy of the policies might be useful for quick reference.  
Many teachers stated that an on-site induction style system 
should be started to help new hires acclimate to Diamond Bar 
High School.  
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A5. Resources Criterion 

The human, material, physical, and financial resources are sufficient and utilized effectively and 
appropriately in accordance with the legal intent of the program(s) and LCAP to support students 
in accomplishing the schoolwide learner outcomes, academic standards, and college- and career-
readiness standards. 

Indicators 
A5.1. Resource Allocation Decisions: The school leadership and staff are involved in the resource 
allocation decisions. There is a relationship between the decisions about resource allocations, the 
district’s LCAP and the school schoolwide action plan/SPSA, the school’s vision, mission, the 
schoolwide learner outcomes, major student learner needs, academic standards, and college- and 
career-readiness standards. 
A5.2. Practices: There are district processes and practices in place for developing an annual 
budget, conducting an annual audit, and at all times conducting quality business and accounting 
practices. 
A5.3. Facilities Conducive to Learning: The school’s facilities are safe, functional, well-
maintained, and adequate to meet the students’ learning needs and support the educational program 
(i.e., accomplish the vision, mission, and the schoolwide learner outcomes). 
A5.4. Instructional Materials and Equipment: The policies and procedures for acquiring and 
maintaining adequate instructional materials and equipment, such as textbooks, other printed 
materials, instructional technology, manipulatives, and laboratory materials are effective. 
A5.5. Resources for Personnel: Resources are available and used to enable the hiring, nurturing, 
and ongoing professional development of a well-qualified personnel for all programs. 
A5. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
A 5.1- We believe we are intuitively in alignment with LCAP, 
and our leadership team and staff work together to make good 
decisions about the allocation of resources while taking into 
consideration areas of growth. We agree we work together for 
the implementation of the school action plan/vision, which 
supports LCAP, SLO’s, academic standards, and 
college/career readiness. CTE classes utilize grant funding to 
support their programs; funding is allocated in accordance 
with grant protocols. We bring all stakeholders into decision 
making on how funds are allocated (STEAMO, CTE IG Grant, 
ELO Grants, SEL funds, etc.).  According to DBHS staff 
feedback, there is much variability as to whether or not staff 
agrees to the following: Our leadership team and staff work 
together to make good decisions about the allocation of 
resources while taking into consideration: district LCAP, 
school action plan/vision, SLO's, academic standards, and 
college/career readiness standards.  Some departments 
reported that they either strongly disagree, somewhat disagree 

Jamboard 3/1/22 
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or agree, or strongly agree to the latter.  On the other hand, 
some staff members reported that the answer to the latter is 
“yes” due to high test scores, high graduation rates, and 
success at the collegiate level.  Other staff members reported 
that our DBHS staff does a good job following a vision for our 
students based on standards and career readiness.  District 
leadership and school leadership listen to the teachers' 
recommendations for materials during textbook pilots.  The 
leadership team listens to teachers' needs regarding the new 
curriculum.  In science textbook adoption, the district allowed 
both high schools to choose textbooks that best fit the needs of 
the students.  It seems as though we typically get what we 
need for our school, students, and staff.  Staff may need to be 
more proactive about asking for what they could use to 
improve their programs.   
There is a lack of resources, and discussions about the 
allocation of resources, for classes outside of the core subjects 
(i.e., Performing Arts).  Performing Arts has to raise $15K per 
show through fundraising.     
 
A 5.2- Yes, there are adequate district processes in place to 
develop and review budget meetings. In March each year, the 
district provides the Principal with a detailed budget allocation 
sheet. The Admin team reviews the budget allocations by the 
department and submits the budget to the District in April. 
Beginning in the fall, our DBHS Leadership team (Admin, 
Directors, and Finance Office) meets monthly to review the 
budget and discuss upcoming expenditures; there are checks 
and balances in place such as ongoing budget review to 
include the USB weekly budget approval process for spending 
student funds. The district facilitates an annual audit of all our 
accounts and finance practices/protocols.  According to 
additional staff feedback, DBHS’ financial department appears 
to hold staff accountable for purchases to ensure quality 
accounting practices.   
 
A 5.3- Yes; our facilities are conducive to learning. MOTF 
and our operations team maintain a safe and aesthetically 
pleasing campus. Leadership is clear and listens to teachers' 
needs. Through Measure WV, we continue to support ongoing 
enhancements to facilities to support and promote high level 
learning. We look forward to the opening of our new state-of-
the-art science building, the Instrumental Music Building and 
the modernization of the 400 building/new English building. 
Our vision to be dynamic, balanced, honorable and scholastic 
(SLO’s) is reinforced by the care of our facilities. Some 
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upgrades that have been implemented since the last WASC 
visit include but are not limited to parking lot solar panels, 
electric vehicle charging stations, a new gym floor, a new 
football field, a resurfaced stadium track, a new stadium sound 
system, live stream in the gym, pool, and stadium, 200 
surveillance cameras, Downtown DB portable classrooms, 
upgraded WIFI, and gender-neutral restrooms. 
 
According to additional DBHS staff feedback: Buildings and 
facilities are well maintained.  Bond money is being utilized to 
modernize and maintain.  We’re spending money on 
technology to go 1:1 (one device/Chromebook per student).  
Some staff members shared that class sizes remain an issue 
despite having great facilities.  Our facilities seem to be well-
maintained thanks to our excellent classified staff leaders.  
Constant updates are being made to improve our campus.  Not 
sure which department requires improvements next.  During 
construction - Not all rooms have the same technology.  The 
portables were not very well-conceived.  Construction is 
taking a long time.     
A 5.4- Yes; textbook adoption and acquisition are coordinated 
by our Governing Board policies and procedures. Since the 
last WASC visit, we have adopted new Spanish textbooks, 
new English textbooks, new Biology textbooks, a BYOD 
district policy for students or access to a school device 
(Chromebooks), new teacher laptops, soundbars for 
classrooms, scanners for ID check-ins, teacher monitors, 
headphones, graphic pads. 
Our technology coordinator supports all staff and students 
with technology needs. In addition to our Technology 
Coordinator, the district assigned a dedicated technology 
support specialist for all staff & students.  According to 
additional DBHS staff feedback, “Yes,” there are plenty of 
textbook resources.  Even if a teacher needs something 
additional, there is always the Internet.  For some classes, yes, 
we do have adequate policies for acquiring effective 
instructional materials. However, some classes do seem to be 
underserved. For example, I do not think ELD classes have 
adequate resources.  Teachers can get what they need through 
requests to their dean.  There are usually two science orders a 
year in which we can order chemicals and other supplies.  The 
district and our technology specialist have been good with 
providing resources/laptops, etc.  Other staff members are 
unsure about the procedures or how to get what they need 
regarding resources. Methods for reimbursement or funds for 
instructional materials are complicated, and many teachers 
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sometimes get denied requests.  Teachers may need to ask for 
what they need more often despite complex procedures for 
reimbursement OR have some guidance as to how to 
successfully get what they need for classes (i.e., sometimes 
having the correct terminology in requests such as “common 
core” or “SEL” ensures funding).    
 
A 5.5- As a publicly funded school without concentrated funds 
we are as strategic as possible considering funding and 
credentials.  Since the 2016 WASC visit, the school has 
experienced declining enrollment which has led to reductions 
in our staffing, resulting in increased class sizes and a 
reduction in our staffing.  According to additional DBHS staff 
feedback, several departments strongly disagree, disagree, or 
only somewhat agree to the statement: We have enough 
resources available to hire, nurture, and support ongoing 
professional development of well-qualified personnel for all 
departments and programs.  Teachers added several comments 
- There are plenty of resources for newer teachers.  From 
BTSA to veteran teachers that are open to help other teachers, 
all new teachers should feel supported.  We have a fabulous 
BTSA program.  We have teachers with Google Certification.  
Yes, for beginning teachers, induction.  After that, not so 
much.  Professional Development that is specific in content 
requires the teachers to go outside the school (AP, IB, Music 
and Arts conferences).  Some teachers have to pay out of 
pocket for such conferences.  Do we still have a "buddy" 
(veteran teacher) assigned to new teachers?  Would like to 
have more PD and time for PD if it is relevant to the needs of 
specific staff members.  Lack of Professional Development 
Opportunities & support for non-core classes (i.e. Performing 
Arts).  Many teachers provided feedback regarding the clause 
“Do we adequately nurture” our staff?  Many teachers feel that 
they need to spend more time in their PLC/department groups 
to bond and better prepare for curriculum delivery.  Many 
teachers feel that they are overworked and underpaid.  Many 
staff members feel that they need more frequent opportunities 
and available resources to spend more time together on or off 
campus to build relationships and feel nurtured.  ROP teachers 
feel that they need more planning/prep period time since they 
don’t get paid for planning outside of class.  Zero period cuts 
into PLC time.  It seems that 10-25% of staff leave PLC time 
in late start meetings to get to Zero period classes.   
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ACS WASC Category A.  Organization: Vision and Purpose, Governance, Leadership, 
Staff, and Resources:   
Synthesize Strengths and Growth Needs  

Prioritize and list the strengths and growth areas for the criteria and indicators in Category A.* 

Areas of Strength 

1. District communication regarding student and staff requirements and needs.  
2. Implementation of curricular and SEL programs are data driven.   
3. Basic resources (i.e. textbooks, building maintenance and upgrades, digital upgrades) 

are strongly supported.  
4. Financial resources are allocated efficiently.   
5. School communication with staff and community is frequent and purposeful. Campus 

website is updated frequently and is a critical component of the school communication 
with the community.  

6. Faculty feels strongly that all students can learn and be college ready while at DBHS.   
7. Strong leadership on campus ensures that programs have needed supplies, faculty are 

up to date with the latest digital tools, and students have academic resources available 
to them for their needs. 

Areas of Growth 

1. Inconsistent implementation of SLOs. 
2. Limited time for collaboration and Professional Development which makes any 

school-wide initiative challenging to implement.   
3. Lack of ELD resources.  
4. A better understanding of the roles and responsibilities of the school board and their 

decision-making rationale.  
5. Better communication on how to be reimbursed  
6. A coherent method of integrating the student learning outcomes into the school culture 
7. A better method of gathering information from all students, from various academic 

and cultural backgrounds 
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Category B:   Curriculum 

B1.  Rigorous and Relevant Standards-Based Curriculum Criterion 

All students participate in a rigorous, relevant, and coherent standards-based curriculum that 
supports the achievement of the schoolwide learner outcomes, academic standards, and the 
college- and career-readiness standards in order to meet graduation requirements. 
Indicators 
B1.1. Current Educational Research and Thinking: The school provides an effective, rigorous, 
relevant and coherent curriculum based on current educational research and thinking that supports 
the academic standards. 
B1.2. Academic and College- and Career-Readiness Standards: The school has defined 
academic standards and college- and career-readiness indicators or standards for each subject area, 
course, and/or program that meet or exceed graduation requirements. 
B1.3. Congruence with Student Learner Outcomes and Standards: There is congruence 
between the actual concepts and skills taught, the schoolwide learner outcomes, academic 
standards, and the college- and career-readiness indicators or standards. 
B1.4. Integration Among Disciplines: There is integration and alignment among academic and 
career technical disciplines at the school. 
B1.5. Community Resources and Articulation and Follow-up Studies: The school engages 
with community partners and resources, articulates regularly with feeder schools, local colleges 
and universities, and technical schools. The school uses follow-up studies of graduates and others 
to learn about the effectiveness of the curricular program. 
B1. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
B1.1- DBHS department areas use the current California State 
Standards Framework and other related publications to inform 
academic standards and schoolwide learner outcomes. In 
addition to the California State Standards Framework, 
instructors use various supplemental materials, i.e., 
technology, Internet sites, and other mediums, to enhance their 
subject matter curriculum to reach all student learners and 
support academic standards.  
 
Additionally, DBHS has a schoolwide instructional strategy of 
SIOP in which all teachers in all content areas have received 
professional development overviewing the SIOP process.  
DBHS will continue targeted PD in the fall and throughout the 
2022-23 school year and explore in detail each of the Eight 
SIOP components and specifically how they apply in each 
content area.   
Our model AP program boasts a 77% for the 2020-21 school 
year during distance learning.  Our dedicated staff members 

Group B Mtg. 3/11/21 

https://jamboard.google.com/d/1MjjvUBt55ZUMxay0ZZBZsCV9fR92XCb_3wkjv2pLK7U/edit?usp=sharing
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provide multiple opportunities for our students to engage in 
rigorous experiences during the exam and supplement the AP 
required material with engaging and relevant projects, such as 
creating their play based on the Westward Expansion.   

B1.2- DBHS adopted the current SLOs (Dynamic, Balanced, 
Honorable, and Scholastic) in 2016.  The SLOs are not 
explicitly taught in classrooms.  Due to this, staff was 
surveyed in October of 2021 to determine if the 2016 SLOs 
were still relevant or needed revision.  Most staff voted to 
keep the 2016 SLOs and updated the evidence under each 
section (e.g., not all students take AP courses, so they should 
be de-emphasized).   
 
DBHS has a wide variety of courses that meet not only 
academic standards but college and career readiness indicators 
and standards in each content area and program. DBHS offers 
28 AP courses and exams through the college board.  We offer  
IB courses and exams through an international baccalaureate 
program.  Through the College Board, each AP teacher 
completes a course audit process for approval of the course 
content, syllabus, and plan.  The AP Coordinator (Jennifer 
Burns).  AP classes align with College Board expectations, 
and IB classes with the syllabi provided by the IBO. 
 
While DBHS has an excellent transition process from our 
feeder schools to our high schools with both GLCs (Grade 
Level Coordinators) and teachers from core academic areas 
visiting the middle school during the spring to aid in transition, 
the transition between high school and post-secondary does 
not have the same level of structure and data collection.  
DBHS has a post-secondary monitoring process for students 
with IEPs, where they are interviewed a year after graduation.  
A similar process for students not in the SPED program is not 
utilized.  The DBHS career center runs an intensive 
application workshop for aiding students in applying to our 
feeder community college Mt. Sac.  Amongst non-senior 
students, parents, and non-senior staff this program is not 
widely known.  The career center also assists in obtaining a 
job through application and resume workshopping.  This 
service is known by parents and students who seek out the 
resource but is not common knowledge.   
 

10/4/21 SLOs Updates 
 
DBHS Course Description 
2022-2023 
 
4/19/22 & 4/20/22 Student 
Home Group Meeting  
 
4/5/22 Parent Home Group 
Meeting   
 
 

B1.3- All academic areas adhere to the California state 4/5/22 Department Home 

https://docs.google.com/spreadsheets/d/1UVBxt_fWCeStHldmIrbyLbXOPn5Jb6jPqZ2TeIRLj5o/edit?usp=sharing
https://4.files.edl.io/a73a/03/10/22/183805-c39a6421-6e5d-4673-989b-2cdaa4b37be6.pdf
https://4.files.edl.io/a73a/03/10/22/183805-c39a6421-6e5d-4673-989b-2cdaa4b37be6.pdf
https://docs.google.com/spreadsheets/d/1cfBs67ZpAOI_qBzYjsE1Z2zINgckvIMzKde_6h8N-EQ/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1cfBs67ZpAOI_qBzYjsE1Z2zINgckvIMzKde_6h8N-EQ/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1-YAhGMBiLUmPqu3DMHQT87KUmeQQOoUEJ3btaGmcOHs/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1-YAhGMBiLUmPqu3DMHQT87KUmeQQOoUEJ3btaGmcOHs/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1tJaBnEBy--A-YpPWPUe-MckYxeWEO3AQK461gJrLYRI/edit?usp=sharing
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standards for curriculum.  Teachers create their curriculum 
using the content standards and Student Learning Objectives 
as a guide. Daily lesson plans are self-monitored. Teachers 
either self-reflect on the lessons or discuss lessons with 
colleagues within their professional learning community 
(PLC) collaboration. 
 
Our curriculum is driven by State frameworks but include 
regular lessons that encompass various cultural ideals: projects 
that emphasize cultural differences in math applications, 
almost all math classes include real-life applications that deal 
with cultural norms like money, finance, and the environment, 
all math classes deal with the culture of our young audience 
like social media issues, being unplugged, equality, social 
justice.  
 
The schoolwide learner outcomes (Dynamic, Balanced, 
Honorable, and Scholastic) are adopted and posted in 
classrooms.  Staff reviewed and affirmed that these SLOs are 
still relevant in Fall 2021.  However, deliberate 
implementation of the SLOs in lesson planning and curriculum 
is not widely utilized among individual classrooms or PLCs.   
 

Group Form Results 

B1.4- There is integration and alignment among the school's 
academic and career technical disciplines. This has been 
identified as an area of growth for DBHS. Through focus 
group investigation, it has been determined that different 
subject areas do not get an opportunity to collaborate as 
readily as they should.  
 
A staff survey was conducted, and 70% of staff surveyed say 
they do not work with other colleagues from other 
departments. This has been an identified area of growth that 
DBHS will be working on in the future. To aid in this growth, 
DBHS has created a new bell schedule that will be 
implemented in 2022-23, which will include a weekly 
collaboration period for all staff meetings and PLC 
(professional learning communities), and to promote 
integration between different content areas and disciplines.  
 

 

B1.5- At DBHS, a process exists for articulation among and 
between levels, departments, or clusters. There is a current 

 

https://docs.google.com/spreadsheets/d/1tJaBnEBy--A-YpPWPUe-MckYxeWEO3AQK461gJrLYRI/edit?usp=sharing
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effort made to articulate with K-8 feeder schools and local 
colleges and universities in developing a strong foundation. 
 
DBHS parent organizations provide a particular level of 
community involvement. For example, the HOPE club is a 
Hispanic organization on campus that promotes education, 
career options, and meetings and discusses different Hispanic 
cultures with those students who attend or join the club as a 
member. Meetings have included visits by guest speakers 
promoting employment options in various career fields.  
 
The Pathways Communications Academy provides students in 
their junior (11th grade) year an opportunity to meet monthly 
with business mentors/community partners. These meetings 
are conducted in small groups, and topics include 
communication in the workplace, resume building, time 
management discussions, and interview techniques, 
culminating in a mock interview opportunity for students to 
practice these skills. This program includes a binder of 
activities, monthly meeting agendas, and documentation for 
each monthly meeting. Students in the past have networked 
with their mentors and gone onto opportunities outside of 
school upon graduation.  
 
In addition to these programs/groups mentioned above, our 
workability office has a data system that follows up with 
alums DBHS SAI students for work, school, and resource 
connections a year after graduating. This state data system 
houses information collected from these student alum 
interviews one-year post-graduation.  
However, expansion of this collection of student graduation 
data and post-secondary data from other DBHS student groups 
is needed. While smaller group collection of information 
seems to be the norm, it would be beneficial to expand these 
data collection systems to include more student groups and 
populations that have spent time on our campus to help inform 
our future curriculum and instruction.  

 

B2. Equity and Access to Curriculum Criterion 

All students have equal access to the school’s entire program and are provided with a personal 
learning plan to meet the requirements of graduation and are prepared for the pursuit of their 
academic, personal, and career goals. 
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Indicators 
B2.1. Variety of Programs — Full Range of Choices: All students are able to make appropriate 
choices and pursue a full range of realistic college and career and/or other educational options. 
The school provides for career exploration, preparation for postsecondary education, and pre-
technical training for all students. 
B2.2. Accessibility of All Students to Curriculum, including Real World Experiences: A 
rigorous, relevant, and coherent curriculum that includes real world applications is accessible to 
all students through all courses/programs offered. Course enrollment patterns reflect the diversity 
of the school’s students.  
B2.3. Student-Parent-Staff Collaboration: Parents, students, and staff collaborate in developing 
and monitoring a student’s personal learning plan, including college and career and/or other 
educational goals. 
B2.4. Post High School Transitions: The school implements strategies and programs to facilitate 
transitions to college, career, and other postsecondary high school options and regularly evaluates 
their effectiveness. 
B2. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 

B2.1- All students can make appropriate choices  and pursue a 
full range of real college, career, and/or other educational 
options. The school  provides for career exploration, 
preparation for post-secondary education, and career technical 
options for  all students through a variety of courses and/or 
course options.  

Students have a wide range of choices based on both rigor and 
interests. One popular course is Chemistry through Forensics, 
which merges students' career interests with Chemistry.   

Additionally, DBHS offers Pathways Communications 
Academy (PCA), a California Partnership Academy (CPA), 
which provides smaller learning communities with a career 
theme. Academy components include rigorous academics, 
career technical education, a committed team of teachers, and 
active business/ post-secondary partnerships. 
 
B2.2- A rigorous,  relevant, and coherent curriculum that 
includes real-world applications is accessible to all students  
through all courses/programs. Course enrollment patterns 
reflect the diversity of the school’s students.  
 
B2.3- Parents, students, and staff collaborate to develop and 

Course Description 2022-23 
 
This information would be 
found at DBHS.org under 
course description of classes.  

https://4.files.edl.io/a73a/03/10/22/183805-c39a6421-6e5d-4673-989b-2cdaa4b37be6.pdf
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monitor a student’s personal learning plan, including college, 
career, and/or other educational  goals. Through summer 
registration meetings - each student and parent/guardian meets 
one-on-one with a grade level coordinator (GLC) to develop a 
personalized learning plan for the student. This includes 
focusing on college-level coursework, career, and/or other 
educational goals the student would like to pursue. Student, 
parent(s), and GLC are on the same page at the end of this 
registration meeting. The personal learning plan, college, 
career, and/or educational goals are revisited throughout the 
school year as needed.  
 
B2.4-Students meet with GLCs throughout the school year to 
discuss academic plans for class choices, college and career 
readiness, and opportunities.  
 

Students and parents meet with GLC during summer 
registration meetings to discuss student's learning plans - 
class choices, college plans, career, and educational goals.  
 
Demographics (the community, population of area, etc.) 
influences the choice of classes at DBHS, i.e., World 
Language offerings reflect the culture and diversity of the 
students attending DBHS. Language offerings include 
Spanish, Korean, Chinese, and French.  
 
Career exploration and preparation for post-secondary 
education and pre-technical training for all students 
include the following: Pathways Communications 
Academy, Career Center, ROP, Robotics, Brahma Tech, 
and Performing Arts Academy.  
 
Summer GLC meetings with students and their parents 
regarding the scheduling of classes, college plans, and 
preparations - occur each year during the summer months 
before the start of the school year. Monitoring students and 
their educational plans/goals are not strictly limited to the 
summer registration appointment. Still, the student and GLC 
meet throughout the school year to revise, revisit, and tailor 
the students' educational plans as needed.  
 
Students can make an appointment to discuss classes and 
programs with their GLC throughout the school year and 
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during the summer registration meetings. Parents/guardians 
are also consulted through the student and by the GLC to 
ensure all stakeholders are on the same page regarding 
changes to classes, programs, and educational plans of the 
student.  
 
Transition to post-HS options - Bridge program to local 
junior colleges, i.e., Mt. San Antonio College. Onsite 
college entry exam testing for college placement for junior 
colleges and honors program options at all the JC levels. 
College representatives from Mt. San  Antonio College 
come to school during the spring semester to present 
options - information about junior college-level programs 
to all interested senior students. Students also have the 
option to take placement exams/tests through Mt. San 
Antonio College. College comes in during the spring 
semester to conduct these placement tests/exams. Link 
Crew activities for incoming Freshmen and during 
Freshman year.  
 
Exit survey data does exist for the Pathways Communications 
Academy senior class - graduates are given a survey that 
records responses about post-HS plans, career plans, etc. Data 
is gathered and collected by the Pathways GLC Julie Salas.  
 
All students have access to AP/IB classes, college 
preparatory classes, ROP classes, Pathways 
Communication Academy classes (career technical 
education), Robotics classes, and Brahma Tech. If there 
are any restrictions on students taking AP/IB classes, it 
would be mainly concerning Math classes which require a 
particular foundation or prerequisite to move on to the next 
class. Within social science classes, students have been 
encouraged to try something more challenging or new 
without worrying about needing strict prerequisites before 
entering a class.  
 
Students struggling academically can be enrolled in an 
academic support class that a credential teacher runs on staff. 
The goal is to help the student catch up in classes they are 
behind or struggling in by giving them time during the school 
day to focus on completing work with the support of a 
certificated teacher. In addition, other academic supports for 
students include after-school tutoring through California 
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Scholarship Federation (CSF) peer tutoring, which meets four 
days a week after school (Monday-Thursday) and is 
supervised by a certified teacher. Due to prior COVID 
regulations, we have implemented before-school tutoring for 
SPED students and EL tutoring for English Language 
Learning students to help those previously COVID regulations 
may have impacted.  
 
GLCs, students, and parents/guardians regularly have 
access to Aeries, which contains data on student 
transcripts, courses, grades, etc. Through access to the 
Aeries system and regular meetings with GLCs and 
students throughout the school year and during summer 
registration, GLC meetings can regularly review 
graduation requirements and make sure students are on 
track to graduate.  
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ACS WASC Category B.  Curriculum 
Summary, Strengths, and Growth Needs 

Prioritize and list the strengths and growth areas for the criteria and indicators in Category B.* 

Areas of Strength 

1. DBHS curriculum is rigorous and highly prepares students for competitive college.   
2. All DBHS classes and teacher curriculum are aligned and guided by state standards 

e.g. common core, NGSS.  
3. DBHS AP and IB classes and curriculum support our high pass rate.   
4. DHBS has a highly professional and dedicated staff that brings in relevant and 

engaging resources to supplement the required curriculum across subject areas.   
5. DBHS has a structured and aligned process to ensure the successful transition from 

middle to high school through the use of the continuity of the curriculum and proper 
placement of students.   

Areas of Growth 

1. Develop a system for cross curricular collaboration between departments i.e., 
collaboration between social science and English teachers.   

2. Develop a system for gathering post-graduate data and resources to inform current 
programs based on student’s post-secondary success.  

3. Expand awareness of CTE opportunities and options for all students.   
4. Deliberate application of the SLOs in lesson planning and delivery across subject 

areas.   
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Category C:  Learning and Teaching 

C1.  Student Engagement in Challenging and Relevant Learning Criterion 

To achieve the schoolwide learner outcomes, academic standards, and college- and career-
readiness standards, all students are involved in challenging and relevant learning experiences in 
an equity-centered learning environment. 
Indicators 
C1.1. Results of Student Observations and Examining Work: All students are involved in 
challenging and relevant work as evidenced by observations of students working and the 
examination of student work. 
C1.2. Student Understanding of Learning Expectations: All students understand the 
standards/expected performance levels for each area of study in order to demonstrate learning and 
college and career readiness. 
C1. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
C1.1 -Students have a variety of level classes that they may 
self-select or be placed in, such as AP, IB, Honors, General, 
Special Education, and our Pathways classes. We have taken a 
randomized sample of approximately 20 staff members and 
asked them to complete individualized surveys and engage in 
group conversations where they were asked to document their 
discussions.  
 
The first area observed is that teachers within these varied 
courses are making a concerted effort to provide challenging 
and relevant work for students. However, how they define 
“challenging and relevant” depends on the teacher. Our 
findings suggest that uniformity in the definition of 
“challenging and relevant” is lacking.  For example, teachers 
were asked, “How do you ensure that your instruction is 
challenging and meets or exceeds the standards?” Teacher 
responses varied from [I] “include complete explanations of 
student expectations” to “my instruction challenges students 
having to think beyond the scope of the taught concepts, and 
applying those skills into real-world projects.” Additionally, 
most teachers responded to the question by saying they list the 
objective on the board clearly.  
 
Teachers were also asked, “How is your instruction relevant in 
preparing kids for life post-high school?” Depending on the 

https://docs.google.com/spread
sheets/d/1yf-
xQmfTNBMlVcspuH_wnb6Lk
twY6SJgVEUuu2w3LKg/edit?
usp=sharing 
 
https://docs.google.com/docum
ent/d/1n7y48F5-
OvQVOQHdz0AQvgFbxXXv
CTWE6G5OLO0NtsE/edit?usp
=sharing 
 
EXAMPLES OF HOW 
INSTRUCTION IS ALIGNED 
TO STANDARDS 

American Lit. Weekly Slides  

ERWC Monthly Slides 

AP Euro CED 

Link to lesson based on 
APUSH CED with MCQ Skill 
Practice 
Decoding Documents with 

https://docs.google.com/spreadsheets/d/1yf-xQmfTNBMlVcspuH_wnb6LktwY6SJgVEUuu2w3LKg/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1yf-xQmfTNBMlVcspuH_wnb6LktwY6SJgVEUuu2w3LKg/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1yf-xQmfTNBMlVcspuH_wnb6LktwY6SJgVEUuu2w3LKg/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1yf-xQmfTNBMlVcspuH_wnb6LktwY6SJgVEUuu2w3LKg/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1yf-xQmfTNBMlVcspuH_wnb6LktwY6SJgVEUuu2w3LKg/edit?usp=sharing
https://docs.google.com/document/d/1n7y48F5-OvQVOQHdz0AQvgFbxXXvCTWE6G5OLO0NtsE/edit?usp=sharing
https://docs.google.com/document/d/1n7y48F5-OvQVOQHdz0AQvgFbxXXvCTWE6G5OLO0NtsE/edit?usp=sharing
https://docs.google.com/document/d/1n7y48F5-OvQVOQHdz0AQvgFbxXXvCTWE6G5OLO0NtsE/edit?usp=sharing
https://docs.google.com/document/d/1n7y48F5-OvQVOQHdz0AQvgFbxXXvCTWE6G5OLO0NtsE/edit?usp=sharing
https://docs.google.com/document/d/1n7y48F5-OvQVOQHdz0AQvgFbxXXvCTWE6G5OLO0NtsE/edit?usp=sharing
https://drive.google.com/drive/folders/1hx7iybLhyhKHHjB_j_Jjs3mEF8c_z90m?usp=sharing
https://docs.google.com/presentation/d/1BehoBgfUqh-06fLXvx-eoDrheNGMeClo0Eo3eKrI0V0/edit?usp=sharing
https://drive.google.com/file/d/1a50Da7c-ewRAQFpLu8ezfUyOT4rcFUTS/view?usp=sharing
https://docs.google.com/document/d/1g1ir4oWBZognzadtRgiLucRTsJHMCA8QY7tAIMuP2yY/edit?usp=sharing
https://docs.google.com/document/d/1g1ir4oWBZognzadtRgiLucRTsJHMCA8QY7tAIMuP2yY/edit?usp=sharing
https://docs.google.com/document/d/1g1ir4oWBZognzadtRgiLucRTsJHMCA8QY7tAIMuP2yY/edit?usp=sharing
https://docs.google.com/presentation/d/1OeVqElukFvKU9kJABJ7ECZyjdOxfKS_WdhdUfBrHZNo/edit?usp=sharing
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content area, the teachers responded differently. Math teachers 
repeatedly stated that students' communication skills are being 
challenged in their classes. In contrast, World Language 
teachers said they like incorporating real-life activities and 
situations into their lessons.  An English teacher said they 
“push reading and writing above all else, two skills essential 
for a career and in higher education.”  
 
Again, there is a theme that appears that everyone is working 
toward challenging students and making the curriculum 
relevant, but how they go about it looks different from subject 
to subject and sometimes by the teacher. Furthermore, teachers 
participated in an additional exercise to see if this finding 
proved true when teachers were asked to watch two videos 
where they were asked to explain how instruction is 
challenging in one and relevant in the other. Teacher responses 
varied depending on their definition of challenging and 
relevant, thus supporting the findings that teachers lack a 
unified definition of challenging and relevant.  
 
On the other hand, students were asked if they had 
experienced challenging and relevant curricula in their classes. 
A majority of students reported that it depended on their 
teacher and course.  Students reported that some teachers 
change their delivery each year, and others keep the same 
curriculum and style year after year.   
 
Like students, parents were also asked if their student has 
experienced challenging and relevant curriculum in their 
classes, and they reported that it depended on the teacher.   
 
A second area observed amongst our staff was how teachers 
observe and examine student work to inform their 
understanding of whether their work is challenging and 
relevant. No teachers in the individual questionnaire 
mentioned that they use their PLCs to help analyze student 
work. All teachers reported that they gather and analyze 
student work in a variety of ways, such as providing a variety 
of assessments, such as “homework, projects, quizzes, and 
tests to identify misconceptions,” “class discussions and group 
presentations,” and “problem-solving exams, essay 
assignments, fun-problem solving activities using technology.”  
 
There were two major findings in this area. The first finding in 
this section reveals that all teachers assess their student’s 

MCQ Practice Review Lesson 

EXAMPLES OF HOW WE 
KNOW OUR INSTRUCTION 
ALLOWS STUDENTS TO 
UNDERSTAND AND 
DEMONSTRATE  

ERWC Check for 
Understanding - Nearpod Slide 
Deck for 1984 

 
English 3 Project - 
Romanticism Unit Project 
 
APUSH/IB History - Resource 
I give students at the beginning 
of each unit previewing what 
they will be learning and what 
to focus on in the unit. It is 
based on the standards from 
College Board and is an 
excellent study tool we use 
when reviewing for the AP 
Exam. 
 
3/30/21- Student & Parent 
Homegroup Meetings 
 
4/19/22- Student Homegroup 
Feedback  
 
AP Euro -  Sample Writing 
Lesson 
 
Freshman English -  Romeo & 
Juliet Hyperdoc 
 

Choir Repertoire Assessment 
Rubric - 
https://drive.google.com/file/d/
1nqVwH6eNTBDLh447WP-

https://docs.google.com/presentation/d/1OeVqElukFvKU9kJABJ7ECZyjdOxfKS_WdhdUfBrHZNo/edit?usp=sharing
https://drive.google.com/file/d/1NnxOxcxKmJ9Oj4zO3NPYpIiroSLABBz9/view?usp=sharing
https://drive.google.com/file/d/1NnxOxcxKmJ9Oj4zO3NPYpIiroSLABBz9/view?usp=sharing
https://docs.google.com/document/d/1Hgcmd-RJITmvyguiAO8LZWVOx2gsPkcT9_Frx0nHRI8/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1n7G__7PJnM3Bbxyzepx4XW_qcAlbSQF1W7_pvEL5n8Q/edit?usp=sharing
https://docs.google.com/document/d/1r1RYlPziFeFQytyFpRx2zhzd1kxLFn4kQJicU0JwXeQ/edit?usp=sharing
https://docs.google.com/document/d/1r1RYlPziFeFQytyFpRx2zhzd1kxLFn4kQJicU0JwXeQ/edit?usp=sharing
https://docs.google.com/document/d/1KPg7mp5hWShU8FqonzuOSc5ZShNTBJVqBlERpBnBKpc/edit?usp=sharing
https://docs.google.com/document/d/1KPg7mp5hWShU8FqonzuOSc5ZShNTBJVqBlERpBnBKpc/edit?usp=sharing
https://drive.google.com/drive/folders/1xalhjWjBCTIJ1_aFiFzTZ9TU00Rl59uX?usp=sharing
https://drive.google.com/drive/folders/1xalhjWjBCTIJ1_aFiFzTZ9TU00Rl59uX?usp=sharing
https://docs.google.com/document/d/1RCJEkXxuc8BjttnQUmkXQIjdocR5einGIEtaj87tNRI/edit?usp=sharing
https://docs.google.com/document/d/1RCJEkXxuc8BjttnQUmkXQIjdocR5einGIEtaj87tNRI/edit?usp=sharing
https://drive.google.com/file/d/1nqVwH6eNTBDLh447WP-XLEp5Q1GDKKjd/view?usp=sharing
https://drive.google.com/file/d/1nqVwH6eNTBDLh447WP-XLEp5Q1GDKKjd/view?usp=sharing
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understanding; however, some use more traditional assessment 
methods, whereas others use more modern assessment 
methods. The second finding in this section reflects that 
teachers did not write down PLCs as a technique they use to 
gather and analyze student work.  
 
A third area that staff was asked about was “How do we 
currently make our instruction more applicable and 
meaningful to all students and their unique interests?” 
Answers in this section included engaging activities like 
escape rooms, incorporating physical movement, and 
referencing popular culture. What was noticeable from these 
responses is the majority of teachers did not include 
diversifying the curriculum to be more inclusive of students 
from all cultural backgrounds. Professional development on 
creating a more culturally inclusive classroom would be 
beneficial so that teachers feel empowered to add diversity to 
the traditional educational cannon. 
 
C1.2- Teachers were asked to explain how their instruction 
allows students to understand content and expectations. One 
finding is that although all teachers reported that the standards 
guided their instruction, not everyone shares objectives or how 
the standards guide their lessons with students. Most teachers 
shared that they share the lesson's objectives and have 
thematic units where students can understand what the content 
they are covering and how it ties to state standards. Many 
mentioned that they also use rubrics as a “standardized way to 
assess students’ master of content standards.” A theme is re-
emerging in this section. Most, but not all, teachers post daily 
objectives on their boards. Feedback from an instructional aide 
provided more insight into this phenomenon. The aide states, 
“I have a unique opportunity to visit a variety of subjects and 
experience different teaching styles and personalities, and 
from this perspective, the objectives are not effectively 
communicated. They can be vague and easily forgotten. For 
example, students wonder why they have to learn a triangle's 
exponents or properties. I believe that clearer synthesis of a 
particular lesson will enhance students’ comprehension and 
retention of the learning.” Students were also asked if they 
understood the standards expected of them.  
 
A second area that was asked of teachers concerned how all 
students demonstrate learning. Teachers stated that students 
demonstrate learning through various activities, e.g., project-

XLEp5Q1GDKKjd/view?usp=
sharing 
  

AP Music Assessment: 

https://drive.google.com/file/d/
1zQ46J_fk4bBRzaug4FETWH
ZvPR6xwW7e/view?usp=shari
ng 
 

https://drive.google.com/file/d/1nqVwH6eNTBDLh447WP-XLEp5Q1GDKKjd/view?usp=sharing
https://drive.google.com/file/d/1nqVwH6eNTBDLh447WP-XLEp5Q1GDKKjd/view?usp=sharing
https://drive.google.com/file/d/1zQ46J_fk4bBRzaug4FETWHZvPR6xwW7e/view?usp=sharing
https://drive.google.com/file/d/1zQ46J_fk4bBRzaug4FETWHZvPR6xwW7e/view?usp=sharing
https://drive.google.com/file/d/1zQ46J_fk4bBRzaug4FETWHZvPR6xwW7e/view?usp=sharing
https://drive.google.com/file/d/1zQ46J_fk4bBRzaug4FETWHZvPR6xwW7e/view?usp=sharing
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based learning, discussions, technological tools such as 
Flipgrid and Nearpod,  tests, AP formative and summative 
assessments, and culturally relevant assessments like creating 
memes, a character playlist, etc. From the evidence gathered, 
teachers employ a variety of assessment tools depending on 
the nature of the content they are teaching at the time; 
however, there are a few teachers who appear to be using less 
technology and less modern modes of assessments.  
 
A third area asked teachers concerned about how all students 
demonstrate career readiness. Teachers’ definitions were 
varied when it concerned how students demonstrate college 
and career readiness. Most teachers base college and career 
readiness on what they think students will need in college. 
Furthermore, depending on the subject area, some teachers 
prioritized certain skills over others. For example, an English 
teacher was concerned with strengthening reading skills to be 
as close to the college level as possible, exposing students to 
multiple essay types, and creating critical information 
consumers. A math teacher, for example, prioritized a solid 
understanding of Algebra 2 since this is the highest level most 
majors would need to complete in college as soft skills like 
notetaking, study skills, and self-advocacy skills. Our PLCs 
have never streamlined the hard and soft skills that we 
prioritize amongst our subject areas. 
 
The next area that was asked of teachers was how they knew 
that their instruction met and catered to the unique learning 
styles of each student. Teacher responses ranged from 
providing student choices and incorporating topics students are 
interested in, like sports and music, to supporting UDL by 
providing visual aids and graphic organizers. Some teachers 
even performed a learning inventory at the beginning of the 
year to learn more about the student and their preferred 
learning styles. The findings in this area suggest that all 
teachers aim to cater to their students' needs, but their 
approach is different depending on their knowledge of 
strategies that cater to students’ learning styles. 
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C2. Student-Centered Instruction through a Variety of Strategies and Resources 
Criterion 

All teachers use a variety of strategies and resources to create an equity-centered learning 
environment, including technology and experiences beyond the textbook and the classroom, to 
actively engage students and emphasize creative and critical thinking skills and applications. 
Indicators 
C2.1. Teachers as Facilitators of Learning: Teachers facilitate learning as coaches and are 
current in the instructional content taught and research-based instructional methodologies 
including differentiation and the integrated use of technology. 
C2.2. Creative and Critical Thinking: All students demonstrate creative and critical thinking 
within a variety of instructional settings, using a variety of materials, resources, and technology 
beyond the textbook. 
C2.3. Application of Learning: All students demonstrate that they can apply acquired knowledge 
and skills at higher levels and depths of knowledge to extend learning opportunities. 
C2.4. Career Preparedness and Real-World Experiences: All students have access to and are 
engaged in career preparation activities. 
C2. Prompt: Evaluate the school’s effectiveness in addressing the criterion and the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 

C2.1: Teachers as Facilitators of Learning: 

As Coaches: 

Teachers provide multiple opportunities for students to learn 
through assignments by giving students feedback and allowing 
students to implement the feedback and resubmit assignments, 
especially in writing assignments. Teachers model the desired 
skill, then allow students to practice the skill. Teachers provide 
feedback, and students continue to practice to mastery. 
Teachers provide many opportunities for students to practice a 
skill and demonstrate mastery. Some examples are:  

● Individually monitor each student and provide 
individualized support.  

● Incorporate meaningful group activities and group 
projects as assessments where students can 
demonstrate and apply their knowledge.  

● Facilitate learning by creating activities and 
assignments (such as content-based Escape Rooms, 
splitting the content among groups of students for them 
to research and then teach the class) where students are 
doing the learning and teachers are acting as facilitator 

Building RC Circuits in 
Physics. 

Test/Quiz Self-Reflections 
used in some math courses 

 Slot Solo audition, MLT 
example of audiation 
instruction 

https://sites.google.com/wvusd.
org/escape-the-totalitarian-
regime/home 

https://sites.google.com/view/e
nglish3/the-crucible-escape-
room 

Edpuzzle Sample 

Teaching Context 

How to write body paragraphs 

https://sites.google.com/wvusd.org/escape-the-totalitarian-regime/home
https://sites.google.com/wvusd.org/escape-the-totalitarian-regime/home
https://sites.google.com/wvusd.org/escape-the-totalitarian-regime/home
https://sites.google.com/view/english3/the-crucible-escape-room
https://sites.google.com/view/english3/the-crucible-escape-room
https://sites.google.com/view/english3/the-crucible-escape-room
https://edpuzzle.com/media/5e915f10791e8b3ef98aff36
https://docs.google.com/presentation/d/1NHMlfyzuij576CxrIhy96x5ODJxck5a2ELxERbYWBvw/edit?usp=sharing
https://drive.google.com/file/d/1FP4wVVjeOG71PwHApbf-A8JAvfXwnJGM/view?usp=sharing
https://drive.google.com/file/d/1elEG2YUqM9mVFJGK7D7brZKpXBqppbOw/view?usp=sharing
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and supporter.  
● Provide hands-on experiences through activities or labs 

where teachers float around the room to help and pose 
questions to guide students in their learning.  

● Provide opportunities for students to critique their 
work and to receive input from peers, then use this 
information to improve and revise.  

● Informally observe students working during class to 
assess students, plan for pacing and re-teaching, or find 
different strategies to instruct students better.   

● Give students opportunities to problem-solve and 
provide their advice for solving problems for a 
particular concept.  

● Provide opportunities for students to practice verbal 
language skills, switch peers, and teachers act as 
coaches providing feedback and help. 

● Performing Arts: 
○ Coach students on technique, musical literacy, 

audiation, making artistic choices, and setting 
up a show (designing a set list, stage, plot, 
selecting costumes, sound mix, choreography, 
writing proposals, etc.).  

○ Recognize and celebrate student progress over 
achievement. In mathematics, teachers model 
mathematical thinking and approaches to 
problem-solving from multiple perspectives. 

Current in the instructional content taught and research-based 
instructional strategies: 

Teachers:  

● Read educational journals (for example, Education 
Week and Middle Web) 

● Share articles with other teachers via email 
● Receive school-provided professional development in 

ELD strategies GLAD and SIOP  
● Use strategies from Universal Design for Learning 

(UDL) 
● Reevaluate their teaching practice in light of new 

research (for example, new research debunking 
learning styles) 

● Provide scaffolding and supports embedded into 
lessons and activities (for ALL students to achieve, 
struggling learners) 

● Receive training in AP and IB curriculums and 
strategies (some teachers also serve as AP graders and 

https://docs.google.com/present
ation/d/17VbmISNbPMhUJbX
7byK_pzgYJKU-
d4poVAvPV8fVAAs/edit?usp
=sharing 

https://forms.gle/JTci6Ak8ckZ
D5Cd77 

 

 

https://docs.google.com/docum
ent/d/1AMV0pGEISahyFSnZi
k8OJsi1iForPc-
T/edit?usp=sharing&ouid=116
575668425258960323&rtpof=t
rue&sd=true 

https://docs.google.com/docum
ent/d/1HvqX6vp88_MnK4bB5
4Ij53PwjMnKrfXUtnuO562DJ
d4/edit?usp=sharing 

 Student Workbook for ELD 

Reading Guide for “The Great 
Gatsby” English 3 (American 
Lit.) 

Student Workbook for ERWC 

1984 PDF of the novel 
(ERWC) 

Night PDF of the novel (ELD) 

https://drive.google.com/drive/f
olders/1xEdAJ2VoqLcZJqg_a

https://docs.google.com/presentation/d/17VbmISNbPMhUJbX7byK_pzgYJKU-d4poVAvPV8fVAAs/edit?usp=sharing
https://docs.google.com/presentation/d/17VbmISNbPMhUJbX7byK_pzgYJKU-d4poVAvPV8fVAAs/edit?usp=sharing
https://docs.google.com/presentation/d/17VbmISNbPMhUJbX7byK_pzgYJKU-d4poVAvPV8fVAAs/edit?usp=sharing
https://docs.google.com/presentation/d/17VbmISNbPMhUJbX7byK_pzgYJKU-d4poVAvPV8fVAAs/edit?usp=sharing
https://docs.google.com/presentation/d/17VbmISNbPMhUJbX7byK_pzgYJKU-d4poVAvPV8fVAAs/edit?usp=sharing
https://forms.gle/JTci6Ak8ckZD5Cd77
https://forms.gle/JTci6Ak8ckZD5Cd77
https://docs.google.com/document/d/1AMV0pGEISahyFSnZik8OJsi1iForPc-T/edit?usp=sharing&ouid=116575668425258960323&rtpof=true&sd=true
https://docs.google.com/document/d/1AMV0pGEISahyFSnZik8OJsi1iForPc-T/edit?usp=sharing&ouid=116575668425258960323&rtpof=true&sd=true
https://docs.google.com/document/d/1AMV0pGEISahyFSnZik8OJsi1iForPc-T/edit?usp=sharing&ouid=116575668425258960323&rtpof=true&sd=true
https://docs.google.com/document/d/1AMV0pGEISahyFSnZik8OJsi1iForPc-T/edit?usp=sharing&ouid=116575668425258960323&rtpof=true&sd=true
https://docs.google.com/document/d/1AMV0pGEISahyFSnZik8OJsi1iForPc-T/edit?usp=sharing&ouid=116575668425258960323&rtpof=true&sd=true
https://docs.google.com/document/d/1AMV0pGEISahyFSnZik8OJsi1iForPc-T/edit?usp=sharing&ouid=116575668425258960323&rtpof=true&sd=true
https://docs.google.com/document/d/1HvqX6vp88_MnK4bB54Ij53PwjMnKrfXUtnuO562DJd4/edit?usp=sharing
https://docs.google.com/document/d/1HvqX6vp88_MnK4bB54Ij53PwjMnKrfXUtnuO562DJd4/edit?usp=sharing
https://docs.google.com/document/d/1HvqX6vp88_MnK4bB54Ij53PwjMnKrfXUtnuO562DJd4/edit?usp=sharing
https://docs.google.com/document/d/1HvqX6vp88_MnK4bB54Ij53PwjMnKrfXUtnuO562DJd4/edit?usp=sharing
https://docs.google.com/presentation/d/1KJlXm93mR3-5W1QKJoQ4o1t9CiWVcH2g7vvTL66D_WI/edit?usp=sharing
https://docs.google.com/document/d/1-_8G-a_eXadTRyatAeGgos7XXJVLSflOIChF0Pod8DU/edit?usp=sharing
https://docs.google.com/document/d/1-_8G-a_eXadTRyatAeGgos7XXJVLSflOIChF0Pod8DU/edit?usp=sharing
https://docs.google.com/presentation/d/1MI0wMnEo6H05eyVKlzd91ZoZxLhn-uFXNoPf3doCodY/edit?usp=sharing
https://drive.google.com/file/d/1dnqGEzfZtRWuHlLhLsQ9Y2-UYnKhr3iY/view?usp=sharing
https://drive.google.com/file/d/1dnqGEzfZtRWuHlLhLsQ9Y2-UYnKhr3iY/view?usp=sharing
https://drive.google.com/file/d/1Za6QGOWjbglH_yuHlvUerdYmm51r1zY6/view?usp=sharing
https://drive.google.com/drive/folders/1xEdAJ2VoqLcZJqg_aH8DLnrjBj_poEFO?usp=sharing
https://drive.google.com/drive/folders/1xEdAJ2VoqLcZJqg_aH8DLnrjBj_poEFO?usp=sharing
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use the insight they gain to inform instruction) 
● Use Online Teacher Communities to get ideas and tips 

on lessons and new technology to incorporate into the 
classroom, to get advice and support 

● Participate in district provided Google Educator 
trainings 

● Check to see if digital platforms have updated their 
curriculum or resources (For example, CommonLit is 
always revamping their materials by creating and 
diversifying new units, standards-based questions, 
texts/readings, etc. and also include new differentiation 
strategies; Code.org provides curriculum and activities 
that are updated yearly) 

● Collaborate with colleagues at DBHS and other school 
sites in order to gain additional materials and ideas 

● Partner with those in the specific industry (for ROP 
teachers) in order to stay current on technology and 
practices currently used, ROP teachers’ classrooms are 
visited monthly with a follow up meeting to discuss 
teaching methods 

● Attend conferences in their field, take classes in their 
field 

● Belong to professional organizations (for example, 
Southern California Vocal Association) 

● Attend online professional development courses or 
seminars 

Differentiation and integrated use of technology: 

Teachers use a balanced blend of resources and strategies to 
meet the needs of varied learners. Instructional Aides provide 
support and the ability for teachers to provide more 
differentiation in the classroom. Teachers use differentiated 
learning strategies such as Socratic Seminars, think-pair-share, 
visualization and mindfulness, heterogeneous groupings so 
that peers can provide support and model skills, pulling out 
homogeneous groups to support and challenge learning, daily 
warmups that students complete and then assess their learning 
and a peer’s learning, incorporate current events to keep 
students informed of their community and the world, graphic 
organizers, visuals, color coding and annotations, 
presentations rather than a written final exam, tutorial videos, 
offering options for student choice of personally appropriate 
level/range. In choir, techniques from a variety of respected 
sources in the field (The Structure of Singing by Richard 
Miller, and from collegiate experts in the field such as Prof. 
Don Brinegar, the Takadimi model for learning to sight read 

H8DLnrjBj_poEFO?usp=shari
ng 

Small group performances for 
the class, class feedback. 

https://code.org/educate/csp  
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rhythms, and the solfege syllable system for learning pitches, 
and Edwin Gordon’s Music Learning Theory).  

Technology resources include: Edpuzzle content videos (some 
teacher-created) with embedded questions to check for 
understanding, Quizzes, Quizlet, Kahoot!, CommonLit, 
NewsELA, video analysis in Logger Pro, classroom 
gamification, TedEd, GimKit, GitHub, Canva, Kami, Nearpod, 
Peardeck, digital escape rooms/puzzles, hyperdocs, Desmos, 
Desmos Activities, Geogebra, ALEKS for math, Delta math, 
Google Suite products, College Board suggested activities and 
online AP classrooms (have videos from other instructors and 
quizzes that provide instant feedback on progress), music 
writing software, ear training software (for music), web-based 
digital audio workstations, etc. The use of technology fosters 
collaborative learning, helps teachers instruct students on 
digital citizenship, allows for direct instruction to become 
interactive by building activities into the presentation, allows 
students to explore and investigate a concept before direct 
instruction, and allows teachers to collect data on student 
progress quickly to inform instruction. Computerized math 
programs like ALEKS and DeltaMath allow students to work 
independently and get help based on their individual needs. 

While many teachers are using technology, differentiated 
instruction, and a variety of research-based strategies, some 
on-campus that rely on traditional materials or strategies as 
their main mode of instruction. 

C2.2- Students participate in project-based learning to 
demonstrate their knowledge which requires them to creatively 
and critically think. 

In both AP History and IB History, a variety of projects are 
used to allow students to show off their talents and to make the 
content for the classes more memorable. In AP US History, the 
students recently created comic books about heroes of the 
Progressive Age that helped eliminate corruption in America. 
In IB History, after finishing our unit on the causes of WWII, 
the students had to script out and perform a courtroom drama 
in which the Axis Powers were put on trial for starting WWII.  

In AP European History, we use several different instructional 
strategies to reach all student learners.  To show understanding 
in various ways, AP Euro students make French Revolution 
Playlists over the year to connect the major events of the 
French Revolution to music. They participate in an online 
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English 3 - “Gatsby” Table 
Party - End of Unit 
Project/Party 
https://drive.google.com/file/d/
1xs-A-

https://drive.google.com/file/d/1xs-A-hqcULAwInVMjiuDyefG8AsIaaAv/view?usp=sharing
https://drive.google.com/file/d/1xs-A-hqcULAwInVMjiuDyefG8AsIaaAv/view?usp=sharing
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witch hunt to aid in understanding the motivations behind the 
witchcraft craze of the 1600s. They create WWI time capsules 
to analyze war experience from multiple perspectives. 

In English and ELD, students can showcase their creative and 
critical thinking skills through project-based learning (e.g., 
creating a board game for a short story that asks questions at 
varying DOK levels), collaborative group tasks (e.g., escape 
rooms), and making deeper connections outside of the text 
(e.g., text-to-self, text-to-world). Students have made and 
edited videos and comic strips to demonstrate their learning. 
After researching social justice issues, students wrote 
informational essays. Then, they used that information to 
create a website. As an additional link to doing something 
about one of the social justice issues, students made blankets 
and collected items for freedom bags to give to an 
organization, Every One Free, that helps human trafficking 
victims. 

In AP Literature, students demonstrate learning through 
various formal and informal assessments. For example, 
students have completed four formal, graded discussions this 
year. Students also demonstrate learning through their on-
demand production of essays and short writing responses, 
which is required from them on the AP exam. To encourage 
creativity, for example, when we were deep in the instruction 
and analysis of sonnets, students were asked to create their 
own, and we conducted a poetry slam. Combining instruction 
with creativity is important to maintain student motivation and 
fun in the classroom. Another example of the marriage of 
critical thinking and creativity is asking students to block a 
play and present it to their peers. To put on a production, 
students must have a much deeper understanding of what 
transpires in their work. They then must tap into their 
creativity to communicate that to their audience. 

As a part of Pathways Communication Academy, students 
collaborated on the 9/11 Memorial to research and produce 
media/video content. They also created banners in Print 
Works. Students led tours for the school. 

In Physics, the students keep a physics blog.  They use 
pictures they already have on their phones and relate the 
physics in the photo to the topic they are learning. 

In Commercial Music, our students are called upon to perform 
musical performances for their peers.  The students are 

hqcULAwInVMjiuDyefG8AsI
aaAv/view?usp=sharing 
 
English 3 - “Gatsby” Table 
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instructed and receive guided practice as they set up for a 
show.  The students have input and can express their creativity 
from the start to finish of these shows.  The students design 
their set list and stage plot, select costumes, set up their audio 
systems, mix their sound, and strike equipment at the show's 
end.  The students then critique their work.  They host a group 
discussion about what worked well, what could use 
improvement, and how.  Performers receive input from other 
students on how to improve the show for the next time.  
During these real-time exercises, students must frequently deal 
with issues that arise and utilize critical thinking to remedy 
these issues. 

In Choir, students are asked to solve musical “problems” by 
making musical choices based on the meaning of the text. 
Students will discuss in small groups what emotions should be 
brought out for each line of text and how that emotion should 
be relayed through musical elements like articulation, 
dynamics, and diction, as well as vocal elements like tone, 
vowel, and style. 

In Special Education English, the R.A.C.E method is used 
when answering reading comprehension questions.  The last 
“E” means “explain.”  This allows the student to infer what 
they have just read and allows students to think outside the 
text. This is where the class can camp out for class discussions 
to engage in critical thinking. Current media is introduced to 
increase engagement on students' topics in the text.  For 
example, students read an excerpt of “Circuit” and “I have 
been trying to find different media about the American Dream, 
immigrant workers, etc., for students to engage in critical 
thinking and conversation. I am looking into ways to foster 
collaborative communication that does not solely rely on 
verbal communication skills.  In my classroom, I have some 
students that do not have strong verbal skills.  I am looking 
into buying bulk post-it notes and/or using something like 
Padlet or Jamboard again from last year.” 

In Theory of Knowledge (TOK), students can demonstrate 
high-level thinking, including creativity, with every 
assignment.  For example, they recently read Descartes 
Meditation 1 and, beginning with creating an individual 
outline of Descartes’ reasoning, then collaborated in a small 
group to create a visual reasoning map of the essay.  The 
groups used illustrations, photos from magazines, and their 
text to create the map, which they then had to present to the 
class.  There were five different maps of the same essay.  All 
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the maps were different, so the students had to identify 
different areas of emphasis.  This was a very non-digital 
assignment.  However, digital resources were used to produce 
presentations and analyze ideas–at least once every two weeks. 

In mathematics, students get opportunities to demonstrate 
creative thinking, which is the essence of problem-solving.  
Some particular examples include creating a graph on an 
online graph that, while still representing a function, also 
represents something else. Another example is of students 
creating inventions using the conic sections we study in class.  

In AP Computer Science A class, students have moved beyond 
the textbook and are exploring other advanced coding 
techniques in Java.  They are applying the skills picked up 
from learning about ArrayLists and with some dabbling in 
object inheritance.  With these concepts, students are now 
involved in a class programming project (actually, two classes 
are working on one project), where their code is part of a 
bigger picture.  The problem with textbooks and many 
curriculums that practice/projects are done individually or 
within a small group.  They don’t see how their work (details 
and documentation) fits into the bigger picture.  Also, beyond 
the textbook/curriculum, students have been introduced to 
GitHub (by many programming professionals), which allows 
work collaboration.  So currently, students are involved with 
creating programming definitions for animal parts and will 
later use all of these parts in their programming definitions for 
animals.  In the latter, they will be doing this again, but will 
car parts and cars.  They will need to apply the skills from this 
class example to that last project.  This will involve 
tremendous amounts of critical thinking, communication, 
collaboration, and creativity while practicing skills taught 
within the AP curriculum. 

In Dance, intermediate/advanced students create student 
choreography for their concerts. They have to work with their 
peers to create pieces that fit the show theme, balance 
personalities and dance abilities, manage their time to meet 
deadlines, edit music, pick costuming, and create entertaining 
choreography for an audience. Much of the skills learned in 
this project go well beyond “dance content” and force students 
to think creatively and critically to produce a thoughtful and 
engaging piece for a show. From these experiences, students 
build confidence and leadership skills. 

As seen above in a few specific examples, teachers at DBHS 
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are attempting to provide different opportunities for students to 
demonstrate creative and critical thinking beyond the textbook. 
These were just some stand-out examples. We could use more 
school-led professional development to ensure that all teachers 
have the resources to provide various materials, resources, and 
technology tools for students to demonstrate their creative and 
critical thinking. 

C2.3- All students demonstrate that they can apply acquired 
knowledge and skills at higher levels and depths of 
knowledge: 

In English and ELD, students engage in project-based learning 
that are at DOK levels 3 and 4 that are the end of unit 
assessments. Students are asked to demonstrate their 
knowledge and understanding by comparing two texts (using a 
graphic organizer) to draw on similarities and differences, 
assessing and critiquing the validity of one’s argument through 
the use of sound/logical evidence and reasoning, and always 
backing up claims by citing textual evidence.  

In AP Literature,  the foundational skill of the class is the 
ability to read a text and understand the author's message 
outside the text's framework. The ability for students to use the 
knowledge they have acquired from a text and then apply that 
knowledge to analysis or their understanding of life is integral 
to their success in the class and the AP exam. This skill is done 
nearly daily in class when we create thematic statements and 
transform them into thesis statements.  

In mathematics, students have opportunities to demonstrate 
knowledge at higher levels and depths by completing 
Performance Tasks, completing Higher level DOK 
presentation problems, working with a group to investigate 
and explore a topic, and looking for patterns before direct 
instruction. The first semester final for A2TH is a great 
example of an assignment that requires students to use the 
tools they have learned to solve problems directly stemming 
from real-life situations.  These problems require an extended 
discussion period and thought to solve and prepare for the 
presentation. 

In IB History, students research and write a paper on a 
historical topic of their choosing. This is part of the IB Exam 
and is required for receiving their IB Diploma. The first 
semester is spent going through the different steps of 
researching a topic, and then in the second semester, students 

https://drive.google.com/file/d/
1nvhcIQJw_uO1lphPhJkO41hI
yTWhc3rN/view?usp=sharing 
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ERWC - Global Citizen Project 

https://drive.google.com/file/d/1nvhcIQJw_uO1lphPhJkO41hIyTWhc3rN/view?usp=sharing
https://drive.google.com/file/d/1nvhcIQJw_uO1lphPhJkO41hIyTWhc3rN/view?usp=sharing
https://drive.google.com/file/d/1nvhcIQJw_uO1lphPhJkO41hIyTWhc3rN/view?usp=sharing
https://www.desmos.com/calculator/n2di6y4uok
https://www.desmos.com/calculator/n2di6y4uok
https://docs.google.com/document/d/1dTdcIxG4Z2ly8QFFngRDQJ0iRvR84Gr17i6lhTpArI4/edit?usp=sharing
https://docs.google.com/document/d/1dTdcIxG4Z2ly8QFFngRDQJ0iRvR84Gr17i6lhTpArI4/edit?usp=sharing
https://docs.google.com/presentation/d/17P_N8-JS0mwKvIQKETGIICAaMIU81-zZkvmHTRSED1M/edit?usp=sharing


Diamond Bar High School ACS WASC Self-Study   

87 

write the research paper.  

In AP European History, students finish the year with a project 
that integrates many skills practiced each year, including 
understanding historical context, identifying multiple 
perspectives, and applying historical analysis to reasoning 
skills change and continuity over time, causation, and 
comparison.  For this project, the class is split into halves, and 
each half produces a newscast of major events of the Cold War 
from either the Eastern European or Western European 
perspective.  This project requires large groups of students to 
organize the presentation, determine parts, identify 
responsibilities for each component, and work together to 
produce the newscast. 

In science, when students have unexpected results in a lab, 
they have to account for what caused the uncertainty in the 
data.  For example, the cart's track may not have been 
perfectly horizontal. 

In Commercial Music, students can head a music-based 
project.  As project heads, they will select their peer musicians 
to perform with them based on the instruments needed.  The 
students teach each other parts of songs and divide up musical 
responsibilities (which musician will play which part).  The 
students work with the teacher to schedule practices, and they 
work together to arrange their after-school schedules to 
facilitate rehearsals leading up to a performance. 

In Choir, when students are preparing for competitions or 
concerts, we routinely film their rehearsals and have the 
students watch their work. Students are asked to critique their 
work based on several factors: musical, vocal, precision, 
expression, commitment, etc. Using vocabulary used in class, 
students discuss in small groups or as a whole class what 
elements can be improved upon to make the performance more 
effective. 

In AP Music, students are routinely asked to provide 
commentary on why a particular guideline exists. This 
involves a lot of listening, analyzing, and critiquing heard 
music. 

In Special Education English, the writing projects at the end of 
every unit are where students can demonstrate their various 
levels of understanding of the unit we have completed. The 
writing projects aim to be somewhat relevant for the students 

 Compare Two Texts 

Student Sample (Citing textual 
evidence; creating a meme to 
summarize the Odyssey) 
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so that it is engaging.  

In AP Computer Science Principles, students were part of 
programming projects that involved elements beyond the 
scope of the Code.org curriculum.  Since they had to apply the 
use of datasets, the teacher navigated them to Open Data 
sources such as Kaggle.com.  There, students have found 
datasets that would be more interesting to them. This 
programming project was left open for them to pursue 
whatever programming functions they believed to be “useful.”  
They were able to be creative in making information from the 
data while applying critical thinking skills in trying to make it 
happen. 

In Dance, students work in groups to create student 
choreography for their show. Their final pieces in the 
performance demonstrate their understanding of thinking both 
critically and creatively. Students also demonstrate this when 
they do self-reflections after their performances. When they 
can clearly articulate the strengths and weaknesses of their 
choreography and process, it makes it clear that they 
understand on a deeper level.  

All students are given opportunities to extend learning: 

In English, students in ERWC (Seniors) can participate in  
taking an action project where they apply their knowledge 
from class to a project that impacts others outside of our 
classroom. ERWC also watches Hamlet performed by 
Shakespeare’s Globe Theater, a British theatrical group, to 
expose students to the play performed live. Juniors participate 
in a Hamilton unit where they can create their performance 
piece and watch Hamilton being acted out on Disney +. ELD 
½ - could extend their learning by participating in additional 
Khan Academy, NoRedInk, or Newsela assignments. Students 
are encouraged to participate in local opportunities such as the 
ASCA High School Student Oratory Contest, where they can 
demonstrate and apply their oratory skills or audition for the 
DBHS x TedTalk. 

In AP Literature, an example of how learning is extended 
outside of the classroom: each semester, students are given a 
book club where they select a novel of their choice (from a 
very long list of AP AP-approved works) with their friends. 
Then, students are given the prompt of “show me what you 
learned,” with the only instruction being that it should take 
you around 5 hours of work together and it should teach 
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something to you and our class. Some students have completed 
community service projects for mental health after reading 
about a character who suffered from mental illness. Other 
groups have researched the history of different historical 
events in their novel and taught a lesson to the class. Students 
must learn fictional texts, as they often provide windows to 
new experiences or mirrors to reflect on their lived 
experiences.  

Pathways provide opportunities for field trips. Additionally, in 
non-COVID times, there is a peer mentoring program. All 
DBHS can participate in the Doppelganger Film Festival, 
where they write scripts and film videos in different categories 
and compete for distinction.  In AP Physics, students 
participate in the F=ma competition, which serves as the tryout 
for the US Physics Team. 

In Commercial Music, students have been placed in work-
based learning opportunities.  Currently, five students are 
working in an internship at a nearby youth performing arts 
academy.  There, students facilitate rehearsal and tutor 
younger students from the academy.  Students also have an 
opportunity to receive payment in the form of private lessons 
in whichever instrument they want to learn. 

In Choir, students are provided with technological resources to 
further their music literacy, such as ear training and 
musicianship software. They are also given information on 
how to access additional voice training and performing 
opportunities. 

In Mathematics, students extend their learning to other 
disciplines. For example, students use spreadsheets from 
computer systems, learn about classifying literary genres when 
studying polynomials, and identify the Common Core 
Standards of Mathematical Practice in the action of Indiana 
Jones. 

In Dance, students participate in 2 concerts per year to extend 
their learning. Selected groups of dancers (dance company) 
participate in outside competitions against other schools/dance 
teams in the area.  

In Special Education, the workability program provides 
students with job coaching, help writing job applications, and 
job-site follow-up. 
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As seen by the examples above, many teachers provide 
learning opportunities for students to demonstrate their 
knowledge and skills at higher levels according to their depth 
of knowledge (DOK). Some teachers provide ideas and ways 
for students to extend their learning, but this is not happening 
in every classroom. However, by going through this Self-study 
process, some teachers have gotten ideas on how to get 
students to extend their learning and hopefully will develop 
those ideas into action plans. 
 
C 2.4- Most, but not all, students have access to or are engaged 
in career preparation activities as many of these activities are 
scattered throughout the campus, and not all teachers are aware 
that they exist; however, guidance counselors are aware of their 
availability. Guidance counselors shared that all students take a 
computer class, and most take Career Explorations. According 
to one guidance counselor, “this course is designed to assist 
students with exploring careers and developing skills necessary 
to make meaningful decisions about their career choices. [In this 
course,] students examine the career pathway programs offered 
on the DBHS campus, including Business Management 
/Entrepreneurship, Engineering & Architecture, Criminal 
Justice, Digital Video, Commercial Music, Photography, Sports 
Medicine, and Stagecraft. The course includes the usage of 
productivity and industry-standard software, including 
Microsoft Office Suite (Word, Excel, PowerPoint) and Adobe 
Creative Cloud Suite (Photoshop, Illustrator, Premiere). 
From the data collected, it is clear that some activities and 
classrooms promote career preparation activities, but they are 
not available to all students. For example, some teachers 
integrate career preparation in their classrooms as units or 
lessons, but it is not required of all teachers to do this. Other 
teachers identified providing career preparedness and real-
world experiences  through teaching soft skills like peer-
collaboration or developing self-efficacy skills.  
 
Additionally, some clubs on campus were mentioned as a means 
of providing career preparation, like the pre-med club H.E.R.O, 
where students were provided experiences and knowledge in the 
medical field and could listen to professionals in the field give 
presentations.  
Moreover, we have a Career Center on campus led by Giovanna 
Santiago, who helps students create resumes and practice mock 
interviews. She also connects students with businesses in the 
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community that would like to hire students. Pathways, a 
program that runs within our school, also have mentors from the 
community come to school to speak with students. It was also 
mentioned that Julie Salas is also currently working on a virtual 
mentoring program.  
 
Furthermore, there were other opportunities stated. For 
example, there is also a student election worker program on 
campus, where students are paid to work the polls on election 
day and use their fluency in other languages to work in this role. 
Additionally, SPED has a workability program where students 
in SPED receive job coaching and career advice.  
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ACS WASC Category C. Learning and Teaching: 
Synthesize Strengths and Growth Needs 

Prioritize and list the strengths and growth areas for the criteria and indicators in Category C.* 

Areas of Strength 

1. Incorporating technology by teachers in instruction and by students in learning and 
assessment. 

2. Facilitating learning as a coach, modeling a concept or skill and providing opportunity 
for students to practice, get feedback, and continue practicing for mastery. 

3. All teachers strive to be challenging and relevant in their classes by incorporating 
technology, pop culture, current events, etc. 

4. All teachers regularly assess students' learning through a variety of formative and 
summative assessment tools.  

5. All teachers tie lessons to state standards.  
 

Areas of Growth 

1.  Equity in assessment methods that are in use.  
2.  PLC groups are not being used in a way that facilitates collaborative discussion of 

student work.  
3. Development of a uniform definition of “challenging and relevant” and “college and 

career readiness” amongst staff. 
4. Professional development focused on instruction to ensure college and career readiness. 
5. All students in all courses should have opportunities to extend their learning outside of 

the classroom. 
6. Gather all of the career readiness and real-world experiences available on campus so 

that resources can be communicated with all staff and students.  
7. Seeking more partnerships with outside organizations that can provide internships, etc. 

to improve students’ college and career readiness.  
8. Discuss learning objectives and how they are tied to the standards with students daily. 
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Category D:  Assessment and Accountability 

D1. Reporting and Accountability Process Criterion 

The school leadership and instructional staff use effective and equitable assessment processes to 
collect, disaggregate, analyze, and report schoolwide student performance data to the school staff, 
students, parents, and other stakeholders. The analysis of data guides the school’s programs and 
processes, the allocation and usage of resources, and forms the basis for the development of the 
schoolwide action plan/SPSA aligned with the LCAP. 

Indicators 
D1.1. Professionally Acceptable Assessment Process: The school leadership and instructional 
staff use effective and equitable assessment processes to collect, disaggregate, analyze, and report 
student performance data to all stakeholders.  
D1.2. Basis for Determination of Performance Levels: The school leadership and instructional 
staff have agreed upon the basis for students’ grades, growth, and performance levels to ensure 
consistency across and within grade levels and content areas. 
D1.3. Monitoring of Student Growth: The school has an effective system to determine and 
monitor all students’ growth and progress toward meeting the schoolwide learner 
outcomes/graduate profile, academic standards, and college- and career-readiness indicators or 
standards. 
D1.4. Assessment of Program Areas: In partnership with district leadership, the school leadership 
and instructional staff periodically assess programs and expectations, including graduation 
requirements, credits, course completion, and homework and grading policies, to ensure student 
needs are met through a challenging, coherent, and relevant curriculum. 
D1.5. Schoolwide Modifications Based on Assessment Results: The school uses assessment 
results to make changes in the school program, professional development activities, and resource 
allocations demonstrating a results-driven continuous school improvement process. 
D1. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
The school leadership and instructional staff at DBHS use 
effective and equitable assessment processes to collect, 
disaggregate, analyze, and report schoolwide student 
performance data to all stakeholders. The collection of student 
performance data occurs in all classrooms utilizing a variety of 
formative and summative assessments. Examples of these 
assessments are listed in the supporting evidence. Teachers 
and school leadership disaggregate and analyze this data using 
Illuminate and other platforms listed in the supporting 
evidence. DBHS has developed and expanded its Data Team 
Committee. This group meets throughout the academic year to 
analyze, disaggregate and disseminate assessment results to 
staff for reflection and growth dialogue and plans. Student 

Benchmarks (District Wide) 
Quizzes 
Chapter Tests 
Projects 
Graduation Rates 
A-G Achievement Rates 
Oral Assessments 
Writing Assessments 
Presentations 
CAASPP Testing 
AP Exam Scores/Pass Rates 
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performance data is reported to stakeholders using various 
methods. Classroom teachers have one-on-one discussions 
with students regarding their academic success. Written and 
verbal feedback is provided on classroom assignments directly 
or through Google Classroom. Teachers at DBHS update 
Aeries Gradebooks weekly to inform students and parents of 
student progress. Progress Report grades are submitted 
schoolwide every six weeks during the semester using Aeries. 
The Data Committee analyzes D & F data each semester to 
report back to staff and discuss ways to support struggling 
students in one or more classes. Staff, including teachers, 
GLCs, and Case Carriers, reach out to students and parents 
regarding progress and means of support. Staff analyzes AP 
and IB exams at the beginning of each school year to plan for 
student growth and improvement. School leadership collects 
information from all departments to include in regular monthly 
updates to the School Board and District Leadership. Our 
school website and social media platforms are regularly 
updated with accomplishments, information, and opportunities 
for student support. School leadership meets regularly with 
various Parent Groups to dialogue progress, growth, 
improvements, and ways to be involved and support our 
students. 
 
The school leadership and instructional staff have agreed upon 
the basis for students’ grades, growth, and performance levels 
to ensure consistency across and within grade levels and content 
areas.  Staff collaborates within PLCs to create rubrics and 
grading domains to be considered in student grades.  For 
instance, in the World Language Department, students' grades 
are determined in the four domains:  listening, speaking, reading 
and writing.  In other departments, PLCs have worked to create 
grading categories such as homework, classwork, projects, 
assessments, participation, and notes.  Weights are then 
determined by assigning a percentage to each category.  
Additionally, EL Coordinators have worked to create a writing 
assessment rubric to determine the initial placement of students 
identified as English Learners. This rubric intends to provide 
consistent input to GLCs regarding the placement of EL 
students in designated or integrated English classes.  The school 
uses PLCs for planning and reflection.  Teachers create pre and 
post-tests based on the California Content Standards.  With 
proper completion of the standards-based assessments, student 
growth can be determined.  PLCs will also look at longitudinal 
studies of student data to track performance over semesters and 
years.  School leadership and staff continue to use state tests to 

IB Exam Results 
Google Classroom 
Online Applications 
Illuminate 
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DeltaMath 
Aeries Gradebooks 
Aeries Grades 
Aeries Reports 
ALEKS 
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D/F Data 
Standardized Test Scores 

PLC Meetings 

Curriculum Council Meetings 
at the district 

Common Assessments  
Staff Meetings 
Longitudinal Analysis 
Data Team Meetings 
Aeries 
Progress Reports 
Report Cards 
Standardized Test Scores 
Google Classroom 
Parent Conferences 
Parent Group Meetings 
Remind 
Registration 
WASC Meetings 
Staff Meetings 
Division Meetings 
School Website 
School Facebook Page 
School Instagram Account 
SLO Posters 
Wellness Center 
Email Communications 
SEL Lesson Plans 
SEL Trainings 
SEL Posters 
Tutoring Schedules 
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determine student performance levels.  They will provide 
informal and formal comprehension checks and assessments.   
 
The school has an effective system to determine and monitor 
all students’ growth and progress toward meeting the 
schoolwide learner outcomes/graduate profile, academic 
standards, and college- and career-readiness indicators or 
standards. With recent training and support from the Wellness 
Center and Peer Counseling programs, teachers engage in 
student-targeted wellness activities at the individual classroom 
level. Teachers use a variety of formative and summative 
assessments to analyze student progress and mastery of 
academic content standards. With the help of the district ELD 
Specialist, EL Coordinators review semester grades for all 
English Learners. EL Coordinators offer various 
recommendations and supports based on this data, including 
one-on-one support meetings with students, communicating 
with GLCs and colleagues, and contacting parents.  
Stakeholders primarily use Aeries and other platforms like 
Google Classroom, Illuminate, and Edulastic to monitor 
student progress in current courses. Students are offered 
individual tutoring, group tutoring, and if needed, the 
opportunity to join academic support to aid with coursework 
or for credit recovery. Instructional aids offer academic 
support and tutoring for students before and after school and 
during the instructional day. At DBHS, the A-G requirements 
are met by a majority of students. Students are shown the A-G 
requirements in presentations by their GLCs in their English 
classes and then again at summer registration appointments. 
GLCs regularly monitor and dialogue student progress for 
these requirements with their students over their four years at 
DBHS. Teachers are provided regular opportunities to attend 
professional development seminars to ensure best practices for 
student mastery of content. DBHS supports students in their 
future college and career readiness goals. DBHS has reviewed 
CTE course offerings and aligned the courses into sequential 
CTE industry pathways with concentrator and capstone 
courses. CTE course offerings have been updated to meet A-G 
approval.  Students are encouraged to take Advanced 
Placement and International Baccalaureate courses. DBHS has 
a College and Career Center.  This center is facilitated by a 
College and Career Pathway Advisor (CCPA), that provides 
students with information and support. The College and Career 
Center has increased the number of workshops offered to 
students, providing at least 1 workshop per month on topics 
such as resume writing, career exploration, personal finance, 

Academic Support Data 
A-G Data 
CTE Course Offerings & 
Grades 
Club List 
Club Meetings 
Textbook Adoptions 
Professional Development 
Calendar 
PGP Plans 
Classroom Observations 
Course Offerings 
LCAP Meetings 
LCAP Survey Data 
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and securing jobs and internships. DBHS has several clubs, 
CTSOs and programs, such as HOSA, FBLA, DECA, 
SkillsUSA, Mock Trial, and Model UN… that offer career 
preparation and competitive extracurricular events. 
 
In partnership with district leadership, the school leadership and 
instructional staff periodically assess programs and 
expectations, including graduation requirements, credits, course 
completion, and homework and grading policies, to ensure 
student needs are met through a challenging, coherent, and 
relevant curriculum. Staff at DBHS work with district 
leadership through various Curriculum Councils that meet 
throughout the school year. Recently, there has been an 
increased focus on the need for Social Emotional Learning 
(SEL), which has led to SEL Leadership Council meetings and 
training at the district to incorporate more school-wide SEL 
strategies in the classroom. Further, EL Coordinators meet with 
the district ELD Specialist several times a year to identify 
strengths and growth areas for English Learners at the 
secondary level. Vertical articulation between the middle and 
high schools has begun to provide maximum support to all 
English Learners. Additional conversations around curriculum 
and aligning classes with the ELD Framework have recently 
been discussed.  The staff works with School Leadership during 
regular school-site staff meetings with all leadership and 
Division meetings with Instructional Deans. Also, in division 
meetings, staff members discuss best practices, particularly 
regarding expectations, homework, and grading policies. Staff 
members regularly reflect on and adjust their practices to ensure 
a challenging, coherent, relevant curriculum that is accessible to 
all students. This collaborative reflection results in multiple 
strategies and teaching styles to meet student's needs in the 
academic content standards. Division meetings provide an 
opportunity for dialogue for vertical alignment in curriculum 
content throughout grade levels. Every teacher at DBHS is 
evaluated per state mandate. Deans thus observe and meet with 
teachers during their evaluation years. These meetings involve 
ways the teacher and the school can better address students' 
needs and growth. School Leadership must sometimes be 
involved in the induction process that new teachers go through. 
Induction candidates and support providers meet with school 
leadership to determine new teacher goals. PLC meetings at the 
beginning of the year include reviewing and updating course 
outlines, scope and sequence documents, and  benchmark 
exams. Teachers engage in instructional planning conversations 
and adjust throughout the year based on student assessment 
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results and feedback. The GLC team meets regularly with 
School Leadership to dialogue student needs. GLCs visit 
English classrooms regularly throughout the academic year to 
communicate graduation requirements, events, and behavior 
expectations and deliver a consistent message to students. 
 
The school uses assessment results to make changes in the 
school program, professional development activities, and 
resource allocations, demonstrating a results-driven continuous 
school improvement process. Classroom teachers utilize 
Illuminate and other standards-based assessment suites to 
gauge performance and modify instruction in respective 
classes. Teachers regularly meet at least once a month to 
discuss department-wide assessment results, such as 
benchmarks and diagnostics to strategize instruction. The 
results of assessments determine teaching priorities. Analysis 
over time has led to DBHS offering various academic courses 
and opportunities to meet the needs of all students at various 
levels. The SIOP model has been adopted as a school-wide 
instructional plan to address the instructional needs of all 
learners:  English Learners, students with special needs, 
academically struggling students, and high-achieving students. 
Feedback from PLC meetings and surveys gathers input from 
teachers and other staff regarding their needs for professional 
development. Teachers base this need on what would improve 
student performance. The knowledge that teachers have of 
student performance is data-driven. Thus, professional 
development is determined and improved upon through 
analysis of assessment results. Students' needs are analyzed 
through a lens that includes data collected beyond traditional 
assessment. For example, the emphasis on Social Emotional 
Learning (SEL) requires staff to look at the number of students 
seeking counseling in the many forms in which it is offered at 
DBHS: GLC, school therapist, the Wellness Center, and peer 
counseling. This data also drives resource allocation. 
Traditional assessments and results are used department and 
schoolwide to determine resource allocation. For example, 
staffing needs and textbook adoptions are in part, determined 
based on where students are lacking so that improvement can 
be sought.  
 
The analysis of data guides the school’s programs and 
processes, the allocation and usage of resources, and forms the 
basis for the development of the schoolwide action plan/SPSA 
aligned with the LCAP. The Local Control & Accountability 
Plan (LCAP) outlines our school district's annual goals and 
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actions to support all students, particularly English Learner 
students, low-income students, and foster youth. The LCAP is 
reviewed and refined through a collaborative process 
involving parents, students, teachers, administrators, and 
support staff. An important part of the process is to seek staff 
and parent input to guide and evaluate the ongoing 
development and implementation of services in our school and 
district using annual surveys. Throughout the school year, the 
LCAP committee meets to review data and progress. The 
committee includes administration, certificated staff, parents, 
and students from our school. The LCAP is used to review and 
refine our schoolwide action plan. 
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D2.  Using Student Assessment Strategies to Monitor and Modify Learning in the Classroom 
Criterion 

Teachers employ a variety of appropriate assessment strategies to evaluate student learning. 
Students and teach 
Indicators 

D2.1. Demonstration of Student Achievement: Teachers use the analysis of formative and 
summative assessments to guide, modify, and adjust curricular and instructional approaches. 
D2.2. Teacher and Student Feedback: Teachers provide timely, specific and descriptive 
feedback in order to support students in achieving learning goals, academic standards, college- and 
career-readiness standards, and schoolwide learner outcomes. Teachers also use student feedback 
and dialogue to monitor progress and learn about the degree to which learning experiences are 
understood and relevant in preparing students for college, career, and life. 
D2.3. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the 
above indicators; include supporting evidence. 

Findings Supporting Evidence 
Teachers at DBHS use a variety of appropriate assessment 
strategies to evaluate student learning. Formative assessments 
evaluate student learning as they are in the process of learning 
a topic. Summative assessments evaluate student learning 
outcomes at the end of a topic or course of study. Other than 
classroom tests and projects, external metrics such as IB exam 
scores, AP exam scores, and state SBAC testing scores further 
reveal student content mastery. Individual teachers analyze 
assessment results to drive instruction and learning needs. 
Also, informally, teachers meet regularly with their peers 
during common prep time, duty-free lunch or before or after 
school to discuss and modify the curriculum and instructional 
strategies to support student success. Teachers meet weekly in 
their PLCs to continue this work based on school-wide needs 
and focus. 
 
DBHS teachers regularly grade and assess assignments and 
provide students feedback on their learning and mastery of the 
content. Teachers update grades in Aeries for student and 
parent/guardian view weekly. Every six weeks of a semester, 
progress report grades are posted schoolwide, and teachers 
reach out to students and parents that may be in danger of 
failing or are achieving below expectations. GLCs call 
students out of class and meet with them directly based on 
their progress report grades. Various individual teachers and 
content areas offer tutoring outside of class time students may 
access as needed. Special Education Case Carriers reach out to 
their students, parents, and teachers to dialogue strategies to 

IB Exam Results 
AP Exam Results 
SBAC Results 
Benchmark Exam Results 
Classroom Assessment Results 
(tests, quizzes, projects…) 
Aeries Gradebooks 
Progress Reports 
Semester Grades 
Failure Notices 
Analysis of D & F Data 
Data Committee Meetings 
(agendas & notes) 
Illuminate (assessments, 
results, reports) 
Edulastic (assessments, results, 
reports) 
Current Event Daily Activities 
Portfolios 
Lab Reports/Notebooks 
Timed-Writes 
Process Essays 
Performance Tasks 
Three-Dimensional 
Assessments 
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support success for students who may be struggling. If a 
student demonstrates a need for modifications to meet with 
success. In that case, they may be referred to the Intervention 
Counselor by parents, teachers, or a GLC, and an assessment 
is made to determine if the student needs accommodations of a 
504 Plan. Students who have not met with success in a regular 
academic class may be assigned to Academic Support for 
opportunities for additional help or credit recovery. Teachers 
use their assessments, analysis, feedback, and dialogue to 
prepare students for college and career in terms of their 
thinking and analysis skills, content area mastery, and 
development of their Schoolwide Learner Outcomes. GLCs 
regularly monitor student progress in terms of their college 
and/or career plans. GLCs meet with students on campus 
regularly and each summer with the student and 
parent/guardian to dialogue student progress in college and 
career standards and the specific course schedule and goals for 
that student.  

Oral Assessments 
I-book (IKEN) Assessment 
Homework 
Homework Review 
Classroom Discussions 
Writing Assessments 
(Formative & Summative) 
Group Projects 
College Board Resources (AP 
Classroom) 
PLC Meetings (notes) 
Department Meetings (notes) 
GLC/Student Meetings 
Registration Appointments 
504 Meetings & Plans 
IEP Meetings & Plans 
Tutoring Schedules 
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ACS WASC Category D. Assessment and Accountability:   
Synthesize Strengths and Growth Needs 

Prioritize and list the strengths and growth areas for the criteria and indicators in Category D.* 

Areas of Strength 

1. DBHS teachers incorporate breadth and depth of both formative & summative 
assessments. 

2. DBHS teachers utilize and informally analyze common assessments.  
3. DBHS staff use collaboration and modify the learning environment to meet the needs 

of students with IEPs/504. 
4. DBHS provides stakeholders a high degree of meaningful feedback and support of 

student progress in A-G, Graduation, College and Career Readiness. 
5. DBHS teachers demonstrate flexibility in providing flexible assessments, alternative 

assessments, assessment protocols, exam exceptions,  and exam retakes  to address the 
diverse learning needs of students and support all students in meeting with success. 

 

Areas of Growth 

1. DBHS can support all students by incorporating a formal, schoolwide process for data 
analysis of common assessments in order to drive changes in instruction. 

2. DBHS will continue to work toward closing the assessment achievement gap. 
3. DBHS staff has expressed a need for increased frequency of collaboration time to 

support working on areas for growth in assessment and accountability. 
4. DBHS staff see an opportunity for growth and success by increasing the monitoring and 

communication for all students. 
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Category E:  School Culture and Support for Student Personal, Social-Emotional, and 
Academic Growth 

E1.  Parent and Community Engagement Criterion 

The school leadership employs a wide range of culturally sensitive strategies to encourage family 
and community involvement, especially with the learning/teaching process. 
Indicator 

E1.1. Parent Engagement: The school implements strategies and processes for the regular 
involvement of all stakeholder support groups in the learning and teaching process for all students. 

E1. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
DBHS has strong parent involvement, as evident by the parent 
groups that support our campus. The parent groups make up our 
MAG7 parent committee. Additionally, DBHS draws on parent 
and community support for resources such as purchasing 
catering, apparel, and fundraising for school extracurriculars 
and teams. DBHS holds parent home-group meetings to gather 
input on multiple facets related to student learning and support. 
These meetings allow parents to voice their concerns, generate 
ideas, and let us know what is working. In the most recent parent 
home group meeting, 100% of parents responded, “Yes, I feel 
that DBHS provides parents with resources to stay informed on 
these issues.” Strategies for non-English speaking parents. Most 
parents stated that the school asks for input, but parents are 
unsure if the input is applied. Teachers are key in involving 
parents in their student’s success in the classroom. Most 
teachers will communicate directly with parents through emails 
(75.7%), phone calls (42.4%), and meetings (21.1%) to engage 
parents as partners. In addition to these direct lines of 
communication, teachers update their grade book (Aeries) so 
parents can be aware of the students' progress in the class. 
Progress checks are sent to parents every 6 weeks. Lastly, 
support staff such as GLCs are also involved in open 
communication lines to support parents and students. 
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E2.  School Culture and Environment Criterion 

The school leadership focuses on continuous school improvement by providing a safe, clean, and 
orderly place that nurtures learning and developing a culture that is characterized by trust, 
professionalism, equity, and high expectations for all students. 

Indicators 
E2.1. Safe, Clean, and Orderly Environment: The school has existing policies and regulations 
and uses its resources to ensure a safe, clean, and orderly place that nurtures learning, including 
internet safety and Uniform Complaint Procedures. 
E2.2. High Expectations/Concern for All Students: The school culture demonstrates caring, 
concern, and high expectations for all students in an environment that honors individual 
differences, social emotional needs, and is conducive to learning. 
E2.3. Atmosphere of Trust, Respect, and Professionalism: The entire school community has an 
atmosphere of trust, respect, equity, and professionalism. 
E2. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
Diamond Bar High School has implemented several policies 
and regulations that address the physical safety of students and 
staff at school. The school regulates who can enter and leave 
the school. There is supervision during brunch, lunch, and 
school events by GLCs, administration, and security guards. 
The school implements multiple drills throughout the school 
year (fire, earthquake, lockdown), where there is full 
participation. In addition, all staff members must complete 
mandatory training as public-school employees (CAL OSHA 
COVID-19 training, Mandated Reporter training, Blood 
Bourne Pathogen training, and Suicide Prevention training).  
 
Lastly, in the case of an emergency, 911 calls made from any 
classroom can now send emails to GLCs and the 
administration team so that they can respond promptly to the 
emergency. The school also has regulations and protocols for 
student safety regarding the online learning environment. 
Students and parents complete an internet usage agreement 
during registration. The school only allows authenticated 
accounts and has implemented a firewall to block specific 
device content. Most staff (96.9%) incorporate digital 
citizenship in some shape or form, such as a contract or verbal 
reminders. These protocols are effective, as evidenced by the 
lack of unidentified persons during school hours and that 
100% of parents surveyed feel their student is safe on campus. 
80% of students surveyed agreed or strongly agreed that they 
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feel safe on campus. Furthermore, the school uses its resources 
effectively to create a clean and orderly place to nurture 
learning. The custodial staff regularly clean classrooms, 
bathrooms, and common areas during and after school hours. 
The custodial staff is also instrumental in setting up and 
breaking school events so academic and nonacademic 
programs can run smoothly and successfully.  100% of 
certified staff, 80% of students, and a majority of parents 
agreed or strongly that the school is clean and orderly (see data 
here, here, and here).  
 
DBHS promotes a caring environment for students through 
various Social Emotional Learning strategies implemented. A 
school-wide strategy includes using a Mood Meter for students 
to share how they feel so it may guide teachers’ instruction for 
the day and bring awareness to the different emotions in the 
classroom since emotions are a precursor to learning and 
engagement. All staff members have a mood meter and 
received training on utilizing the resource. 100% of students 
surveyed feel that some teachers incorporate wellness-type 
activities and resources into class time. Grade-level counselors 
spend their summers meeting every student and parent in their 
graduating class to establish positive relationships and address 
any concerns or questions. Additionally, during distance 
learning, DBHS implemented Wellness Wednesdays as a 
resource for students to take care of different aspects of their 
well-being. Examples include a discussion forum, yoga class, 
and HIIT class. 80% of students surveyed felt a sense of 
belonging at DBHS, and 20% were neutral. Many of those 
who didn’t feel a sense of belonging said they felt pressure to 
keep up academically with other students. 20% of students 
surveyed have experienced or have witnessed some form of 
bullying, mostly virtually. Students in this category feel the 
student effectively addresses bullying instances as they occur. 
DBHS aims to honor individual differences and create a sense 
of belonging by offering multiple extracurriculars and 
allowing any student to create their own club on campus if 
there is not an existing one that fits their needs. Since staff 
members are still learning about incorporating SEL strategies, 
an area of improvement would be to learn culturally-relevant 
and trauma-informed strategies to meet the needs of all unique 
learners. 
 
DBHS cultivates an atmosphere of trust and respect as seen 
when students recognize and cheer on other students’ efforts, 
abilities, and accomplishments through in-school events such 

https://docs.google.com/spreadsheets/d/1tJaBnEBy--A-YpPWPUe-MckYxeWEO3AQK461gJrLYRI/edit#gid=1541435152
https://docs.google.com/forms/d/1VH5Jf2LT9dbaOI_OCyJhNWb0kkSlV0u1WI4DUIlAGps/edit#responses
https://docs.google.com/spreadsheets/d/1-YAhGMBiLUmPqu3DMHQT87KUmeQQOoUEJ3btaGmcOHs/edit#gid=51414682
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as rallies and out-of-school events such as sporting and non-
athletic competitions. There is immense support and 
celebration for student achievements from staff, students, and 
parents alike. These achievements are highlighted via emails, 
social media platforms, and PA announcements. Citizenship 
and ethical values are demonstrated and recognized through 
Caught in the Act, which allows staff members to recognize 
students exhibiting positive behavior. Students are then put in 
a raffle for a prize. GLCs incorporate monthly student 
recognition focusing on citizenship, commitment, emotional 
growth, maturity, effort, and good deeds. Academic integrity is 
a problem across many schools when cheating occurs, so 
teachers and GLCs hold students accountable by providing 
counseling and appropriate consequences. Staff members and 
students demonstrate professionalism and responsibility of 
their tasks and work collaboratively.  During PLC time, 
teachers share and discuss educational research, teaching 
methods, new educational trends, and educational apps. 
Teachers then can implement new practices and reconvene to 
reflect on its effectiveness during the next PLC. 
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E3.  Personal, Social-Emotional, and Academic Student Support Criterion 

All students receive appropriate academic, social-emotional and multi-tiered supports to help 
ensure student learning, college and career readiness and success. Students with special talents 
and/or needs have access to an equitable system of personal support services, activities, and 
opportunities at the school and in the community. 
Indicators 
E3.1. Academic Support Strategies for Students: School leadership develop and implement 
strategies and personalized, multi-tiered support approaches to meet academic student needs. 
E3.2. Multi-Tiered Support Strategies for Students: School leadership develop and implement 
alternative instructional options and personalized, multi-tiered approaches to student support 
focused on learning and social emotional needs of all students. 
E3.3. Multi-Tiered Systems of Support and Impact on Student Learning and Well-Being: 
The school leadership and staff assess the effectiveness of the multi-tiered support system and its 
impact on student success and achievement. 
E3.4. Co-Curricular Activities: The school ensures there is a high level of student involvement 
in curricular and co-curricular activities that link to schoolwide learner outcomes, academic 
standards, and college- and career-readiness standards. 
E3.5. Student Voice: Students deepen their sense of self and make personal and community 
connections that are meaningful and relevant and allow students to become advocates for their 
own needs and supports. 
E3. Prompt: Evaluate the school’s effectiveness in addressing the criterion and each of the above 
indicators; include supporting evidence. 

Findings Supporting Evidence 
To meet all students’ academic needs, our school’s grade-level 
counselors (GLCs) emphasize communication with parents to 
heighten their awareness of resources available to them while 
connecting parents to teachers, if needed. GLCs inform 
families of our free CSF peer tutoring, teacher tutoring, and 
private tutoring services. They direct families to resources 
such as Khan Academy or strategies for effective time 
management and study skills. They also meet with families at 
the start of every school year to ensure student progress toward 
their graduation and post-graduation goals.  In the 2020-21 
school year, the DBHS graduation rate was 97.8%, higher than 
the state rate of 87.3%. 
 
During the 2018-2019 school year, Diamond Bar High School 
launched a school-wide Sheltered Instruction Observation 
Protocol (SIOP) training to help give teachers tools and 
strategies to accommodate and support EL students in their 
classrooms. A year later, DBHS integrated EL students into 
general ed classes and deployed full-time bilingual aides to 
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support classes where there may be a higher need. Eligible 
students in the SPED program have been integrated into 
general education classrooms. The school has also deployed 
instructional aides scheduled to support students in some 
classes during periods 1-6. The school has implemented 
Collaboration, a location in each period where students may 
take their assessments in a smaller setting where they can take 
full advantage of their accommodations. Overall, Diamond 
Bar High School has made efforts to provide the least 
restrictive environments for students in the EL, special 
education, and 504 programs. Of those surveyed, 80% of 
certified staff members felt confident in supporting the ELs.    
 
E3.2 & E3.3- Many teachers in DBHS advise clubs and other 
extracurriculars to support students in their learning and 
social-emotional needs. Club Rush is held during the first two 
weeks of school to introduce students to the various on-
campus clubs. The clubs offered are tied to student interests 
and needs. Our Wellness Center is open every 4th period as a 
resource for students needing social and emotional support. 
The GLCs regularly monitor student grades and annually 
review students' goals and grade checks with parents during 
their summer registration appointment. The process for 
assessing the effectiveness of our academic programs would 
be to compare student grades before and after the 
interventions. The effectiveness of programs designed to 
address students’ social and emotional needs is assessed 
through student interviews and surveys. T 
 
Students and teachers are heavily involved in curricular and 
co-curricular activities at school. There are over 80 active 
clubs outside student academic courses, and at least 65 staff 
members are actively advising these clubs (for a list of staff 
advising clubs, click here).  Students are involved in sports, 
performing arts, school leadership, college and career-related 
clubs, community-service-based clubs, and interest-based 
clubs (for a list of all the events that happen year-round, click 
here). In addition to these activities, other groups help connect 
students to the school, such as the Link Crew - a group of 
upperclassmen who assist in events that help 9th graders find 
ways to connect with the school community. The school also 
plans and hosts an open house for 8th-grade families to visit 
the campus and find all the ways students can get involved at 
school. During this WASC cycle, the school has gathered 
input from all staff members (at least once a month) and 
gathered parent and student input through home groups. GLCs 

https://dbhs.wvusd.k12.ca.us/apps/pages/index.jsp?uREC_ID=2636276&type=d&pREC_ID=2271458
https://docs.google.com/spreadsheets/d/1_ohIf9Q5SDQeciDj7gsRAMu94GkmpMeIJE17GHIXjvQ/edit#gid=227820663
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also play a pivotal role as liaisons between students/parents 
and teachers/administrators. Although students are aware of 
the services offered for academic and emotional support, not 
enough students take advantage of the services. 
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ACS WASC Category E. School Culture and Support for Student Personal, Social-
Emotional, and Academic Growth:   

Synthesize Strengths and Growth Needs 

Prioritize and list the strengths and growth areas for the criteria and indicators in Category E.* 

Areas of Strength 

1.      DBHS takes the initiative in involving and communicating with all stakeholders 
2.      DBHS is safe and addresses issues of bullying in a timely manner 
3.      DBHS has a variety of programs offered to support students with various needs 
and students are aware of these programs  

Areas of Growth 

1.    Follow-up with parents after asking for their input  
2.  a. Incorporate culturally-relevant and trauma-informed SEL and instructional 

strategies to meet the needs of all unique learners 
b. students experience a lot academic pressure and will benefit from coping skills 
and study skills that are explicitly taught 

3.  Although there are a variety of programs offered, students are not taking advantage 
of them. The school can improve in encouraging students to utilize these resources. 
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Chapter IV: Summary - Analysis of Identified Major Student Learner Needs 
 
Through the WASC process, we have identified areas of strength and growth for each criterion 
based on available data and focus group findings.  Diamond Bar High School has made 
significant progress in addressing the previously identified student-learner needs.  Since the Mid-
Cycle visit, the school has collectively and consistently implemented the school-wide focus of 
1.) building the capacity within its staff to utilize collaboration time effectively with a focus on 
student engagement and learning, 2.) The school needs to develop a coherent school-wide 
adoption of 21st-century instructional strategies, for example, the 4Cs, that foster innovation and 
drive a shift to a focus on student engagement and learning rather than on teaching.  To continue 
to pursue these goals, and in response to the changing needs of students in the last few years, 
DBHS should focus additional energy on intervention and support for both students and teachers. 
 

Category Areas of Strength Areas of Growth 

 
 
 
 
 
 

 
 
 

1. District communication 
regarding student and staff 
requirements and needs.  

2. Implementation of 
curricular and SEL 
programs are data driven.   

3. Basic resources (i.e. 
textbooks, building 
maintenance and upgrades, 
digital upgrades) are 
strongly supported.  

4. Development of student 
learning outcomes 

5. Financial resources are 
allocated efficiently.   

6. School communication with 
staff and community is 
frequent and purposeful. 
Campus website is updated 
frequently and is a critical 
component of the school 
communication with the 
community.  

7. Faculty feels strongly that 
all students can learn and be 
college ready while at 
DBHS.   

8. Strong leadership on 
campus ensures that 
programs have needed 

1. There is a lack of content 
specific professional 
development opportunities for 
teachers. Performing arts 
department lacks professional 
development opportunities that 
focus on their content.  

2. More PLC time is needed for 
curriculum development with 
peers.   

3. Due to many uncontrollable 
factors, teacher comradery has 
declined with the lack of 
curricular PLC time and teacher 
focused activities. 

4. Lack of ELD resources.  
5. A better understanding of the 

roles and responsibilities of the 
school board and their decision-
making rationale.  

6. Better communication on how 
to be reimbursed  

7. A coherent method of 
integrating the student learning 
outcomes into the school 
culture 

8. A better method of gathering 
information from all students, 
from various academic and 
cultural backgrounds 
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supplies, faculty are up to 
date with the latest digital 
tools, and students have 
academic resources 
available to them for their 
needs. 

 

1. DBHS curriculum is 
rigorous and highly prepares 
students for competitive 4 
colleges.   

2. All DBHS classes and 
teacher curriculum are 
aligned and guided by state 
standards e.g. common core, 
NGSS.  

3. DBHS AP and IB classes 
and curriculum support our 
high pass rate.   

4. DHBS has a highly 
professional and dedicated 
staff that brings in relevant 
and engaging resources to 
supplement the required 
curriculum across subject 
areas.   

5. DBHS has a structured and 
aligned process to ensure 
the successful transition 
from middle to high school 
through the use of the 
continuity of the curriculum 
and proper placement of 
students.   

1. Develop a system for cross 
curricular collaboration 
between departments i.e. 
collaboration between social 
science and English teachers.   

2. Develop a system for gathering 
post-graduate data and 
resources to inform current 
programs based on student’s 
post-secondary success.  

3. Expand awareness of CTE 
opportunities and options for all 
students.   

4. Deliberate application of the 
SLOs in lesson planning and 
delivery across subject areas.   
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1. Incorporating technology by 
teachers in instruction and 
by students in learning and 
assessment. 

2. Facilitating learning as a 
coach, modeling a concept or 
skill and providing 
opportunity for students to 
practice, get feedback, and 
continue practicing for 
mastery. 

3. All teachers strive to be 
challenging and relevant in 
their classes by 
incorporating technology, 
pop culture, current events, 
etc. 

4. All teachers regularly assess 
students' learning through a 
variety of formative and 
summative assessment tools.  

5. All teachers tie lessons to 
state standards.  

1. Equity in assessment methods 
that are in use.  

2. PLC groups are not being used 
in a way that facilitates 
collaborative discussion of 
student work.  

3. Development of a uniformed 
definition of “challenging and 
relevant” and “college and 
career readiness” amongst staff. 

4. Professional development 
focused on instruction to ensure 
college and career readiness. 

5. All students in all courses 
should have opportunities to 
extend their learning outside of 
the classroom. 

6. Gather all of the career readiness 
and real-world experiences 
available on campus so that 
resources can be communicated 
with all staff and students.  

7. Seeking more partnerships with 
outside organizations that can 
provide internships, etc. to 
improve students’ college and 
career readiness.  

8. Discuss learning objectives and 
how they are tied to the 
standards with students daily. 
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1. DBHS teachers incorporate 
breadth and depth of both 
formative & summative 
assessments. 

2. DBHS teachers utilize and 
informally analyze common 
assessments.  

3. DBHS staff use 
collaboration and modify the 
learning environment to 
meet the needs of students 
with IEPs/504. 

4. DBHS provides stakeholders 
a high degree of meaningful 
feedback and support of 
student progress in A-G, 
Graduation, College and 
Career Readiness. 

5. DBHS teachers demonstrate 
flexibility in providing 
flexible assessments, 
alternative assessments, 
assessment protocols, exam 
exceptions,  and exam 
retakes  to address the 
diverse learning needs of 
students and support all 
students in meeting with 
success. 

1. DBHS can support all students 
by incorporating a formal, 
schoolwide process for data 
analysis of common 
assessments in order to drive 
changes in instruction. 

2.  DBHS will continue to work 
toward closing the assessment 
achievement gap. 

3.  DBHS staff has expressed a 
need for increased frequency of 
collaboration time to support 
working on areas for growth in 
assessment and accountability. 

4. DBHS staff see an opportunity 
for growth and success by 
increasing the monitoring and 
communication for all students. 

 

 

1. DBHS takes initiative in 
involving and 
communicating with all 
stakeholders 

2. DBHS is safe and addresses 
issues of bullying in a timely 
manner 

3. DBHS has a variety of 
programs offered to support 
students with various needs 
and students are aware of 
these programs  

1. Follow-up with parents after 
asking for their input  

2.  a. Incorporate culturally-relevant 
and trauma-informed SEL and 
instructional strategies to meet the 
needs of all unique learners 
b. students experience a lot 
academic pressure and will benefit 
from coping skills and study skills 
that are explicitly taught 

3.  Although there are a variety of 
programs offered, students are not 
taking advantage of them. The 
school can improve in 
encouraging students to utilize 
these resources. 
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Reviewing the identified strengths and areas of growth for each criteria category from Focus 
Group findings and additional data from the self-study process, several themes have emerged to 
guide the revision of the schoolwide action plan/SPSA.   

1.) Reflect & Refine our Collaboration – Are we collaborating as effectively as we can, 
and how can we improve? 

2.) Social Emotional Learning and Inclusivity – Who are our students in the margins and 
what are we doing to help them? 

3.) Career Connections and Career Readiness – How are we focusing on the skills needed 
most for 21st careers? 
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Chapter V: Schoolwide Action Plan 
 

Goal 1: Reflect and Refine our Collaboration 

By the 2028-29 academic year, all PLCs will engage in formalized reflection and refinement of instructional 
practices with special attention to the achievement data on common authentic assessments for our at-promise 
students. 
 

LCAP Alignment: LCAP Goal 2: Student Achievement: Access, Innovation, College & Career Readiness 

Specific Strategy Subject Area/ 
Support Program 

Follow-up Process Ensuring Ongoing 
Improvement  

By the end of the 2023-24 academic 
year all staff will receive 
collaboration training, monitor data 
on at-promise groups, and establish 
PLC leads.  

All Content Areas -100% attendance for collaboration training. 
-PLC monitoring of at-promise students' grades 
and assessment scores. 
-100% of PLCs will have a dedicated lead. 

By the end of the 2024-25 academic 
year all staff will analyze the data 
from their common authentic 
assessment with special attention to 
the achievement data of our at 
promise students and implement 
instructional practices with a goal of 
improving achievement for all 
groups.   

All Content Areas -PLCs will establish baseline data for the pass 
rate on authentic common assessments for our 
at- promise students.  
-PLCs will track, monitor, and share 
achievement data on authentic common 
assessments. 
-Instructional practices will include and not be 
limited to SIOP and other research-based 
practices. 

By the end of the 2025-26 academic 
year all staff will refine common 
assessments and instructional 
practices to increase the pass rate of 
our at-promise students by 2%.  

All Content areas -Increase of 2% on pass rates of common 
authentic assessments for each PLC. 

By the end of the 2026-29 academic 
year 
all staff will refine common 
assessments and instructional 
practices to increase the pass rate of 
our at-promise students by 2%. 

All Content Areas -Continue to reflect and refine instructional 
practices through participation in instructional 
rounds. 
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Goal 2: Social Emotional Learning and Inclusivity  

By the 2028-29 academic year, DBHS will create Inclusivity Action Teams (Staff and Students), which will 
design and implement activities to ensure inclusivity and access for all students.   

LCAP Alignment: LCAP Goal # 1 Engagement: Student Voice and Connectedness to School and 
Community, Goal 4: Safety and Wellness 

Specific Strategy Subject 
Area/ 

Support 
Program 

Follow-up Process Ensuring Ongoing 
Improvement  

By the end of the 2023-24 academic year 
DBHS will establish an Inclusivity 
Action Team, select its leader, form the 
accompanying Student Inclusivity Action 
Team group, establish baseline data, and 
begin monitoring progress.   

Admin 
Team, 
Inclusivity 
Action Team 
Committee 

-Minutes & Agendas from Inclusivity Action 
Teams (Staff & Students) 
-Creation of annual student and staff surveys 
measuring general climate of inclusion 
-Utilize a variety of data sets, for example, master 
schedule, enrollment, performing arts, etc. 
to identify inclusivity on campus 

By the end of the 2023-24 academic year 
the Inclusivity Action Team and Student 
Inclusivity Action Teams will provide at 
least 2 school wide events with a focus 
on inclusivity.   

Inclusivity 
Action Team 
Lead 

-Progress on Inclusivity Student and Staff Survey 
-Slides/artifacts and data presented at staff 
meetings 
-Artifacts and planning documents from events 

By the end of the 2024-25 academic year 
Inclusivity Action Teams will use student 
and staff survey data to create and 
implement at least 1 targeted staff and 
student workshop. 

Inclusivity 
Action Team 
Lead 

-Identified inclusivity needs based on Student and 
Staff survey.  
-Artifacts and planning documents from events 
-Create event feedback survey 

By the end of the 2025-26 academic year, 
Inclusivity Action Teams will use student 
and staff survey data to create and 
implement a second targeted staff and 
student workshop.  

Inclusivity 
Action Team 
Lead 

-Identified inclusivity needs based on Student and 
staff survey.  
-Artifacts and planning documents from events 
-Share feedback survey and refine activities 

During the 2026-29 academic years, the 
staff Inclusivity Action Team will 
facilitate ongoing PLC activities that 
support SEL/Inclusivity with 
instructional planning and curriculum 
support. 

Inclusivity 
Action Team 
(Staff) 

-Planning documents from PLC meetings 
-Instructional rounds 
-Utilize PLC feedback survey 
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Goal 3: Career Connections and Career Readiness  

By the 2028-29 academic year, all teachers/PLC groups will create, implement, and monitor at least 1 
authentic career-related assessment that measures content specific career related technical and interpersonal 
skills for each course. 

LCAP Alignment: LCAP Goal # 1 Engagement: Student Voice and Connectedness to School and Community 
& LCAP Goal #2 Student Achievement: Access, Innovation, College & Career  

Specific Strategy Subject 
Area/ 

Support 
Program 

Follow-up Process Ensuring Ongoing 
Improvement  

By the end of the 2023-24 academic year all 
PLCs will design an authentic career-related 
assessment with emphasis on content specific 
and career aligned technical and 
interpersonal skills.   

All 
Teachers/ 
PLCs 

-PLC designed list of content specific and career 
aligned technical and interpersonal skills. 
-1 authentic career-related assessment per teacher/ 
PLC. 
-Rubric that addresses the teacher/PLC identified 
content specific career aligned technical and 
interpersonal skills.  

By the end of the 2024-25 academic year, all 
PLCS will implement an authentic career-
related assessment  and establish baseline 
data. 

All 
Teachers/ 
PLCs 

-Baseline data on achievement for common 
authentic assessment.  
-Student survey on relevance and meaningfulness 
of  authentic career-related assessment  

By the end of the 2025-26 academic year, all 
PLCs will refine authentic assessments to 
better address the needs of at-promise 
students as measured by a 2% increase in 
passage rate.  

All 
Teachers/ 
PLCs 

-Passage rate on Common Assessments. 
-Increase of student perception of meaningfulness 
and relevance on student career readiness survey  

By the end of the 2026-27 academic year, all 
PLCs will use data from the preceding year 
to inform instructional planning supporting 
career readiness and further refining of 
assessments. 

All 
Teachers/ 
PLCs 

-PLC meeting notes 
-Instructional units with career readiness 
objectives 

By the end of the 2027-28 academic year, all 
PLCs will develop career-ready capacity by 
supporting content instruction through guest 
speakers, collaboration with ROP, etc. 

All 
Teachers/ 
PLCs 

-PLC meeting notes 
-Instructional units with career readiness 
objectives 
-Formal and informal classroom student feedback 

By the end of the 2028-29 academic year all 
PLCs will refine instructional units and 

All 
Teachers/ 

-PLC meeting notes 
-Instructional units with career readiness 
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authentic career-related assessments to 
address the needs of at-promise students as 
measured by a 2% increase in passage rate 
for at-promise students.  

PLCs objectives 
-Assessment data, rubrics 
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Appendices 
 

A. Local Control and Accountability Plan (LCAP): This includes an annual update at the 
beginning of the LCAP.  

B. Results of student questionnaire/interview 
a. Student Home Group Meetings 

i. VIRTUAL 3/30/21 Home Group Meeting Feedback 
ii. VIRTUAL 3/30/21 Student Home Group Form 

C.  Results of parent/community questionnaire/interview 
a. Parent Home Group Meetings 

i. 3/30/21- Parent Home Group Form # 1 
ii. 4/5/22- Parent Home Group Form # 2 

iii. 10/9/22-Parent Home Group Form #3 
D. Results of staff questionnaire/interview 

a. 3/30/22- Department Home Group Form # 1 
b. 4/5/22- Department Home Group Form # 2 

E.  The most recent California Healthy Kids Survey 
a. USC Advance Study Report Class of 2024 
b. USC Advance Study Report Class of 2025 

F.  Master schedule 
G. Course Description 2022-23 
H. Pathways Communication Academy 
I. California School Dashboard performance indicators 
J. School accountability report card (SARC) 
K. DBHS on Social Media 
L. CBEDS school information form 
M. Graduation requirements 
N. Diamond Bar City US Census Quick Facts 
O. DBHS Budget 2022-23 
P. Glossary of terms unique to the school. 

a. GLC- Grade Level Coordinator 
 
 

https://4.files.edl.io/1d8d/09/21/22/182816-6e002c58-8e12-41d8-81c7-d94bfde0193e.pdf
https://4.files.edl.io/1d8d/09/21/22/182816-6e002c58-8e12-41d8-81c7-d94bfde0193e.pdf
https://docs.google.com/document/d/1r1RYlPziFeFQytyFpRx2zhzd1kxLFn4kQJicU0JwXeQ/edit?usp=share_link
https://docs.google.com/forms/d/e/1FAIpQLSc8NNaKW8j_ovslRaaoQVmBpHS1zHHFP-_lt9SFPJiTUU4WUg/viewform?usp=share_link
https://docs.google.com/spreadsheets/d/1sUsgzGi8Pxi3pOlZcBzjsDUrFM41NZj0WAz4o3amYaU/edit?usp=share_link
https://docs.google.com/spreadsheets/d/1-YAhGMBiLUmPqu3DMHQT87KUmeQQOoUEJ3btaGmcOHs/edit?usp=share_link
https://docs.google.com/spreadsheets/d/1h8tI8ES78-A5n3U3THwgiEXUTd7xSIDj2v55lvMe2fE/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1tJaBnEBy--A-YpPWPUe-MckYxeWEO3AQK461gJrLYRI/edit?usp=share_link
https://drive.google.com/file/d/19M5baJtnHJHgiuTjD_JefKExuClqJf0O/view?usp=sharing
https://drive.google.com/file/d/1frJ9dKcjpfhtLtlQQdF3m8Lj1PsKbMlG/view?usp=sharing
https://drive.google.com/file/d/11QjTvAtrv9OkyHs2jcaZfLBMUOJQD2VH/view?usp=sharing
https://4.files.edl.io/a73a/03/10/22/183805-c39a6421-6e5d-4673-989b-2cdaa4b37be6.pdf
https://dbhs.wvusd.k12.ca.us/apps/pages/index.jsp?uREC_ID=64142&type=d&pREC_ID=101792
https://www.caschooldashboard.org/reports/19734601932862/2021
https://4.files.edl.io/191c/09/08/22/154112-e67c3996-dff7-4ddc-9939-1e8e7d473f04.pdf
https://dbhs.wvusd.k12.ca.us/apps/bbmessages/show_bbm.jsp?REC_ID=117492
https://4.files.edl.io/0f3d/11/29/21/234144-7bc556fe-413b-4078-8593-5039cccadd12.pdf
https://www.census.gov/quickfacts/fact/table/diamondbarcitycalifornia/PST045221
https://drive.google.com/file/d/1LgDM6USud3X-XLGMlXHZQqgf4eBhAUaQ/view
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